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FOREWORD

Law governs a great many of thc relationships among individuals
and between individuals ai:d the state. It is fair to say that law,
for better or for worse, pervades our lives. Thus it is essential that
students in elementary and secondary schoois are given the tools nec-
essary to deal with legal problems which they confront as juveniles
and will continue to meet throughout their adult lives.

In the last 10 years, lawyers and educators have begun to de-
velop systematic curricular programs to teach law-related studies.
Much has been accomplished. Many excellent materials and teaching
strategies have been developed.

However, we believe that less than one percent of America’s ele- .

mentary and secondary students are currently exposed to systematic
curricula in law-related studies. An equally small percentage of
teachers has received training adequate for this purpose. Lawyers
and law enforcement officials cannot and should rot attempt to re-
place teachers. Nevertheless, there is much that lawyers, law en-
forcement officials and other community leaders can do to help
educators prepare for the effective teaching of law-related studies.

We believe that this report will assist lawyers and law enforce-
ment officials, as well as educators, who wish to participate in this
iinportant movement, but who feel reluctant to do so because of the lack
of information as to standards and guidelines to inform their efforts.

Even with the volunteer services of lawyers and law enforcement
officials, however, the movement for law studies in the schools cannot
succeed without the investment of substantial funds over the next
few years. Many officials of funding agencies, including some LEAA
state planning agencies, other governmental agencies and private founda-
tions, have been reluctant to support grant applications from law-re-
lated educational programs for lack of information concerning the
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field and an absence of guidelines upon which to assess grant ap-
plications. Thus we have devoted a considerable portion of this report
to guidelines and recommendations to help current and potential
donors of needed funds. ’

It is our hope that this report will assist those interested in
the field to make informe! judgments. We also hope that it will stim-
ulate increased efforts from those already supporting law studies in
the schools.

All of us—educators, lawyers, law enforcement official: com-
raunity leaders and students—will rarely if ever have an opportunity to
participate in a movement that is more important to the future of our
nation. Our goal is no less than the development of a better informed,
more thoughtful, and responsible citizenry.

Justin A. Stanley, Esquire
Chairman—Special Committee on
Youth Education for Citizenship
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INTRODUCTION

This report is based upon a study of law-related education in
America, supported by a grant from the Law Enforcement Assistance
Administration (LEAA) of the United States Department of Jus-
tice to the American Bar Association Special Committee on Youth
Education for Citizenship (T"EFC). This report and all opinions
expressed herein are solely tt responsibility of YEFC, and not of the
American Bar Association. |

The study involved a national survey of (1) law-related education
projects active in elementary and secondary schools, and (2) public
and private agencies which have supported or might support such
projects, including foundations and government agencies, in addition
to LEAA and its 10 regional offices and 55 state and territorial
planning agencies.

Law-related education seceks to improve the citizenship skills
and attitudes of American Yyoungsters by providing them with an
understanding of law, the legal process and the legal system. In re-
cent years law-related education projects have proliferated rapidly.
Ten years ago only a handful of projects were active. Now over 250
are in existence, almost half of which began in the past year and a
half. The field has attracted the support of a number of state and
local bar associations, law schools, judicial organizations, and units
of state and local government, inzluding law enforcement agencies.
These groups have contributed funds and services to such projects,
but projects have principally been funded by local, state and national
education authorities, private foundations, and LEAA, its regional
offices and state and territorial planning agencies (hereafter re-
ferred to as “LEA A agencies”).

PURPOSE OF THE STUDY

Th;s study had three objectives:

1. To compile and analyze information cn the strengths and
weaknesses of law-related education projects in the areas
of structure, administration, program, and support;

2. To compile and analyze information on the practices, proce-
dures, and priorities of c¢xisting and potential funding sources
of law-related education, particularly LEAA agencies.

XI
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INTRODUCTION

3. To issue recommended guidelines on law-related education
for the possible use of those who are considering involvement

in the field, whether as grantors. sponsors of projects, or

project staff members.

This study was not intended to be an evaluation of the success
of specific projects in changing attitudes or behavior of students.
Rather this study and report is designed to serve the following functions:

introduction to Field of Law-Related Education. Law-related
education is not yet well known to parents and the general public,
and only somewhat better known to educators, lawyers, law enforce-
ment officials, justice officials, and officers of private and public
funding sources. Even persons with some awareness of the field may
have only a fragmentary knowledge of the need for law-related edu-
cation, approaches to teacher training, available materials, teaching
. strategies, and subjects which may be enriched by the study of law.
Already the very process of gathering data for this ~tudy has increased
general awareness of law-related education among those who have
participated in the surveys. Similarly, it is hoped that the report
will serve to introduce the field to many more, and provide the first
reference work on the problems and opportunities of law-related edu-
cation.

Encouragemeni of Educational Reform. Many curricular inno-
vations in the 1960s began with great fanfare but failed to bring
about lasting change. Schools continue to be besieged by recom-
mended changes in their course offerings. Gordon Cawelti, Executive
Secretary of the Association for Supervision and Curriculum Develop-
ment, has stated that “within the last two decades, most schools have
been urged to add driver-, drug-, sex-, environmental-, consumer-educa-
tion and ethnic studies . . . . [There have been] continued re-
quests for additions to the instructional program with few sugges-
tions as to what should be eliminated.” ' 1In addition, educational re-
form in the United States has been frustrated by the sheer size of the
educational establishment and the number of individual jurisdictions.
(There are now approximately 18,000 public school systems in the
United States, employing over two and one-half million teachers and
administrators.)

1t "The Reform. of Secondary INducation. A Review of the Report's Adsice to the
Public and the Profession.”” NASSP Bulletin. April. 1974, p. 91,
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INTRODUCTION

While much data exists on law-related education, it was hereto-
fore scattered and not easily obtained. A report containing current
information and suggesting strategies for locating funds and creating
programs will, we hope, aid the rapid and widespread implementation
of law-related curricula.

Recommended Guidelines for Funding Sources. Law-related edu-
cation projects have sought and secured funding from a wide range
of public and private funding sources. In fiscal years 1970-74, LEAA
agencies made at least 99 grants to law-related education projects,
totalling nearly $5 million (see Appendix 5 for a brief description of
these grants). Approximawly 30 private foundations -have supported
law-related education projects, two with grants of over half a million
dollars. Yet funding agencies must pass on project applications with
little information about the field. This report seeks to assist funding
sources by calling attention to aspects of project design, administra-
tion, goals, methods of instruction, and teacher training which may
help them make rational decisions in choosing among requests. The in-
formation will also assist in project design and proposal-writing.

In addition, this report discusses the immediate financial needs
of existing projects, and discusses the funding required if law-relatei
education is to be made available to a large number of elementary and
secondary school students. It also suggests means by which costs
may be reduced without impairing educational quality. This informa-
tion should be of use both to projects and to funding sources needing
data with which to evaluate proposed budgets.

Assistance in the Coordination of Efforts. A variety of models
for curriculum development, teacher training, and program organiza-
tion should be encouraged as programs are devised and implemented
to meet the specific needs and interests of communities. This report
discusses mechanisms by which projects may coordinate their efforts
and exchange information, and suggests means by which a number
of services—ranging from stimulating interest to centralizing refer-
ence services—may be provided.

In addition, funding sources have dealt independently with pro-
posals from projects, only occasionally sharing information or com-
paring their own priorities and activities. We suggest several ways
by which funding agencies can coordinate their activities and in-
crease efficiency.

XHUI
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Analysis of Research Needs. Our study raised as many questions
as it answered concerning teacher training, curriculum development,
instruction, and other related matters. This report suggests a number
of areas in which additional research would be helpful.

METHODOLOGY OF THE STUDY

The first step was to gather objective data about projects and
funding sources. YEFC determined that an organization specializing
in the collection and interpretation of data could best perform this
task. In competitive bidding YEFC chose the Industrizl Relations
Center (IRC) of the University of Chicago to direct this phase of
the study.

In preparing questionnaires YEFC first consulted experts in
law-related education. Draft questionnaires were then prepared in
joint meetings of the YEFC and IRC staffs. Three questionnaires were
prepared: one was intended to measure the structure, activities,
problems, and successes of projects; one was to measure the funding
practices 2nd priorities of LEAA agencies, and one was to determine the
practices and priorities of private funding sources active in the field.*
Draft questionnaires were submitted to the Special Committee and its
Advisory Commission, project directors, and experts in law-reiated edu-
cation. The draft questionnaires were then revised and final question-
naires prepared.

IRC’s reports described the purposes of the questionnaires and
procedures used to elicit responses. (See Appendices 2 and 3). In
April 1974, IRC tabulated and interpreted data from the questionnaires.
Its analytical reports were prepared in May 1974.

The second phase of this study involved the collection of critical
comments and insights from a Working Conference held on May 17
and 18, 1974 in Chicago. Participants included LEAA officials, founda-
tion officers, project directors, law school faculty members, officers
and staff directors of state and local bar associations, educators,
practicing lawyers, scholars in related disciplines, members of the
Special Committee and its Advisory Commission, and staff members
of YEFC and IRC.

¢ The third study was completed by IRC, but it contained data from only a hand-
fut of foundativns and was tou lnconclusive to be included in this report. IRC con-
cluded that many of the queries in the questionnalre were Inappropriate.
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Participants were provided with advance copies of IRC’s reports.
At the conference, each participant took part in three meetings of
the entire group, and in two (of seven) small-group sessions devoted
to specific topics. Each of these small groups prepared a paper on
its deliberations, and all papers were sent to persons who participated
in or were invited to the conference. Participants and invitees were
encouraged to comment on the papers. The papers and comments
provided information and insights which are incorporated in this
report.

The third phase of the study consisted of gathering more detailed
information on specific points from a number of project directors,
educators, scholars, and experts in social science research. These inter-
views continued through the summer and early fall of 1974, as this report
was being prepared.

ORGANIZATION OF REPORT

Summary of Recommendations: The recommendations which ap-
pear throughout the text are compiled and sub-divided into categories.

Chapter 1 attempts to define law-related education and to indi-
cate how it can help produce a concerned and knowledgeable citizenry.

Chapter 2 is concerned with project structure and administra-
tion. It contains guidelines for beginning projects, as well as guide-
lines for projects which are disseminating their project model. It
also suggests guidelines for the project’s administrator and its gov-
erning body.

Chapter 3 deals with teaching and learning. It contains guide-
lines for educational goals, teacher training, curriculum and materials
development, instructional techniques, and evaluation of programs.

Chapter 4 is concerned with funding. It begins with a discussion
of the general needs of piojects, suggests guidelines on ways of re-
ducing costs without cutting back on programs, and recommends
guidelines to projects seeking financial support. The second half of
the chapter discusses the practices and priorities of funding agencies,
and concludes with recommended guidelines for funding.

Xv
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Chapter 5 deals with the future of law-related education. It
makes recommendations as to cooperation and coordination of prujects,
suggests areas of rescarch which could advance effective programs,
and concludes with a discussion of long-term funding needs.

Appendix 1 describes YEFC’s goals and activities.

Appendix 2 is IRC’s analysis of data collected from its survey
of LEAA agencies.

Appendix 3 is IRC’s analysis of data collected from its survey of
projects.

Appendix 4 includes (1) a list of all persons invited to YEFC's
Working Conference, (2) a memorandum suggesting lines of inquiry
to be pursued, (3) a conference agenda indicating the topics discussed
at each meeting and listing the chairmen and reporter§ of the small
groups.

Appendix 5 contains brief descriptions of grants made by LEAA
agencies in fiscal vears 1970-74.

Appendix 6 contains descriptions of 14 projects which serve as
specific examples of many aspects of project design and educational
methodology discussed in the text. The projects described range
from national and statewide disseminating projects to local projects,
and include a wide variely of approaches to law-related education.

Appendix 7 lists a number of disseminating projects.

XVI




SUMMARY OF RECOMMENDATIONS

& 1o
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10.
11.

12.
13.
14.

15.
16.

I. GUIDELINES FOR PROJECT STRUCTURE AND ADMINISTRA-
TION

A. FOR LOCAL PROJECTS
1.

Form, as Early as Possible, an Interdisciplinary Governing
Body

Seek Formal Affiliation with Supporting Groups

Use the Sevvices of One or More Disseminating Projects
Determine the Most Critical Educational Needs To Be Met
Create Tentative Performance Priorities and Evaluate
Them

Adopt a Small Number of General Goals and a Larger
Number of Objectives

In Determining How to Implement Goals and Objectives,
Allow for a Sufficient Period of Time to Test Programs,
and Pay Close Attention to the Phasing of Activities

Create a Timetable of Proposed Activities

Apply for Initial Grants

If Possible, Employ Staff _

Seek to Win the Active Commitment of Persons Whose
Cooperation Is Essential if Programs are To Receive Ade-
quate Trials in Their Pilot Phases

Monitor Activities Closely

Be Continually Aware of the Need for Flexibility

Be Aware of the Need To Inform the General Public of
Goals and Activities

Conduct a Campaign To Become Institutionalized

Retain the Governing Board and Maintain a Separate
Identity

Law-Related Educ, in Amer.—2 XVII



SUMMARY OF RECOMMENDATIONS

I. GUIDELINES FOR PROJECT STRUCTURE AND ADMINISTRA-
TION—Continued

B. FOR DISSEMINATING PROJECTS

1. Have a S.aff Which Can Provide a Range of Services tu
New and Expanding Projects

2. Have Ample Funding for the Assistance of Other Projects

3. Seek Multi-Year Grants

4. Make Services Widely Known and Help the Formation of
Projects

5. Assist Projects To Develop Effective and Orderly Man-
agement Techniques

6. Provide Adequate Training for the Administrators of New
Projects

7. Train Teachers, Commurity Resource Persons, and Oth-
ers Who Will SHare Responsibility for Implementing the
Pilot Phase of the Project

8. Do Not Impose Your Model

9. Recognize the Need for Flexible Adaptation of the Project
Model

10. Establish a Loose Network of Peers, Rather Than a
Tightly Controlled Organization of Affiliated Projects

C. FOR PROJECT ADMINISTRATION

1. The Project Director Should Be Concerned with the
Long-Term Goals of the Project

2. The Project Director Should Be Able To Distinguish Between
Activity and Accomplishment

3. The Project Director Should Be Able To Locate Funding
Sources and Secure Financial Support

4. The Project Director Must Be Able To Persuade Other
Individuals and Groups To Join in Support of Law-Re-
lated Education

D. FOR THE PROJECT’S GOVERNING BODY

1. The Board Should Make Long-Term Policy and Provide
Counsel to the Project’s Staff

XVII
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SUMMARY OF RECOMMEXNDATIONS

GUIDELINES FOR PROJECT STRUCTURE AND ADMINISTRA-
TION—Continued

D. FOR THE PROJECT’S GOVERNING BODY—Continued

2. Board Members Should Help Locate and Raise Funds for
the Project .

3. The Board Should Be a Means of Legitimizing the Project
and Assisting in its Institutionalizaticn

4. The Board Should Be a Means of Representing the Com-

munity .

The Board Should Be a Means of Securing Volunteers

The Board Should Help Monitor Programs

The Board Should Serve as a Buffer Between the Project

and its Critics

8. Board Members Should Help To Disseminate the Project
Model

E. FOR FUNDING AGENCIES

1. Funding Agencies Should Regard Ability of Administra-
tive Personnel as a Principal Criterion in Determining
Whether to Fund a Project

2. Funding Agencies Should Determine the Extent of a Proj-
ect’s Support from Other Groups and Institutions

3. Funding Agencies Should Encourage Sound Management
by Monitoring Project Activities Closely

N e o

GUIDELINES FOR TEACHING AND LEARNING

A. GOALS
1. Seek To Produce Significant and Lasting Changes in
Students

2. Make Courses in Law and Legal Processes Integral Parts
of the Curriculum of Elementary and Secondary Schools

B. TEACHER TRAINING p
1. Prepare Teachers To Teach Law Studies and Use Lawyers
Primarily To Train Teachers
2. Teacher Training Should Be an Integral Part of the Proj-
ect’s Activities
3. Supply Teachers with Substantive Knowledge About Law
and Appropriate Instructional Techniges
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IL.

SUMMARY OF RECOMMEXNDATIONS

GUIDELINES FOR TEACHING AND LEARNING—Continued

B. TEACHER TRAINING—Continued

4,

Do Not Restrict Teacher Training to Formal Sessions;
Counsel and Assist Teachers Throughout the School Year

Offer Teacher-Training Courses Through an Institution
of Higher Education, If Possible

Train Non-Educators Who Help Teach Students and Train
Teachers

C. CURRICULUM AND MATERIALS DEVELOPMENT

1.

Create Curricula Which Strive To Fundamentally Improve
Students’ Understanding of Law and the Legal Process
Design Curricula for Elementary and Junior High Schools,
as well as for-Secondary Schools

Strive To Present Legal Issues Realistically, Acknowledg-
ing Conflict and Controversial Issues

Consider Developing Curricula That Assist Students To
Learn About Careers in Law and Law Enforcement
Consider Producing Supplementary Materials To Help
Implement Law-Related Curricula, But Do Not Overinvest
in Materials Development

Make a Special Effort To Provide Adequate Audio-Visual
Aids

D. METHODS OF INSTRUCTION

1
2.
3.

Encourage the Use of the Inquiry Method of Instruction
Encourage Role-Playing Exercises

Seek To Develop and Implement Field-Learning Experi-
ences

Endeavor To Use the Governance of the School as a Model
of Justice

E. EVALUATION

1.
2.
3.

Educational Programs Should Be Evaluated
The Prerequisites for Useful Evaluation Should Be Present

Evaluations Should Be Conducted by Independent Evalu-
ators )
XX
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SUMMARY OF RECOMMENDATIONS

II. GUIDELINES FOR TEACHING AND LEARNING—Continued
E. EVALUATION—Continued

4.

5.

Evaluations Should Measure Changes in Teachers, and
Gather the Opinions of Others Actively Involved in Proj-
ects

Evah_lations of Teachers and Students Should Be Both
Formal and Informal

Funding Agencies Should Avail Themselves of the Serv-
ices of Experts in Educational Evaluation

National Funding Agencies Should Cousider Supporting
Research into the Best Means of Evaluating Programs
National Funding Agencies Should Cousider Supporting
Longitudinal Evaluations of Programs

[II. GUIDELINES FOR FUNDING: THE PROJECT
A. REDUCING COSTS WITHOUT REDUCING EFFICIENCY

1.

Projects Should Attempt To Keep Costs Down in Order
To Further Their Chanccs of Institutionalization
Projects Should Attempt To Reduce Costs By Using Thcir
Coalition of Support as a Sourcfe of Free or Inexpensive
Services \

B. SEEKING FUNDS

1.

Projects Should Not Rely Heavily on Any Single Source
of Funds, But Should Seek To Build a Wide Base of Fi-
nancial Support

Projects Should Attempt To Secure Grauts from Outside
Sources for Special Programs

IV. GUIDELINES FOR FUNDING: THE GRANTOR

1.

to

Funding Agencies Should Increase Their Support of Law-
Related Education

Funding Agencies Must Make Their Interest in Law-Relat-
ed Education More Widely Known, and Should Be More
Active in Soliciting Proposals From Projects
Funding Agencies Should Make Step-Down, Multi-Year
Grants to Projects
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SUMMARY OF RECOMMENDATIONS

1V. GUIDELINES FOR FUNDING: THE GRANTOR—Continued

4.

5]

Funding Agencies Should Retain an Interest in Projects
Which They Once Funded. and Should Assist Worthy
Projects To Secure Funding Elsewhere

Funding Agencies Should Share Infonmatlon and Coordi-
nate Activities

LEAA Ageneies Should Share Information About Law-
Related Education

LEAA Agencies Should Make Law-Related Edueation a
Planning Priority and Should Classify Their Efforts in
This Field Under a Heading such as ‘“Education Grants”

Funding Agencies Should Avail Themselves of the Serv-
iees of a Specialist in Law-Related Education

V. GUIDELINES FOR THE FUTURE
A. DEVELOPING A MOVEMENT

1.

Funding Agencies Should Support Efforts To Improve the
Coordination of Projects and To Assure Leadership for
the Movement To Bring Law-Related Education To the
Schools

Funding Agencies Should Support State Coordinating Or-
ganizations

Funding Agencies Should Take an Active Role in Assur-
ing That Projects Coordinate Their Activities

B. FURTHERING THE MOVEMENT

1.

Funding Agencies Should Support Activities Which En-
courage the Widespread Implementation of Courses in
Law and Legal Process for-Teachers

Funding Agencies Should Support Research To Identify Suc-
cessful Techniques of Teacher Training

Funding Agencies Should Support Activities Encouraging
Widespread Institutionalization of Worthy Law-Related Edu-
cation Projects

Funding Agencies Should Support Periodic Surveys of
the Structure, Activities, and Funding of Projects
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SUMMARY 0F RECOMMENDATIONS

V. GUIDELINES FOR THE FUTURE—Continued

B. FURTHERING THE MOVEMENT—Continued

5. Funding Agencies Should Support Research into the Ques-
tions Raised by Attempts To Improve the Attitudes and Be-
havior of Youngsters

6. Fundiuy Agencies Should Support Programs Designad To
Determine What Students Want To Learn About Law

7. Funding Agencies Should Support the Preparation of Ef-
fective Curricula and Materials for Slow Learners and
Other Special Groups of Children

8. Funding Agencies Should Support Research into Action-
Learning, the Use of Schools as a Justice Model, and
Cther Innovative Instructional Techniques

C. LONG-TERM FUNDING NEEDS
1. The Office of Education Should Develop Expertise in
Law-Related Education and Should Seek To Assist in
its Implementation
2. LEAA and the Office of Education Should Work Together
To Further Law-Related Education
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CHAPTER 1

LAW-RELATED EDUCATION: WHAT IT
IS AND WHY IT IS NEEDED

Today's citizen not only lacks an understanding of the day-to-day
functions of government—how a bill becomes a law, the counter-bal-
ancing relationships among the three branches of government--he also
knows very little about the American legal system.

If the Constitution and the Bill of Rights were put to a vote lo-
day, pollsters tell us they would not be adopted. Indeed, one survey found
that “many people not only did not recognize the Bill of Rights, but,
without the benefit of its title, described it as ‘Communist propa-
ganda.’ "t A poll conducted by the Education Commission o¢ the States
reveals that almost half of the 17-year-olds queried did not understand
the principle underlying the Supreme Court’s decision to ban prayer in
the schools? In America, as Supreme Court Justice Kobert H. Jackson
noted, power struggles ‘“cail out battalions of lawyers” rather than
“regiments of troops.” Without an adequate understanding of the legal
system American youth cannot be effective citizens. However, if the
laboratory for learning is the traditional Civics classfoom, and if our own
recollections of the effectiveness of rote is to serve as a guide, we can
look forward to a future citizenry as uninformed, cynizal, and nonanalyti-
cal as the present generation.

We need not rely only on our memories of the Civics classroom to sub-
stantiate the need for a more effective approach to citizenship eduecation.
In most school districts across the countrv a student cannot graduate
without passing at least one course in government. Yet evidence indi-
cates that the courses are failures.

Studies conducted in the 1960s by Langton and Jennings,® Hess and
Torney,* Massialas,® Smith and Patrick,® and Shaver ¥ demonstrate that
Civies students are alienated both by the method of learning-—read and
regurgitate—and by the content— platitudes, blind optimism, chauyvinism,
and deseriptions of what should be rather than what is. The courses do
not increase the student’s ability to analyze political and legal phenomena.
They have little impact at the time and virtually none afterwards. The
most lasting effect may well be an fncrease in the student’s cynicism and
alienation.®

Law-Related Educ. in Amer. 1
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2 LAW-RELATED EDUCATION

Law-related education in the elementary and secondary schools can
enrich the social studies curriculum. ' A rigorous, systematic law studies
curriculum car provide students with an operative understanding of how
our system of law and legal institutions works. Students are asked to
reason through realistic legal problems—ranging from situations of fair-
ness in the first grade water fountain queue to proposals for equal justice
among Watergate violators—and trouble over their solutions, rather
than merely memorize rules of law.

A sound approach to law-r~lated education teaches the law as a hu-
manistic discipline and as a means of understanding and appreciating our
culture and our society. Legal conflict, notes Queens College professor
Isidore Starr, a member of the ABA Special Committee on Youth Edu-
cation for Citizenship, “is very seldom a conflict between a good value
and a bad value. The conflict is usually between a good value and a good
value, and how do we resolve that?” Professor Starr’s conclusion is, ‘““if
law-related education is taught properly the students are not lawyers.
They become American citizens who begin to look at value conflict a
little differently than they had.”®

Projects can begin in the earliest grades to teach those legal concepts
upon which all rational societies build their legal systems: fairness, tol-
erance, honesty and responsibility., Through the years that follow, proj-
ects can dig into real cases and personally experienced situations of value
conflict. They can encourage students to examine rule-making and rule-
enforcing in their own environment and help make the school itself a
laboratory for legal education and responsible citizenship.

Many other projects have developed curricula that focus on substance
and process, rather than broad concepts. These courses deal with such
subjects as judicial process and constitutional, consumer, environmental,
urban, and landlord-tenant law. The materials and techniques employed
in this specific approach have much in common with those used in hu-
manistic law studies. Both use the case method, train teachers in So-
cratic inquiry, and attempt to chocse problems that students and teach-
ers have experienced. It may be that an effective K-12 program is
cne that contains both specific and general courses.

The experts who contributed to this report concluded that law-re-
lated education has the promise of correcting the deficiencies of the
traditional Civics approach and providing an imaginative, interesting,
and realistic course of study. The study of law, at any level, involves
concrete situations, disputes between real people about immediate issues.
It is a means of making the abstract concrete, the general specific.
Thus, law-related education can make the study of American institu-
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WITAT IT IS AND WiIlY I'M IS NEEDED 3

tions and principles more than a disconnected series of facts—it can
make the subject a matter of vital interest and importance, and have im-
pact in many areas of American society.

1. REDUCTION OF CRIME AND ANTI-SOCIAL BEHAVIOR

Crime continues to grow in the United States, and statistics on
juvenile crime are particularly alarming. The President’s Commission
on Law Enforcement and Administration of Justice found that 90 percent
of all voung people have committed at least one act for which they could
be taken to juvenile court. In 1965 a majority of all arrests for-major
crimes against property were of people under 21 years old, as were a
substantial minority of crimes against persons. The recidivism rate is
highest among young offenders.1?

A related aspect of the problem has to do with crime and disruption
in the schools themselves. In many schools drug sales, vandalism, theft,
and acts of violence against other students, teachers, and administrators
are epidemic. More and more, schools are attempting to keep order by
employing armed guards.

Moreover, there is evidence that American youngsters have so
little confidence in the law enforcement system that most do not report
crimes against themselves. LEAA’s recent victimization study found
that while adults reported five out of ten crimes (a dismal record in it-
self), voung people in the 12- to 19-year-old group reported only three
out of ten criminal instances. This indicates widespread cynicism and
apathy. Donald Santarelli, former Administrator of LEAA, noted that
these figures give us “a very dramatic picture of what our young people
today . . . think about our system of law and justice.” 1!

A substantial reduction in school-related crime would permit the
schools to concentrate on teaching and learning. A substantial reduc-
tion in juvenile crime statistics would significantly lower the total crime
figures for the nation. Juvenile criminal behavior is caused by a large
and complex set of social and sociological .onditions. However, empiri-
cal evidence as well as common sense suggest that education which en-
ables young people to understand and deal with the system lawfully will
lead to a decline in apathy, anger, and anti-social conduct. It is for this
reason that Peter Bensinger, former Executive Director of the Chicago
Crime Commission, concluded that “the schuul is the place to start to
deal with delinquency. The home and the school tcgether represent our
greatest major resources for learning and for education.” 12
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4 LAW-RELATED EDUCATION

II. RESTORATION OF CONFIDENCE AND ENCOURAGE-
MENT OF RESPONSIBLE POLITICAL PARTICIPATION

Crime and antisocial behavier represent a continuing erisis in
American life. There is a parallel crisis in the lack of confidence most
Americans exhibit toward our institutions and leaders. A 1973 Louis
Harris poll concluded that a substantial majority of the American people
were “alienated and disenchanted, feeling profoundly impotent to influ-
ence the actions of their leaders.” Public confidence in most government
institutions has declined “drastically” over the past six years, and is par-
ticularly low in regard to the courts, Congress, the federal executive
branch and state and local government. While Myr. Harris concluded in
Senate testimony that the Watergate crisis undoubtedly accounted for
some of the alienation, he went on to note that polls have shown a steady
drop of confidence since 1967.13 These findings correspond with the de-
pressingly low voter turnouts in recent elections. Turnouts of less than
50 percent of eligible voters are commonplace in state and local elections,
and in the most recent Presidential election only 55 percent of eligible
voters bothered to vote, and only 40 percent of newly enfranchised young
voters cast ballots.

Alex Elson has written, “few nations so exalt justice as a primary
value as does the United States, and a society asserting such interests
needs to know whether the vzlue it prizes is being realized. .
Yet we know also that many peopie may be deprived of justice, in the
narrow sense or broad, out of ignorance of laws and procedures for se-
curing relief, or even out of ignorance of the law’s elementary features.

If our democracy is to succeed, indeed if it is to survive, our
task must be to develop a citizenry demanding and expecting a true real-
ization of better standards of justice’” M

Other cultures have more access to and better understanding of
their legal system: than Americans according to anthropclogist and
YEFC Advisory Commission member Laura Nader: “In analyzing thou-
sands of consumer complaint jetters it becomes clear that many Ameri-
cans do not phrase their problems as ‘legal problems’ either because they
do not know they are or because they do not know how to use whatever
remedy possibilities that the law affords cheaply, such as small claims
court.” She concludes that, “the fact that Americans do not know is ua-
forgivable in a democratic country. It is astounding that in as legalistic
a country as the United States, nowhere in the educational system does
one get a working knowledge of the law as part of the general educa-
tion.” 15
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WIAT I'T IS AND WHY [T IS NEEDED 5

Law-related education is not a panacea for these social problems.
But it should be an important part of our efforts to reverse these find-
ings.

.III. DEVELOPMENT OF ANALYTICAL ABILITY

The poet Archibald MacLeish, who was trained as a lawyer, has
said “What law tries to do is impose on the disorder of experience the
kind of order which ¢nables us to live with the disorder of experiénce.” 16
Formal debates and mock trials teach students to reason because they
require in addition to an understanding of law, ability to make per-
suasive arguments and skill in gathering evidence. The skills nurtured
in such courses will aid the student when he, as a voter, must make his
own decisions on important public issues. Because we can never predict
the future with certainty, no education can prepare students for the spe-
cific issues which they will have to confront 10, 20, or 30 years after
graduation. It is not enough for teachers to recite principles. Students
must be able to apply the principles to their daily experiences. Law-re-
lated education can help them do so, and therefore do much to insure a
generation ready to meet the obligations of citizenship.

Each American child spends an estimated total of 10,000 hours in
the classroom. Much of that time is spent receiving the basic skills and
concepts of mathematics, reading, and language arts. This emphasis
stems from the well-grounded concerns of teachers and parents that
children must have these fundamental tools in order to survive in our
complex society.

Today, when we are confronted with difficult social and political
questions—from balancing the need for expanded energy production and
the dangers of pollution, to minimizing taxes while providing needed
services, to adhering to the judgments of elected representatives while
identifying and eliminating those who misuse their authority, to con-
sidering the rights of victims while protecting the rights of the accused—
those concerned with education must place as much emphasis on teaching
legal and moral reasoning skills through law-related education as they
currently place on teaching reading, writing, and arithmetic. The school
has the greatest claim on young people’s time and energy, and no other
institution has so great a potential to bring about constructive change
in so many profound areas of daily life.

The movement to see that law-related studies are added to elementary
and secondary curriculum is not a hypothetical program of educational
reform. YEFC has identified hundreds of projects now operating
throughout the country. But to say that the movement is real is not to
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6 LAW-RELATED EDUCATION

say that developing such a program is easy. Successful programs re-
quire strict standards of administration and long hours of planning on
the part of educators, lawyers, and community volunteers. The chapters
that follow are designed to provide administrators of projects and fund-
ing agencies with the necessary tools for action.
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CHAPTER 2
STRUCTURE AND ADMINISTRATION

This chapter deals with project structure and administration. It
will consider models of project design, the role of the project’s governing
body, the selection and training of the project’s director, and the relation-
ship of the project to its co-sponsors and othcrs who informally support
its activities.

I. PROJECT STRUCTURE AND ADMINISTRATION AS
A MEANS TO EDUCATIONAL REFORM

A recent Ford Foundation study of educational reform describes the
1960s as a decade “of innovation for the schools. Spurred by foundations
and later by federal and state goveruments, public school systems em-
braced a host of new programs and projects in curriculum, staffing,
scheduling, technology, and training.” The Ford analysts conclude that
their foundation had invested $30 million in school innovations without
bringing about any significant change. Most innovations were aban-
doned “after the departure of the charismatic promoter or with reduc-
tion of external funding.”!

This suggests that significant educational reform can only be ac-
complished by projects which do not depend on personality or extraordi-
nary financial support. Success depends on broadly based and long-
lasting coalitions, ample funding in the pilot phase, and institutionaliza-
tion, that is, inclusion within the regular program and budget of an in-
stitution. A soundly conceived administrative delivery structure must be
implemented to assure that the project’s activities will become an integral
part of the educational process. The following discussion is directed to
assisting projects in reaching this goal.

II. ACCOUNTABILITY IN EDUCATION AND MAN-
AGEMENT BY OBJECTIVES

In recent years, funding agencies have increasingly asked that
schools show that their efforts bring about measurable improvement.
This concern was put simply by Jesse Unruh, former speaker of the
California assembly, who wrote that “the politician of today, at least
in my state, is unimpressed with continuing requests for more input
without some concurrent idea of the school’s output.”# The result has

7
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not only been a spate of evaluation programs designed to determine if
educational programs affect the development of students, but a concern
for management by objectives among educational administrators.

If schools are to be judged on the success or failure of their stu-
dents in reaching certain objectives, then administrators must be coun-
cerned with (1) setting goals and objectives and (2) devising specific
strategies to meet them., This suggests that projects adopt management-
by-objectives policies which have been developed for businuss and govern-
ment. As George S. Odiorne has written in Management Decisions by
Objectives, “When we manage by objectives, we mean simply that we fix
our ultimate purpose in mind before we start our journey. This objec-
tive then becomes a target, a goal, a desired outcome, and along the route
becomes a criterion for measuring progress. Finally, when we have
spent our time and energies, we are able to evaluate.”? To meet legiti-
mate demands for accountability, projects must delineate objectives and
assign specific responsibilities for implementing them. Our recommenda-
tions for project design and administration are the:result of findings of
the survey of projects (Appendix 3) and also discussions of management-
by-objectives by educators and educational management theorists.?

III. LOCAL PROJECT DESIGN

This section discusses the administration and structure of projects
active in one locality, generally encompassing one or only a few school
districts. A discussion of the design of larger projects comprises the
next section.

Law-related education is too diverse a field to be implemented through
one national project model. Congress and federal agencies rightly avoid
uniform national programs for curriculum development in the belief
that education is principally a local responsibility. Communities vary
greatly in size, ethunic composition, socio-economic characteristics, culture,
and history. They should develop projects whose structure is appropri-
ate for their particular needs. That means that project models cannot be
uniform.

Therefore these administrative guidelines should not be adopled
in their entirety by any single project. We focus on guidelines for new
projects—steps which can lead to institutionalization—in the hope that
they will be of particular use to persons who contemplate initiating proj-
ects, The guidelines should also aid officers of funding agencies who
mnst pass on proposals from new projects. However, many of these
recommendations will also be of use to existing projects.
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IV. RECOMMENDED GUIDELINES FOR LOCAL
PROJECTS

1. Form, as Early as Possible, an Interdisciplinary Governing
Body. The functions of the governing body are discussed at greater
length later in this chapter. Its role, however, is central to the project.
Educational reform is arduous, time-consuming, and frequently frus-
trating. Integration of law-related programs into the curriculum is
particularly difficult because it involves a complex subject matter un-
familiar to teachérs and students. However, law-related education is
interdisciplinary, and projects can attract the interest and support of a
varicty of persons. Therefore, governing boards should be established
which are composed of educators, lawyers, law enforcement officials,
university and law school faculty members, and administrators, as well
as parents, students and persons representing the general community.
The board should comprise a broadly-based coalition of persons and or-
ganizations committed to effective law-related education. A good ex-
ample is Cincinnati’s Center for Law-Related Education, which is gov-
erned by a Board of Directors that includes representatives of the Cin-
cinnati Bar Association, Cincinnati Public Schools, Archdiocese of Cin-
cinnati Schools, the University of Cincinnati’s College of Law and Col-
lege of Education, and the Cincinnati Police Division. (See Appendix 6
for a description of the Center.) ’

We believe that such governing bodies have been a significant fac-
tor in the success of many projects. The Ford Foundation, in reviewing
its attempts to bring about widespread educational reform, found that
“newly created coalition policy boards often lacked ‘political clout’ in
the local context in which innovations were being attempted,” especially
in contrast to local school boards which “had more knowledge and un-
derstanding of existing bureaucracies.” ® However, governing bodies in
law-related education seeri tv have avoided this problem, probably be-
cause they include representatives of groups which do have clout, as well
as school administrators who are familiar with the school bureaucracy.

2. Seek Formal Affiliation with Supporting Groups. Project
directors interviewed felt that it was in the project’s interest to be for-
mally affiliated with a bar association and a school system, as well as
other institutions where appropriate, such as law schools, universities and
law enforcement agencies. Though formal affiliation can sometimes lead
to bureaucratic delays, co-sponsorship means that supporting groups have
a stake in the project's effectiveness. They may, therefore, be more

Law=Related Edut. In Amer.—3 b
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willing to commit their funds and services, or use their influence to se-
cuie funds from others.

We must stress, however, that affiliation is not a necessary guar-
antee of useful co-operation. Indeed, the Ford Foundation’s study of
educational reform in the 1960s concluded that affiliation between uni-
versities and school projects often provided more publicity than pro-
ductivity:

the actuai relations were quite unproductive. Their fail-
ure was apparent despite the tendencies of both universities and
school systems to make it appear that they were cooperating vigorous-
ly and successfully. School administrators tended to limit strictly
the role of university consultants while at the same time gaining
political and professional status by publicizing their school system’s
use of the university’s expertise. The universities, similarly, often
boasted of strong and improving “town-gown” relations, when in
fact they did not exist.

“Working together” generally consisted of paid university con-
sultants providing occasional advice or conducting research projects
or evaluations.

[In most projects], the few close working relations that did de-
velop were between individuals from the university and the schools,
riot between institutions. The institutions, as such, had little ca-
pacity for respecting and understanding one another.6

The reasons range from the university’s difficulty in making its
knowledge useful and readily available, to the vaiue system which re-
wards faculty members who publish research, rather than those who
demonstrate changes in real-world settings, Presumably, similar prob-
lems affect law enforcement agencies and other institutions which co-
sponsor projects. We concur in the Ford Foundation’s recommendation
that incentive systems be established to induce active co-operation from
the staffs of co-sponsors. We believe that co-sponsors should be en-
couraged to provide a significant measure of appropriate services as in-
stitutions, while recognizing that a true marriage of institution and pro-
ject is an impossibility.

3. Use the Services of One or More Disseminating Projects.
From formation to evaluation, each step in managing a project can be
expedited by the help of existing, experienced projects, By informing
projects of successful administrative and educational techniques, dis-
seminating projects can prevent duplication of effort, improve the proj-
ect’s program, and hasten its implementation. (Three national dissemi-
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nating projects and statewide projects in six states [California, Colorado,
IMinois, Missouri, New Jersey, and Pennsylvania] are described in Ap-
pendix 6. For the addresses of other disseminating projects, see Appen-
dix 7.)

4. Determine the Most Critical Educational Needs to be Met.
Needs found by projects in other communities may be a useful starting
point. A project can then examine current social studies courses to de-
termine at what grade levels initial offerings in law studies can be in-
tegrated into the curriculum. Surveys may pinpoint areas of particular
student interest. Teachers and administrators should also be polled to
determine their perceptions of the most important unmet needs.

These needs will vary from community to community. In addition
to needs of students, the project may determine that teachers and ad-
ministrators need to know more about law and legal process, Some proj-
ects might discover that ignorance of practical law among high school
students and teachers is a critical need; others might find that stu-
dents at all grade levels need an improved understanding of how laws
are made and administered.

It is important that this assessment of needs should include the
opinions of parents and community representatives. As one of the rec-
ommendations of the National Commission of the Reform of Secondary
Education points out, ‘‘Schools will not be able to achieve their purposes
without increased help from the people in the communities they serve.
Communities must participate in the formulation of goals and in con-
tinuing efforts to refine and adapt the statements of goals and objec-
tives. The community as a whole, not solely the subsection called schools,
must achieve the goals . . .7

5. Create Tentative Performance Priorities and Evaluate Them.
The project should select from its list of critical needs those which it
may best meet, given its limited resources. In deciding which needs to
fill, the project begins to determine its most important goals. For ex-
ample, it may decide that, given a limited budget, it will concentrate on
training teachers at a single grade level and attempt to bring about
relatively few changes in students. Its tentative priorities, then, may
be to train successfully a certain number of teachers and increase stu-
dents’ knowledge in four specified areas of practical law. The tentative
priorities should be reviewed by the projects’ board, as well as by per-
sons from the community, outside experts, and school administrators and
teachers.
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6. Adopt a Small Number of General Goals and a Larger Number
of Objectives. Peter Drucker, a distinguished management theorist,
has observed, “It is not possible to be effective unless one first decides
what one wants to accomplish. It is not possible to manage, in other
words, unless one first has a goal. It is not even possible to design the
structure of an organization unless one knows what it is supposed to be
doing and how to measure whether it is doing it.” 8

Projects should formulate goals which are clear, unambiguous, and
accurately represent what the project seeks to accomplish., For example,
Cincinnati’s Center for Law-Related Education has the principal goal of
developing “a systematic and comprehensive program of law-related ed-
ucation for elementary and secondary students throughout Hamilton
County, Ohio.” Its more specific goals include (1) providing *“social
studies teachers with training in substantive law and related classroom
strategies; [(2) developing] supplementary law-related materials and
teaching units for use in social studies programs, [(8) disseminating]
critical information regarding law-related education; [and (4) encourag-
ing] the use of attorneys, judges, and police officers in social studies
classrooms.” ®

Projects should be wary of goals which are high-sounding but vague
and capable of a number of interpretations. For example, the goal of
“Increasing respect for law” could refer to attempting to inculcate (1)
the social necessity for some authoritative legal system; (2) obedience to
just laws and to legitimatg legal authority; (3) an understanding of the
legal process including the legislative formulation of law, its enforcement
by police and resolution of legal conflicts by the judicial system; (4) a
respect for the values of the legal/political process that enable us to
have both stability and change; (5) knowledge, skills and values that are
essential if citizens are to support and sustain a democratic legal system;
(6) an understanding of how laws may be changed through the political
and legal processes; or (7) an awareness of the limits of law, and of
functions for which the law and legal processes are unsuited. If the
project does not =esolve ambiguities through precise goal statements it
may be hampered from the beginning by conflicting interpretations of
its mission, and orderly and efficient planning will be made far more
difficult.

The project should also seck to formulate a number of specific ob-
jectives. The distinction between goals and objectives is drawn care-
fully by Sterling McMurrin, former Commissioner of Education. Goals,
he writes, should be “carefully conceived and formulated, indicating the
purposes of [projects] and the directions in which they intend to move,
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Objectives, which must change with changing circumstances,
are points along the way which must be reached if the basic goals are to
be realized. Objectives must be concrete and specific to facilitate the
making of decisions. . . .” 1! Objectives should be performance-ori-
ented, and should state as precisely as possible what is to be accom-
plished and when.

The Law in a Free Socicty Project has identified a number of specific
objectives for students, teachers, administrators, and the community.
Amony its twenty one objectives for students are (1) helping them learn
to use tne most effective means of influencing political decisions, (2)
discussing controversial issues openly and intelligently, and (3) learning
to appreciate the values of diversity and pluralism.

7. In Determining How to Implement Goals and Objectives, Allow
for a Sufficient Period of Time to Test Programs, and Pay Close At-
tention to the Phasing of Activitics. Given the inevitable difficulties
of the first year of any operation, the project should allow for a two to
three year demonstration period, and plan to implement objectives in
stages. The very first stage offers especially high promise. As the Ford
Foundation researchers discovered, “innovative grants are subject to a
‘honeymoon’ phenomenon similar to that found in political life.” 1t The
implication is that projects and grantmakers should plan carefully at
the outset to maximize impact while interest and commitment are high
Still, projects should be warned against attempting to institute a new
practice into the entire system at once. Phasing, according to Queens
College professors of education Alan Gartner and Frank Riessman, “has
a number of clear-cut advantages: it allows the idea to spread among
those who are more receptive to it and perhaps more likely to institute
it well; it . . . produces a body of practical information that can
be useful to ever larger systems, it enables the recruitment and develop-
ment of a cadre that can be useful in the further contagion of the idea;
it is more manageable and allows for easier feedback in modification of
the idea and practice . . .; [and] it leads to the development of a
constituency supBo&ing the practice.”’ 12

8. Create a Timetable of Proposed Activities. The timetable
should be a detailed indication of when each major objective is to be
realized, and who is responsibie for its implementation. it should set
up realistic deadlines and provide for orderly and sequential procedure.
Those responsible for implementing the project should continually re-
view the timetable to make sure it is feasible.
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9. Apply for Initial Grants. In seeking funds carefully consider
costs and request a large enough sum to make possible an adequate
test of the proposed approach. Enough discretionary funds should be
sought to provide the project with needed flexibility. (Costs and
funding are discussed at greater length in Chapter 4.)

10. If Possible, Employ Staff. Large-scale volunteer efforts
cannot be sustained indefinitely without gtaff support. Day-to-day
management by a board or committee is inefficient. Depending on
the size of the proposed project, it is likely that at least one staff
person should devote his full time to administration. (For a discussion
of the project administrator's role, see p. 21).

11. Seek to Win the Active Commitment of Persons Whose Co-
operation is Essential if Programs Are to Receive Adequate Trials
in Their Pilot Phases. Many of these persons will have participated
in the project’s plauning stages and will already be committed to law-
related education. Others whose co-operation is needed (superintend-
ents. social studies supervisors, principals of pilot schools, teachers,
and volunteer lawyers and Justice agency personnel) should understand
its rationale, goals, and objectives because, as the Ford Foundation
researchers discovered, “innovations are more likely to be implemented
if their overall significance is conceptualized and conveyed to the indi-
viduals who wil] be responsible for implementing them.” '3 This is
particularly needed because law-related education may involve inno-
vations which might face initia] obstacles—such as bureaucratic inertia
and the reluctance of teachers and administrators who are uncertain
about an unfamiljar subject area~-and it is essential in demonstration
projects, as Gartner and Riessman have observed, that “traditional
rules are modified or suspended or used very flexibly.” 4

12. Monitor Activities Closely. Activities shoui¢ be measured
against the specific objectives, as well as against ti timetable. One
means of doing this is by monthly or quarterly management review
conferences attended by project staff, members of the board, school
administrators and teachers, lawyer-volunteers and students. Meetings
at the end of the year can serve to review activities, detect imperfec-
tions, highlight successes, and plan for the next year.

13. Be Continually Aware of the Need for Flexibility. Review
session should allow for program changes caused by unforeseen con-
tingencies. Some objectives may be dropped and others added. All
might be modified.
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14. Be Aware of the Need to Inform the General Public of Goals
and Activities. An active public relations campaign is required to
call attention to suctesses. This recognition. according to Gartner and
Riessman, gives “the program a much larger social meaning .
wins a constituency even beyond the immediate users of the progran,
and may even gain legislative support.

This elimate . . . can help to keep the program in motion, con-
tinually growing, and provide the enthusiasm which is such an in-
portant ingredient in the experimental demonstration phase” '

15. Conduct a Campaign to Become Institutionalized. The project
should make efforts to document its early record of achievement.
Formal evaluations and informal means of demonstrating success,
such as interviews with children and teachers and letters from par-
ents and persons in the community, are helpful. However, even sue-
cessful pilot demonstrations frequently disappear. As Gartner and
Riessman remark, denlonstrations, “if they are kept isolated, narrow,
and small . . . can be used as showcases enabling the system,
whether it be education or other, to maintain its business as usual.””6
This suggests the importance of maintaining a high level of support
from edueational and legal leaders and the public.

16. Retain the . werning Board and Maintain a Separate Identity.
Institutiona. .ation is not a panacea. Within a school system depart-
ments and progrims must compete for scarce funds. Also, innovative
programs may become dry, insipid and t.utine. It is important, then,
that the project cuntinue tv maintain its broad hase of community sup-
port and remain fresh and flexible, improving curricula and training
methods on a regular and sysicinatic basis. If it has its own board
and frequently reviews its progress, based on careful evaluation, the
project should retamn the flexibility and the necessary “lobby” outside
of the school system.

V. THE DESIGN OF DISSEMINATING PROJECTS

Here we wonsider larger and longer established projects which seek
to disseminate their models and offer assistance and counsel to in-
cipient projects. The descriptions of national and statewide projects
in Appendix 6 provide examples of the scope and activities of such
projects.

Before discussing the recommended guidelines for disseminating
projects, however, it may be useful to discuss a disseminating project
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which has been unsuccessful. The purpose is to suggest an admin-
istrative structure and delivery system which should be avoided, and
to provide negative reference points for the positive recommendations
which follow. '

This statewide project has been in existence for a short time, and
has not had the opportunity to develop a full record of achievement.
Even so, it has accomplished little, despite a project director who is a
lawyer and an educator and is fully committed to law-related educa-
tion, and despite its advantageous position as part of a state department
of education.

The project has made little effort to mobilize the resources of the
organized bar, justice agencies, or law schools. It does ne  -itiate
meetings, and when meetings occur it offers only general counsel and
encouragement. It has not established a board of directors or advis-
ory commission. The project operates entirely on its narrow base as
part of the state department of education.

Staffing is another problem. Only two staff members of the state
department of education are assigned to the project; both are part-time
and have many other duties.

The project has assumed a passive role in its operation, perhaps
because it has a narrow base and the state department of education
cannot mauiate courses for local school systems but can only offer
advice. Instead of seeking to train teachers and provide on-site con-
sulting services for school systems in the state, the preject merely sup-
plies written materials to teachers, which severely limits its effective-
ness. A project which relies on individual teachers to implement
law studies will almost invariably fail.

VI. RECOMMENDED GUIDELINES FOR
DISSEMINATING PROJECTS

1. Have a Swuiff Which Can Provide a Range of Services to New
and Expanding Projects. Most projects are likely to need assistance
in project administration, fund-raising, community suprort, curricu-
lure development, teacher-training and instructional strategies, prep-
aration and revision of materials. and evaluation. Some projects may
wish to receive help in all of these areas from a single source, others
may find it more useful to receive help from several sources. For
example, a project might be assisted in creating its curriculum by
disseminating projects such as Law in American Society Foundation
and the Law in a Free Society, and might turn to Law, Education and
Participation for help in designing supplementary programs through

O
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which students leain by active involvement in the political and judicial
systems. A disseminating project need not meet all of a beginning
project’s needs, but it should be able to provide guidance for some of
the activities that may be crucial to its success.

2. Have Ample Funding for the Assistance of Other Projects.
Beginning projects are likely to have limited funds and less access to
additional funds then disseminating projects. At the same time, they
require considerable assistance in plamning and implementing pro-
grams. Therefore, disseminating projects should attempt to supply on-
site consultation and curriculum and teacher-training materials free
or at minimum cost.

3. Seek Multi-Yeer Grants. Though disseminating projects hope

- to help establish indepen dent ar:l self-sufficient projects, projects may

require congulting help over a priod of years. It is important that
incipient and new projects knuw that they will be able to call on dis-
seminating projects in subsequent years.

4. Make Services Widely Xnown and Help the Formation of Proj-
ects. Disseminating projects cannot wait Zcr beginning projects to come
to them, because beginning projects will often have so little information
about the field that they do not kmow wherc te turn for assistance.
In addition. they may have very limited travel and telephone budgets.
Therefore, disseminating projects must call acention to their services
through articles in law and education magazinces, as well as through ex-
hibits and programs at profissional meetings of lawyers and edu-
cators. They should be prepated to assist in organizing a governing
body ard determining an adnuaistrative structure. Without their help
many projects will simply not ceme into being.

5. Assist Projc(?ts to Develop Effective and Orderly Management
Techniques. Disseminating projects should assist local projects to
determine goals and objectives. desigr a timdtable of activities, and
engase in other activities necessary to efficient administration. They
can also encourage orderly managemeri Ly requiring that projects
submit regular progress repotis J-lineat’ . major activities and deter-
mining progress toward goals.

6. Provide Adequate Training fer the Administrators of New
Projects. Often project directors arc ecucators who lack administra-
tive experience in law-related educaiion. They need help in learning
how to organize and operate a praject, and the most obvious source
of help is a disseminating project.
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"The Law in American Society Foundation and the Illinois Project
on Law-Focused Education have recently begun to offer formal man-
agement seminars, conducted by professional management experts, as
part of the training of administrators. Less formal techniques such
as consultations with directors of disseminating projects, meetings of
project leaders, and self-instructional materials have been in use for
a longer period of time. By whatever means, however, disseminating
projects should help administrators learn to implement objectives on
schedule, make the best use of volunteers, locate funding sources, secure
financial assistance, and perform the many other tasks that will help
the project operate efficiently and achieve long-term stability.

7. Train Teachers, Community Resource Persons, and Others Who
Will Share Responsibility for Implementing the Pilot Phase of the
Project. Disseminating projects should provide sufficient training for
persons to carry out project activities in the first year and train others
as the project expands. This multiplier effect provides a large return
on the disseminating project’s initial investment, and enables the as-
sisted project to develop its own leadership and means of sustaining
itself with a minimum of additional assistance from the disseminating
project.

8. Do Not Impose Your Model. Disseminating projects should
attempt to inform local projects of the wide range of materials and
techniques which are available to help their programs meet their needs
and interests of their communities. Disseminating projects should be
particularly aware of materials and methods other than their own
which may contribute to the success of a local project’s program.
Thus a disseminating project wkich produces written materials should
be aware of audio-visual materials that may provide useful supple-
ments, and a disseminating project which specializes in simulation
games and field trips should be aware that its activities are most suc-
cessful as adjuncts to a rigorous course of study in law. If the dis-
seminating project produces materials upon which it receives royal-
ties, it should be aware of the potential conflict of interest, and en-
courage projects to review other materials as well before deciding
which to adopt.

9. Recognize the Need for Flexible Adaptation of the Project
Model. Some projects will choose to adopt significant portions of. the
disseminating project’s model. The disseminating project should rec-
ognize, however, that the model must be adapted to particular circum-
stances, and that changes in the model may improve it. Indeed, the
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disseminating project should, in some measure, consider projects which
it has helped establish as laboratories of law-related education. Ul-
timately it should learn as much from them as they learn from it.

10. Establish a Loose Network of Peers, Rather Than a Tightly
Controlled Organization of Affiliated Projects. Local projects must
be free to develop programs suited to their communities. They should
not be under the control of disseminating projects. Instead, the dis-
seminating project should sponsor periodic meetings of project directors,
which will not only provide an opportunity for them to compare notes
but will also enable the disseminating project itself to receive useful feed-
back. .

VII. APPROACHES TO DISSEMINATION

This section considers some current approaches to dissemination
of project models. Most of these approaches have not had a full trial.
Indeed, many projects have been in the dissemination phase for less than
a year and it is now imposs:ble to determine which of these approaches
is superior. Thus, this discussion considers their potential strengths
and weaknesses.

One approach to dissemination depends upon block grants to the
disseminating project. The disseminating project then makes sub-grants
to beginning projects, and trains project leaders and teachers (and some-
times lawyers and justice agency personnel) at summer institutes. The
Law ir American Society Foundation and Illinois Project in Law-Focused
Education use this approach to dissemination. Both are described in Ap-
peridix 6. This approach seems to have a number of advantages. Par-
ticipants are trained intensively as teams for a period of weeks. This
should develop a sense of:shared endeavor most useful to incipient proj-
ects. In addition, the new project benefits from a cadre of leaders,
trained to_conduct their own teacher-training institutes within a year.
The local projects receive at least partial funding, giving them a start
and an opportunity to develop a track record, secure funding from other
sourees, -and become institutionalized.

The disadvantages are (1) the substantial cost of a summer institute
attended by persons from across the country, which may make this ap-
proach a luxury for a relative few; (2) the possibility that these proj-
ccts may have been motivated by the lure of funds from “on high” rather
than by a realistic long-run commitment to law-related education; and
(3) the relatively short period of {ime (usually one year) in which the
disseminating project provides financial help. This period may not be
long enough for the local project to develop other sources of support.
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Perhaps the grants should be renewable for another, year in exceptional
circumstances, or perhaps all grants should be “step-down” multi-year
grants in which the project would receive less money each year accord-
ing to a pre-arranged schedule, Either of these possibilities would give
the project a greater opportunity to secure other support and thereby
increase its chance for success.

A second approach to dissemination is less formal. The disseminat-
ing project receives a grant enabling its staff to conduct brief on-site
consultations with a number of projects and supply them with books
and pamphlets which help teachers and project administrators train
themselves. A one or two day workshop is often arranged to demon-
strate some teaching techniques and strategies. The disseminating proj-
ect supplies continuing consulting assistance in proposal writing and
other facets of fund-raising, as well as in educational aspects of law-
related education. The Law in a Free Society national project, described
in Appendix 6, is an example. This approach has the advantage of being
relatively inexpensive. Local projects do not receive funds from the dis-
seminating project, nor is there the expense of a summer institute, How-
ever, beginning a program requires much effort and expertise in cur-
riculum development and teacher training, and local projects may not
receive sufficient help from disseminating projects using this approach.
It may be that phone calls and brief visits by disseminating staffs are
not enough. Much hinges on the effectiveness of the disseminating
Project’s self-instructional materials, whether a local project can develop
effective training programs without extensive consultations with the
disseminator, and whether it can financially support its early efforts
without a small seed grant from the disseminating project.

A variation on this approach involves having the disseminating proj-
ect set up regional offices in various areas of the country. (Law, Ed-
ucation and Participation (LEAP) provides an example of this approach,
See: Appendix 6.) This cuts down on travel and telephone expenses,
makes it easier for project personnel to assist new projects in their area,
and enables the regional offices of the disseminating project to build lo-
cal “ases of support and continue as regional centers after the initial
dissemination grant has expired. The regional offices may be able to
offer help throughout the year to local projects, such as the Philadelphia
LEAY office’s continuing in-service teacher-training program. Disad-
vantages may include the administrative confusion and added expense
of multiple offices, and the need for the disseminating project’s regional
directors to spend a portion of their time raising funds and building com-
munity support.
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2. Choosiflg the Project Director. How can a project choose an
able director? While ¢there are no hard and fast rules, several considera-
tions can be suggested.

The director’s background may depend on the size of the project.
Two directors of statewide projects are public relations directors of state
bar associations. This suggests that larger projects, which maintain
a staff composed of educational and legal specialists, may be effectively
administered by someone with managerial skills who may lack specific
expertise in either law or education. However, in smaller projects where
the director is apt to be more actively involved in teacher training and
curriculum development, it is probably best that he be either a lawyer
or an educator. A social studies educator might require the least amount
of extra training, since he begins with an understanding of instructional
strategies and curriculum development that will be immediately useful
to the project. Indeed, Table 3 of Appendix 3 shows that educators com-
prise most full-itme professional staffs. Lawyers and law professors,
if they are staff members at all, are generally part-time.

Projects of all sizes should regard previous administrative experi-
ence as an important consideration in the selection of an able project di-
rector. It is not necesSary that the administrative background be in
law-related education or another interdisciplinary education program.
One successful director was a school principal who now divides his time
between administering a law-related education program and directing the
custodial services of his school system. He appears successful in each
of these roles because of his general managerial skills.

However, projects should probably not restrict their search to can-
didates who have been administrators. Many lawyers, teachers, and law
school or university professors have useful expertise and might, with
the help of experience or training in administration, become excellent
project directors.

It may be helpful to select a project director known and respected
by educators, lawyers or law enforcement personnel. The project will
benefit from the active support of all of these groups, and if the director
begins with the respect of at least one, his job will be much easier. How-
ever, someone from another city with skills to baild a coalition of sup-
port might make an equally suitable candidate.

In addition, in selecting a director projects should be aware of an-
other problem. The Ford Foundation found an exceptionally high turn-
over of project directors (only four of 25 projects had the same director
throughout the period of Foundation funding.) It concluded that “when
directors changed, so did basic interests and capabilities. Existing pri-
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Disseminating projects operating withiu state departments of edu-
cation offer very different problems and opportunities. They can draw
on the expertise of & number of in-house specialists in curriculum de-
velopment, materials evaluation, and evaluation of programs. In addi-
tion, they have the prestige of the state department of education behind
them, and well establisned chaunels of communication with local schools.
The disadvantages are (1) the state department of education’s personnel
assigned to the project may have other responsibilities and thus not be
able to devote sufficient time to the job; (2) the state department’s ap-
proach may be formali.tic, focusing heavily on producing reports and
studies rather than action-programs; and (3) the project may not de-
velop grass roots support or gather much feedback from teachers and
students. )

There are other approaches to dissemination, as well as variations
on these approaches, and as the movement to bring law-related education
to the schools expands there undoubtedly will be other models developed.
This suggests the need for systematic evaluation of approaches to de-
veloping and disseminating project models. Most current experiments
are relatively new, however, and only after several years will it be pos-
sible to evaluate them properly.

VIII. PROJECT ADMINISTRAYTION

This section discusses in detail the roles of (1) the project director
and (2) the project’s governing board.

1. The Importance of the Project Director. The experts on law-
related education who were interviewed for this study agreed that the
project director, more than any other single person, is responsible for the
success or failure of a project. This is consistent with the Ford Founda-
tion's finding that “No matter what the governing structure of the
projects, by far the greatest responsibility (for their design, implementa-
tion, maintenance, and improvement) lay with the project directors.” 1?

In a small project the director may be the only full-time professional
staff person; in larger projects he is generally responsible for choosing
and training the rest of the staff. He helps set policy and has the prin-
cipal responsibility for implementing it. He supervises curriculum de-
velopment, teacher training, and the preparation of materials. He has
the day-to-day task of building and maintaining support for the project,
hoth in the general community and in the organizations which can sup-
port the project with funds, volunteer labor, and services.
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orities were abandoned and neglected, new ones were established, and re-
sources had to be devoted to gearing-up again and resolving the uncer-
tainties that accompany that process.” 8 So far, turnover of directors
of law-related projects has been low. For example, only three of the 14
projects described in Appendix 6 have changed directors. However, the
following recommendations of the Ford Foundation may help keep turn-
over low:

First . . . projects should consider efforts to modify the pre-
vailing high mobility value system and to provide incentives for
more leaders to remain with their change efforts until these are
implemented and firmly established. . . . Second, as a means of
capitalizing on possibly inevitable turnover, more attention should
be paid when planning a project to the different leadership char-
acteristics that are required during different stages of innovative
efforts. Ideally, turnover should occur at a natural breaking point.
New leaders should be chosen who are especially apt at pursuing the
existing objectives rather than exclusively creating their own new
objectives. . . .19

We recommend that the project director have the following skills.

1. The Project Director Should Be Concerned with the Long-
Term Goals of the Project. Charles Silberman has remarked that
American public education is directed by harried administrators at-
tempting to address immediate problems, rather than by adminis-
trators able or willing to think hard about their role and the pur-
poses of educational programs2¢ This observation is particularly
applicable to new law-related education projects, which are often
strapped for funds and difficult to administer. Moreover, since law-
related education may be difficult to define, the director may be
tempted to make abrupt changes of direction, to stress one aspect of
the program and ignore others in order to take advantage of current
trends in funding. Such flexibility is deleterious if it serves as a
substitute for carefully conceived, long-range goals. While the
entire project staff should be concerned with goals, the director bears
the responsibility of formulating and implementing them.

2. The Project Director Should be Able To Distinguish Be-
tween Activity and Accomplishment. Educational administrators
often mistake activity, which they can measure easily, for progress,
which is much harder to measure. Thus they may look to amount of
funds raised, number of conferences held, and amount of publicity
garnered by the project, rather than to changes in the skills and
attitudes of students.
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3. The Project Director Should Be Able to Locate Funding
Sources and Secure Financial Support. The survey of projects
conducted for this report showed that nearly 40 percent of directors
reported that lack of funds was one of three principal problems,
while another 25 percent indicated “lack of staff” and an equal num-
ber indicated “lack of support,” both of which are probable indica-
tions of lack of funds. (Sce Figure 14 of Appendix 3). Yetjmost
project directors do not rank fund raising and public relations among
their three most important activities (see Figure 4 of Appendix 3),
even though these are essential to most projects. The director should
be able to secure publie recognition for the project’s success, and must
be able to plan and execute campaigns to secure ample funding from
such private foundations, school systems, state or federal educational
authorities, and law enforcement funding agencies.

4. The Project Director Must be Abie to Persuade Other In-
dividuais and Groups to Join in Support of Law-Related Education.
It is the director’s responsibility to mobilize lawyers, educators, and
law enforcement and Jjustice agency officials, and arrange for the
effective use of their talents. Some can serve as instructors in
teacher-training institutes; others can serve as liaisons to bar as-
sociations or funding agencies. In building this coalition of support,
the project director must remember that his “power to persuade

is his ability to educate.” 2! Though a project is ultimately
coucerned with the education of children, the director must also be
concerned with educating the disparate persons whose energy and
commitment are required if the broject is to succeed.

IX. THE GOVERNING BODY

Data from questionnaires completed by projects indic .tes that 84
percent of the projects have some type of board to supply counsel and/or
direction, and almost all of the projects described in Appendix ¢ have
such boards. In general, only the very smallest projects (e. g., those active
in no more than a handful of schools) do not have hoards. The survey
shows that two-thirds of these boards make poliey and about one-third
are advisory only. Most boards are interdisciplinary.

Some projects have two boards: a board of directors (or steering
committee or program committee) which sets policy and meets regu-
larly throughout the vear; ‘and a board of advisers (or advisory com-
mittee or commission) which meets less frequently, perhaps only once a
year, The advisory group is often larger than the policy-making group,
because it is desirable that it contain persons from many fields and

ERIC

- NHNAZ




Q

ERIC

Aruitoxt provided by Eic:

STRUCTURE AND ADMINISTRATION 25

academic disciplines. In addition a large board of advisers is not neces-
sarily a disadvantage because it is designed to provide a forum for new
ideas and insights rather than reach conclusions. A large advisory group
provides a pool of talent for the project. Its members may be tapped
selectively for their expertise by telephone or through individual meet-
ings. «However, because most projects seem to have one board, fulfilling
in somW®msasure both functions, the following recommendations assume
the existence of only one board.

1. The Board Should Make Long-Term Policy and Provide Coun-
sel to the Project's Staff. In practice, some boards are relatively
passive and restrict themselves to approving policy made by the staff.
If the board contains leaders of the education, legal and law enforcement
communities, its talents are being neglected in this rubber-stamp func-
tion, and it should be encouraged to review the operation and provide in-
sight and wisdom. The boards of some projects meet as often as once
a month, and board members are often asked-to contrihute additional time.
Board members should therefore (1) have stature in the community and
(2) be willing actively to further the project. Finding persons who meet
both criteria may be a most difficult task.

2. Board Members Should Help Locate and Raise Funds for the
Project. Through their contacts with bar associations, business and
community groups, and corporations, individual board members can help
open doors to a number of possible funding sources. While these sources
are unlikely to provide enough funds for all project activities, they can
provide seed money for the early days and continuing support when major
grants expire. They can develop long-term funding strategies, locate po-
tential funding sources, write and/or review funding proposals, and help
make initial contact with officers of .funding sources.

3. The Board Should be a Means of Legitimizing the Project and
Assisting in its Institutionalization. Project directors interviewed
for the study agreed that projects must have formal affiliation and strong
support from other organizations. The board provides the means of dem-
onstrating such support. Board members may sit as formal representa-
tives of co-sponsoring or affiliated organizations, or informally repre-
sent them. In addition, institutionalization will be more likely if repre-
sentatives of school systems or other institutions sit on the board through
the pilot phase and are familiar with the project’s goals and activities.

4. The Board Should be a Meuns of Representing the Community.
Law-related education projects should respond to the needs and interests
of the community. Board members can represent service clubs, business

Law~Related Educ. in Amer.—4
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associations, civic and religious groups, and community improvement
groups. These members should help the project understand and respond
to the concerns of the community, as well as provide another source
of legitimacy. -

5. The Board Should he a Means of Securing Volunteers. Proj-
ects must ask lawyers, law enforcement officials and other community
members to volunteer their services, Board members representing bar
associations, law enforcement agencies, and justice agencies are in an
excellent position to encourage volunteers to make classrcom appearances.
They can also help locate persons to assist students on internships and
field trips. Indeed, in addition to mobilizing others, board members have
themselves often contributed in these ways.

6. The Board Should Help Monitor Programs. Though formal
evaluations are an important means of measuring progress, informal
methods, such as representation on the board by students, parents, and
community representatives can help assure that the goals and activities
of the project meet their educational needs.

7. The Board Should Serve as a Buffer Between the Project and
its Critics. Law-related educational innovations, such as the teaching
of controversial issues, may arouse some criticism. By carefully dis-
cussing equal educational opportunity, student and teacher rights, due
process, and other law-related issues, teachers may unsettle some admin-
istrators and parents, even if they teach with a high level of competence
and no hint of advocacy. Projects can help protect themselves from these
charges by a board which is politically and ideologically representative
of the whole community. The bar association in particular can help
buffer teachers from unfair charges based on their skilled introduction
of realistic, open-ended Socratic inquiry into legal issues. Of course,
poor teachers who abuse their role to indoctrinate students and advocate
their own ideas need not be defended. Good training programs will min-
imize the dangers of confusing even-handed dialectical teaching with in-
doctrination and advocacy.

8. Board Members Should Help to Disseminate the Project Model.
The project’s staff must be principally responsible for dissemination.
However, board members may help projects which are in the dissemina-
tion phase locate persons and groups interested in law-related education.
For example, the National Committee of Law, Education And Participa-
tion has attempted to open doors to law-related education by having some
of its members who are in positions of prominence write to their col-
leagues in other states.
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X. \RECOMMENDED GUIDELINES FOR FUNDING AGENCIES
REGARDING PROJECT STRUCTURE AND ADMINISTRATION

i. TFunding Agencies Should Regard Ability of Administrative
Personnel as a Principal Criterion in Determining Whether to Fund a
Project. The survey of state planning agencies and LEAA offices
showed that “administrative quality” is a relatively unimportant criterion
in deciding to approve grants. Only 16 percent mentioned it as one of the
four most important criteria, and none considered it the most important.
Yet, as Robert Mayer, a former program officer of the Ford Foundation
has observed, funding agencies “are primarily in the business of betting
on people, on the ability of human beings to carry out a proposed ac-
tivity. Even if we talk about grants for construction of a new building,
we must depend upon the people who have planned the building and those
who will see that it is built. So, the existing inner strength of an in-
stitution is a key element used in measuring the capability of that in-
stitution to move forward.” 2?

i3
This suggests that funding agencies ?é'hould actively consider the
academic and administrative qualifications of the staff, particularly
the director. Indeed, the agency's representatives should meet with the
director and other members of his staff as a means of determining the
staff’s ability to carry out proposed activities.

2. Funding Agencies Should Determine the Extent of a Project’s '
Support from Other Groups and Institutions. The criterion for fund-
ing a project most frequently mentioned by LEAA agencies is the prob-
ability of the project’s “being incorporated into school system(s) or
other institution(s).” (See Figure 6 of Appec..dix 2). Another criterion
selected frequently was the possibility for a “multiplier effect, ¢. e., the
project model will be widely adaptable.”” No funding agency wishes to
support a project in perpetuity or have a worthwhile project wither when
support is withdrawn. Institutionalization and a multiplier effect are
standard ways of securing a larger or longer-term return on investment.
However, Figuie 6 shows that LEAA agencies seem to have little inter-
est in a project’s ability to obtain funds from other sources, and almost
no interest in its ability to obtain volunteer support. Both should be
means of measuring the extent of interest in and commitment to the
project, factors crucial to its institutionalization, its usefulness as a
model, and its survival when major grants expire. Therefore, a fund-
ing agency should determine the extent of a project's support from form-
al co-sponsors and other groups. One means of doing so is to examine
the composition of the project's board.
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3. Funding Agencies Should Encourage Sound Management by
Monitoring Project Activities Closely. Grantors should be particularly
conscious of projects’ statements of goals and objectives, The Ford
Foundation’s researchers found that “larger scale change seemed more
likely to occur when grantee and grantor agreed before funds were com-
mitted on the specific purpose, nature, extent, and limitations of a pro-
posed project.” Grantors can help assure that a project has meaning-
ful goals by recalling the Ford Foundation's experience that “general,
broad-purpose grants awarded for ‘improving educational opportunity’
or for testing innovations (unspecified) did not allow for the definition
or the commitment by any of the parties to measurable outcomes.” 23
Funding agencies should review carefully a project’s proposed timetable
before funding. After funding they should require regular reports on
disbursements and progress towards its objectives. These reports should
be supplemented by periodic visits.
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CHAPTER 3
TEACHING AND LEARNING

This ~hapter begins with a recommendation that teaching and learn-
ing objectives be established that strive for improvements in the knowl-
edge, attitudes, and behavior of students. To implement these objectives
we recommend that major efforts be made in teacher-training, curriculum
and materials development, methods of instruction, and evaluation.

I. GOALS

Although goals will vary with the particular interests and priorities
of each project, general guidelines fu: their determination and imple-
mentation can be recommended.

i. Seek to Produce Significant and Lasting Changes in Students.
Data gathered from surveys of projects and LEAA agencies show that
grantees and grantors agree that projects should seek to attain goals
which involve positive changes in the way students think, feel, and act
about citizenship, law, the legal process, and law enforcement.

When projects were asked to indicate their three principal goals,
they most frequently chose, in the following order, increased “apprecia-
tion and respect for the legal process,” increased “knowledge of the law”
and ‘:‘responsible citizenship participation.” (See Figure 6 of Appendix
3.) .2 .

"f 3 A agencies generally consider reduced juvenile crime and in-
creas Gppreciation and respect for legal processes to be the most de-
sirable results of programs, with somewhat fewer indicating that in-
creased information about the law and responsible citizenship particip..
tion are important. (See Figure 13 of Appendix 2.)

It is important to note, however, that there is very little evidence
to support a causal relationship between law -related educational programs
and crime reduction. It would be wrong to aim a program toward crime
reduction because the proper study of law goes well beyond the study
of criminal law. An educational program is sought, not a program in
crime control.

2. Make Courses in Law and Legal Processes Integral Parts of the
Curriculum of Elementary and Secondary Schools. Many approaches
to law studies are not effective because they are not part of the regular
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courie of study. For example, annual Law Day observances are generally
ineffective attempts to influence students’ behavior. Bar association
members often visit schools on or about May 1 to deliver speeches on
the need for Iaw and the American system of justice. Law Day obser-
vances sometimes also include mock trials or case studies of legal issues.
However, these observances are isolated events with little or no connec-
tion to regular courses of study. Law Day activities are no more ef-
fective in preparing students to deal with law and the legal process than
once-a-year lectures in the importance of mathematics would be to give
students the skills and understanding of mathematical concepts they will
need as adults.

Court tour programs or visits to correctional facilities may be sim-
ilarly deficient. They are a valuable addition to a carefully conceived
curriculum of law studies, when students are well prepared for the visits
and have the opportunity to discuss them afterwards, but they are of
little value when they stand alone. Like T.aw Day observances, isolated
tours may teach students little about the nature and function of law,
and may have no long-term impact.

These well-meaning efforts stimulate students’ curiosity about law,
but they are not sufficient to make significant changes in students’
skills, attitudes, and behavior. To do that, law-related educational pro-
grams muse beconie an important part of the curricula so that students
can receive instruction in law and the legal process.

II. TEACHER TRAINING

}. Prepare Teachers to Teach Law Studies and Use Lawyers Pri-
marily to Train Teachers. Effective teacher training is the most
important component of law-related education. While lawyers, judges,
and lav- enforcement officials can help by making occasional classroom
visits, only teachers can be expected to bear the instructional burden and
implement the goals of law-related education. There are more than eight
times as many teachers as lawyers in the United States, and few lawyers
can be expected to devote more than one or two hours a week to law-re-
lated education. It is equally unrealistic to expect law enforcement of-
ficials and law school faculty and students to staff widespread courses
in law and the legal process in the schools.! Trained teachers have im-
portant instructional skills and experience with youngsters that lawyers
and other volunteers lack.

Law-related education comprises a formidable amount of varied and
troubling concepts, issues, and information. Teachers are understand-
ably reluctant to enter a complex, controversial, and unfamiliar area.
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Therefore, special training for classroom teachers is necessary. This
suggests that lawyers can best serve law-related education by helping
to train teachers. Moreover, lawyers make most effective use of their
time when they help train teachers. When a lawyer teaches a class him-
self it is unlikely that he will reach more than 35 students. When he
takes the same amount of time to train a group of teachers, he is effec-
tively reaching hundreds of students.

Law is a challenging subject to teach .andsmost teachers are wholly
unfamiliar with its substance and pedagogy. . "Teacher training, there-
fore, cannoi be accomplished without extensive effort. Figure 10 of Ap-
pendix 3 shows that projects are likely storoffer a series of in-service
meetings and/or a concentrated course for teachers of at least two days
duration. This relatively substantial commitment to teacher training
is the very least that a project should offer. P

We also recommend that projects seek to train teachers during reg-
ular school hours (as they are released from some of their normal duties),
and provide special credit or other credentialing recognition for training
sessions, thus indicating that the project is important and has the back-
ing of school authorities. Otherwise, according to the Ford Foundation’s
researchers, “such efforts [are] continually seen as additions to normal
job assignments. [They operate] on the same principle or [have] the
same effect as ‘moonlighting’—i. e., the regular job comes first.

In neither case does the school system or other project element signal
that the project is as important as business as usual.”®

2. Teacher Training Should be an Integral Part of the Project’s
Activities. Well trained teachers can help train other teachers, become
project staff members, and help develop curriculum and materials. The
teacher-trdining process itself can be an essential part of the project’s
pedagogy. In many projects teacher training has been inseparable from
curriculum development and the preparation of materials. The Law in a
Free Society project (see Appendix 6) used teachers attending in-service
training courses to test law-related curriculum units in their classes and
report on their effectiveness. Teachers who are being trained can cre-
ate lesson plans, the best ¢f which can be shared with other teachers.
Teacher-training materials, as well as student materials, are often de-
veloped in conjunction with teacher-training sessions (see description
of Cincinnati’s Center for Law-Related Education in Appendix 6). The
objectives of a project may be strongly influenced by what it has learned
through its teacher-training sessions, as well as through the expertise
of its trained teachers.
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3. Supply Teachers with Substantive Knowledge About Law and
Appropriate Instructional Techniques. The survey of projects con-
ducted for this report indicated that teachers have two principal prob-
lems in participating in law-related education programs: (1) lack of
knowledge about law and the legal process and (2) lack of confidence in
teaching the subjects. (See Figure 12 of Appendix 3). Many teacher-
training institutes have assembled a faculty of lawyers, judges, and law
school professors to meet the first need. To meet the second, many in-
stitutes provide training in instructional strategies particularly appro-
priate for law-related education. Some teacher-training institutes have
used professors of education to demoustrate such strategies; others have
had success with previously trained classroom teachers. Using experi-
enced teachers to train teachers offers evidence that teachers can be
trained in law, and they are especially sensitive to the concerns that their
colleagues feel when approaching a new and complex subject.

Teacher-training sessions work best if they provide teachers with
knowledge and skills which they can use directly in their own classrooms.
Therefore, a project should try to provide specific materials and tech-
niques appropriate for every participating teacher’s curriculum and
grade level.

4. Do Not Restrict Teacher Training to Formal Sessions; Coun-
sel and Assist Teachers Throughout the School Year. The survey of
projects revealed that other problems frequently encountered by teachers
were “inability to take time from other subject areas,” lack of encourage-
ment or support from school authorities,” “lack of time to prepare to teach
a new subject,” and “lack of materials.” (See Figure 12 of Appendix 3).
All of these problems can, in some measure, be alleviated by continuing
assistance from the project’s staff. The staff can provide teachers with
information about particularly good law-related materials, and can work
with school authorities to see that teachers have the time and support
to fully implement programs in their classrooms. Projects should also
offer occasional mini-courses for teachers during the school year to pro-
vide further instruction in law and the opportunity for teachers to com-
pare notes on their classroom experiences. (Oklahoma’s statewide proj-
ect, Law for Public School Use, has developed an extensive follov:-up pro-
gram for its in-service training institutes. See Appendix 7 for its ad-
dress.) Lawyers can be used in follow-up activities as well. Through a
“hot-line” system, each teacher can be put in touch with a lawyer will-
ing to help work out problems relating to content that may arise in
class.
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5. Offer Teacher-Training Courses Through an Institution of
Higher Education, if Possible. Teacher-training courses offered in
cooperation with a university enable teachers to receive credit toward
a graduate degree. For example, participants in the Law in American
Society Foundation’s summer institute can elect to receive graduate credit
from DePaul University, Northwestern University or the University of
Illinois upon successful completion of their training. As Figure 2 of
Appendix 8 shows, graduate credit is the most frequent incentive which
projects offer teachers. There are substantial pedagogical benefits as
well. The university’s faculties of education, law, sociology, and pelitical
science offer valuable resources. Moreover, as the National Commissivii
on the Reform of Secondary Education urges, teacher-training institutes
should be encouraged to provide courses for both experienced and pre-
service teachers.> Such a mixture of theory and experience should lead
to classes which include a variety of teaching styles and ideas about in-
structional methods.

6. Train Non-Educators Who Help Teach Students and Train
Teachers. In addition to their primary role in teacher training, vol-
unteer lawyers, judges, and law enforcement officers can help projects by
serving as occasional classroom lecturers, judges in mock trials, resource
persons on points of law, and guides to students’ field experiences. Non-
educators can benefit from learning about techniques that will enable
them to make the most i their expertise in working with teachers and
youngsters. Because these persons have many other responsibilities, ex-
tensive training will usually be impossible. However, Figure 9 of Ap-
pendix 3 indicates that most projects offer at least some form of training,
the most common being one or more in-service meetings. Orientation
workshops for educators and lawyers who will teach teachers are extreme-
ly useful. Experts who participated in our Conference considered such
workshops a high priority.

{II. CURRICULUM AND MATERIALS DEVELOPMENT

1. Create Curricula Which Strive to Fundamentally Improve Stu-
dents’ Understanding of Law and the Legal Process. If the principal
goal of projects is to make positive changes in the attitudes and skills of
youngsters, then law-related curricula cannot merely impart specific in-
formation or inculcate simple maxims about the need to be a good citizen.
Students must be trained to understand the role and nature of law in a
democratic society.

Projects generally attempt to help students achieve this understand-
ing through courses which touch directly on fundamental legal and ju-
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risprudential issues. As Figure 7 of Appendix 3 indicates, the subjects
most often stressed- -judicial process, basic legal concepts, rights and re-
sponsibilities of citizenship, and the Bill of Rights—are among those
which can help to impart this knowledge. Survey data from LEAA agen-
cies indicates that they are similarly interested in these general areas.*

This is not to say that courses designed around legal subject matter
cannot be the springboard to such understanding. Some projects seek
to help develop understanding of the law and legal process through in-
volving students in specific areas of law of particular interest to them.
Approximately 25 percent of projects surveyed stressed courses in ju-
venile law, criminal law, consumer law, and law enforcement. Each of
these can be pursued, not only for specific information, but also for the
insights which they can provide into the role of law in society, and the
relationships ameng people and between individuals and the government.

Law related curriculum units in existing courses are another means
of imparting improved understanding of law. Units in law may enrich
courses in American History, Civics, Sociology, or Anthropology, and a
legal conponent can be made a part of courses outside of the social studies
such as English (Literature and The Law) and even such science courses
as Chemistry and Biology (Environmental Law). Drug abuse education,
according to recent studies, has largely been a failure. A law-related ap-
proach can help students understand the implications of violating the
laws, as well as showing how they can work constructively to reform as-
pects of the drug laws.

2. Design Curricula for Elementary and Junior High Schools, as
Well as for Secondary Schools. The surveys conducted for this report
indicate that projects are most active in the upper grades and that fund-
ing agencies approve of this emphasis.® However, positive improvements
in the way students think, feel, and act are more likely if the child is in-
volved early in his school career and if law-related education continues
throughout his schooling. Materials and curricula have been prepared
for very young students which engage them in the resolution of diffi-
cult moral problems. These exercises stimulate children to reason at high-
er moral as well as intellectual levels. There is a close correlation be-
tween legal and moral education. “Inherent in citizenship,” California
Superintendent of Schools Wilson Riles said recently, “are three of the
basic moral values of men—freedom, justice and brotherhood.” ¢ The
first two of these moral values are the essence of our legal system.

Law-related education should be implemented with intensive and sys-
tematic courses of sufficient duration. The precise emphasis at each
grade level will depend on the project’s goals, the skills of its teachers, and
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the age and intellectual attainment of students. However, most projects
provide instruction for a minimum of 40 days per year (i. e., approximate-

ly one-half a semester) and a substantial number of projects offer students

at least 80 days (one semester) of instruction. (See Table 2 of Appendix

3).

3. Strive to Present Legal Issues Realistically, Acknowledging
Conflict and Controversial Issues. Traditional courses in civics and
government, educators generally agree, present a romantic myth of the
American legal system, in which the ideals of democracy are confused
with the realities of politics.

Students have access to the “real world” on TV and in the street.
An unrealistic curriculum in the schools, therefore, may increase cynicism
about the effectiveness of democratic procedures, by creating a disson-
ance between what they know and what they are taught.

Law-related curricula can help solve this problem by raising issues
which are relevani to students and posing questions concerning the prac-

tical problems of achieving justice which can fully engage their intelli-

gence. Should drug use be controlled? Should abortion be permitted? |
To what degree should environmental factors control otherwise free use '
of property? How can we reconcile the rights of free press and fair

trial? Law-related curricula should be based on a conception of law as ‘
“a series of topics for reflection, grounded on very real human concerns

as they arise in a specific factual context of cases and disputes. .

The study of law in the schools must be problematic analyses of real is-

sues as they affect real people, little people and big people.” 7

4. Consider Developing Curricula That Assist Students to Learn
About Careers in Law and Law Enforcement. A number of recent
educational reports® have urged that American education, particularly
on the secondary level, inform students about a wide variety of possible
careers and begin to train interested students for many of these careers.
Expanded career education programs are under discussion or have begun
in a2 number of secondary schools. Though projects have not stressed
career education (see Figure 7 of Appendixz 3), the current interest in
career education among educators and students, as well as the continuing
need for law enforcement and corrections Dersonnel, legal secretaries
and para-legal persons suggests that projects might provide a real serv-
ice by emphasizing vocational possibilities associated with law, other
than legal practice itself.

5. Consider Producing Supplementary Materials to Help Imple-
ment Law-Related Curricula, But Do Not Overinvest in Materials De-
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velopment. YEFC’s Bibliography of Law-Related Curricidum Ma-
terials: Annotated lists and describes over 500 books and pamphlets
suitable for elementary and secondary school classrooms. In view of the
increasing commercial availability of materials, we do not recommend
that projects consider materials development a high priority.

In addition, materials development is expensive and time consuming,
and may not be an effective use of the project’s resources. The Ford
Foundation concluded that projects which it funded underestimated the
difficulties in producing new curriculum units and overproduced curricu-
lum materials. “As we now know . . . any significant process for
curriculum development must meet a number of demands: scholarly in-
put to assure intellectual rigor; expertise in learning theory and child
development to support methodologies; extensive testing, evaluation,
and revision; programs for teacher-trainjng; and procedures for dis-
semination.” The Foundation sadly concluded that, “in terms of both
cost and student teacher learning, the adoption of professionally developed

curricula produced far more substantive change than in-house curriculum
development.” @

However, it is unlikely that available materials can fully implement
curricula created to meet the specific needs of students and communities.
Therefore, projects might wish to create their own teacher and student
materials to supplement commercially prepared materials. Most projects
responding to our survey used a combination of commercial and project-
produced materials. The latter included lesson plans and background
reports on points of law for teachers, and learning packets and mimeo-
graphed case studies for students. ;

There are advantages to project-produced supplementary materials:
(1) they can be tailored for the laws of a particular jurisdiction ; 2
they can be prepared by the project’s staff, teachers and students and
tested in the classrooms of local schools and therefore more closely meet
the objectives of the project; (3) they are often less expensive than
commercial materials and can be periodically revised at little additional
expense; and (4) they can be made relevant to the lives and concerns of
local students. However, projects should be thoroughly familiar with
available materials and not spend time, money, and energy creating-ma-
terials which have been developed elsewhere.

6. Make a Special Effort to Provide Adequate Audio-Visual Aids.
Films and filmstrips can be effective means of instruction, especially
for young children and older students with reading difficulties. A num-
ber of excellent law-related films, filmstrips and cassettes are now in
distribution. (YEFC’s Law-Related Audio-Visual Materials: An An~
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notated Catalog is a guide to more than 400 currently available materials.)
The best audio-visual materials are open-ended, posing a question or
unresolved situation and encouraging students to discuss and decide the
answer or resolution for themselves, furnishing a foundation on which
a stimulating classroom exercise can be built.

Though some projects have assembled slide and audio-tape presenta-
tions, filmstrips, and cassettes on aspects of law that are particularly
relevant to their program, we believe that most projects should not pre-
pare their own audio-isual materials. Generally, locally produced audio-
visual materiais will be considerably more expensive than written ma-
terials, and there is the risk that they will be amateurish and fail to en-
gage students’ attention.

IV. METHODS OF INSTRUCTION

1. Encourage the Use of the Inquiry Method cf Instruction. The
inquiry (or discovery) method of instruction seeks to actively involve
students in the process of education by encouraging them to discover and
analyze the issues, values, and ideas inherent in legal cases and historical
or current controversies. The inquiry method provides the means to
analyze a problem and search for principles that may govern its solution.
Properly lxseq, it is a particularly stimulating form of instruction.

We must stress, however, that the inquiry method is often abused
in practice. Allen Graubard, in his book, Free the Chldren, warns that
the inquiry method is often a “pretentious gimmick . . . theoretical-
ly grounded in a pastiche of bad philosophy and pretentiously phrased
common sense taken from McLuhan and general semantics.” 1® In prac-
tice it sometimes becomes a disguised form of lecture, with students led
to the teacher’s predetermined conclusions.

When properly used, the inquiry method is very different from tra-
ditional methods. Too much of our civic and social studies education
has been limited to the uncritical transmission of values and ideals to
students who are expected to accept them passively, as they are later
expected to accept the values transmitted via the media, especially tele-
vision. Our civic education has provided us with symbols, ikons and
dogma, rather than the skills required for active and responsible citizen-
ship participation. The inquiry method is a means of helping students
understand that rights are often in conflict, that judicial decisions and
statutory interpretations are often ambiguous and leave parts of ques-
tions unanswered, and that disputes between landlords and tenants, and

merchants and consumers, are often more difficult to resolve than they
appear.
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If the values and procedures inherent in the rule of law are to be
inculcated effectively, they must be taught dialectically, and our laws
must be understood as changing standards for appraising action.

The inquiry method is especially well suited to law-related educa-
tion. Though it is a relatively new addition to the jargon, if not the
pedagogy of good elementary and secondary teachers, it has been part of
the instructional techniques of law schools for many decades in the form
of case studies and the Socratic method.

Data from the project survey (see Figure 8 of Appendix 3) indicates
that most projects use techniques such as discussion and case studies
which are well suited for open-ended exploration of issues. If projects
are to achieve significant changes in the way students think, feel, and
behave, then this instructional technique relying upon the curiosity and
active co-operation of students is necessary.

2. Encourage Role-Playing Exercises. More than one-third of
the projects use at least one form of dramatization as an instructional
technique. (See Figure 8 of Appendix 3.) Mock trials are a common
form of role playing which serves to acquaint students with court pro-
cedures and to give them first-hand experience with the functions of
participants in a judicial action. There are also role playing exercises
and simulation games for other aspects of the judicial process. In a
parole role playing exercise, students take the roles of the convict, the
victim, a representative of society, prison officials, and the parole board.
A simulation game on jury selection might involve students as potential
jurors, attorneys, the judge, and the litigants.

The goal of the exercises is to give students insight into the nature
of the legal process, the contributions of each participant, and the values
inherent in judicial procedures, These forms of dramatization do not
constitute a full curriculum in themselves, but they are an invaluable
supplement to law-related courses of study. They are particularly valu-
able for students who do not work well with the printed page, but who
can grasp concepts rapidly by acting them out.

3. Seek to Develop and Implement Field-Learning Experiences.
“Action-learning” programs allow youngsters to learn by involving them
in the real life of the community. Like role-playing exercises, ac:ion-
learning programs are best used to supplement law-related curricula.
Two examples are research projects involving extensive court observa-
tion; and work-study programs in which students serve as interns, work-
ing as aides to legislators, law enforcement officials, or attorneys. Stu-
dents are under the general direction of their instructor, and return
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periodically to the classroom for seminars with other students involved
in action-learning programs, in which they compare notes and receive
formal instruction linked to their field experience. Here, as in the in-
quiry method, students take part in shaping the curriculum through thei-
own discoveries.

Many educators believe that action-learning programs can have a
pronounced impact on students. As the Report of the National Commis-
sion on the Reform of Secondary Education notes, “by shutting off the
young person from swirling, living currents of [his] culture, schools
stultify rather than foster his growth and development . . . Stu-
dents need not be in school to . . . learn about law enforcement,
court procedures, and citizens’ rights under the Constitution.” 11 Such
law-related projects as the Institute for Political/Legal Education and
Youth and the Administration of Justice (both described in Appendix
6) have developed extensive programs of student involvement in the jus-
tice system and the political process. Projects should seek to work with
bar ussociations, agencies of the justice system, and other groups to de-
velop programs enabling students to learn by getting out of the class-
room and seeing the law in operation.

4. Endeavor to Use the Governance of the School as a Model of
Justice. The Justice Model uses the day-to-day operation of the
school itself to teach students about even-handed conflict resolution, due
process, and other components of a just legal system.!? Any institution
has its own set of rules and procedures. In many schools, however, the
student’s behavior may be rigorously regulated and he may have few
procedural safeguards. Indeed, Professors Gerald Marker and Howard
Mehlinger have said that “due process is not available to"students. When
students are accused by teachers of violations of school rules, they al-
ready stand convicted. There is no presumption of innocence until evi-
dence is heard.” '3 This contrasts sharply with what civics students are
taught about the judicial system, and students are more likely to be con-
vinced by their school experiences than their course work. Indeed, a
recent study concluded that a majority of high school students perceive
their schools to be essentially undemoeratic institutions.}4

The Justice Model attempts to reverse students’ perceptions of in-
stitutional injustice. Teachers and students have used a variety of pro-
cedures to resolve disputes. Youngsters are given the opportunity to
learn by doing, to discover the problematic reality underlying abstrac-
tions such as “justice” and “order.” Though using the school or the
classroom itself as a working Justice Model will require much careful
planning, and though a pronounced change in the conduct of educational
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institutions will be slow in coming, this means of instruction may offer
real improvement in educational achievement and student morale.

V. EVALUATION

Evaluation of educational programs is of the highest importance to
projects, and is of equal interest to funding agencies who use it to deter-
mine if their funds have produced desired effects. The reeommendations
in this section pertain equally to funding agencies and projects, except
for the final three recommendations, which pertain to funding agencies
alone.

1. Educational Programs Should be Evaluated. Projects must be
vvaluated because it is impossible to administer an enterprise effectively
without measuring the progress achieved in each of its undertakings.
Indeed, the current interest in evaluating educational programs is a be-

lated recognition that sound management principles can be applied to ed-
ucation.

However, surveys conducted for this report showed that the activi-
ties of many projects are not formally evaluated. Half of the LEAA
agencies which fund law-related projects indicate that they have no meth-
ods of evaluating these projects (see Figure 12 of Appendix 2), and as
many as 42 percent of projects may not be formally evaluated.’® These
findings suggest that projects and funding agencies should be concerned
with the development of accurate means of evaluating the results of
projects’ efforts.

2. The Prerequisifes for Useful Evaluation Should be Present.
Management analyst Joseph ¥. Wholey has written that many evaluations
of federal government programs have been useless because “evaluators
have little control [over] . . . the evaluability of programs.” He
suggests that the evaluator should make a “preassessment of evaluability
to determine whether the program satisfies the prerequisites for useful
evaluatiou, namely, that (1, objectives and planned activities have been
defined in measurable terms, (2) plaucible assumptions have been made
linking expenditures, program activitivs, and expected outcomes, and
(3) policy makers and program managers are willing and able to identify

meaningful evaluations, implementaticn of this procedure would improve
the goal- and objective-setting process of projects, as well as improve
their administrative efficiency.

3. Evaluations Should be Conducted by Independent Evaluators.
LEAA agencies report that nearly half of the projects which they fund-
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ed and which were cvaluated, conducted their own evaluations. (See
Figure 12 of Appendix 2). This percentage may be higher for all proj-
ects. For example, all but one of the projects inciuded in Appendix 6
conducted their own evaluations, cither by a staff member or an evalua-
tor whom they retaincd. Howerver, cvaluations conducted by specialists
paid by projects may Le somewhat suspect.  Until professional standards
for educational ¢valuators are established and maintained, funding agen-
cies should give special attention to who evaluates a project and who pays
for it.

4. Evaluations Should Measure Changes in Teachers, and Gather
the Opinions of Others Actively Involved in Projeets. Given the
central importance of teacher training, changes in the attitudes and abil-
ities of teachers should be evaluated. Evaluations should include the
opinions of lawsers, law professors and law students, parents, and law
enforcement of ficials, gathered by interview and yuestionnaire before and
after the project begins.

3. Evaluations of Teachers and Students Should be Both Formal
and Informal. Evaluation can include pre- and post-tests of students
and teachers, as well as intermviews, The tests can be compared to the
tests of a control group which has not tahen part in the law-related pro-
gram.

However, evaluators have warned that formal evaluations may not
give an accurate account of cducativnal development. For example, Dr.
Sheldon White of Harvard University said recently in Senate testimony,
“I . . . think we ough? to stop this delusion that the evaluations
we make are all we should be thinking about.” He said that it will be
many years before oialuators will be able to “put meaningful numbers
on evaluation results, and even when we put accarate numbers on, we
won't know how to make judgments from them.” 13

Another problem of formal evaluation is particularly acute in law-
related education. Both projects and funding agencies indicate that
imerosanents in how students feel about law, legal institutions and au-
thority are a particularly important objective of law-related education ¥
However, char.zus in attitudes are more difficult to measure than changes
in knowledge. Can an objective test accurately measure changes in a
stndent’s emotions? Can we put feelings into words? Can we isolate
the effect of education from the effect of religious instruction, television
and family life on a student’s attitudes and behavior?

We suggest that evaluators explore informal means to complement
formal evaluations. The systumatic collection of ¢vidence from students,
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teachers, volunteers, administrators, and others through questionnaires
and interviews is onc way of conducting an informal evaluation. Here
are others:

(1) A project log, maintained by a staff member, forms a day-
to-day account of the problems, successes, aspirations and failures
of the project.

(2) Observation provides an outside perspective. An observer
can visit the offices, field sites, and classrooms of a project and see
much that those immersed in the project do not see. Paneling of
observers, with four or five people looking at the project’s activities
and reporting on their consensus, is a means of securing a wider
range of insights.

(S) Ethnographic evaluation provides a means of determining
the subtle changes in those affected by the project. The ethno-
graphic evaluator conducts in-depth interviews and observes closely
for some weeks or months, much as an anthropologist wouid study
a primitive culture. Like the anthropologist, he uses sophisticated
analytical systems and conceptual schemes as aids to understanding,
at the same time allowing the setting itself to modify the analytical
system and even to suggest new categories for analysis.

6. Funding Agencies Should Avail Themselves of the Services of
Experts in Educational Evaluation. If funding agencies are to deter-
mine the success or failure of projects through formal and informal
means of evaluation, it is necessary that they be guided, at least in part,
by persons knowledgeable in educational evaluation, Such persons can
be staff members or consultants. Perhaps a firm specializing in edu-
cational evaluation can receive a contract to serve in this role. Through
whatever means, however, the funding agency should provide itself
with a guide through the complex and nascent science of evaluation, ei-
ther to help the agency conduct its own evaluatinn of projects or to re-
port on the worth of evaluations conducted by others.

7. National Funding Agencies Should Consider Supporting Re-
search into the Best Means of Evaluating Programs. Given both the
importance and uncertainties of evaluation, it is in the interest of fund-
ing agencies that evaluations provide as accurate a reflection of the proj-
ect’s accomplishment as possible. Evaluative methods need to be de-
veloped through research. The research might consider efficacy of vari-
ous types of testing and interviewing, as well as the methods used to
train testers and interviewers. In addition, such research might be
able to suggest e.aluative techniques that can be broadly applied to law-
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related education projects. If these techniques were widely used, it
would be possible to compare how successful projects are in reaching
their goals, and thus to determine the relative merits of various approach-
es to law-related education.

8. National Funding Agencies Should Consider Supporting Longi-
tudinal Evaluations of Programs. Many funding agencies are inter-
ested in very long-term results (e. g., reduction of crime), not measura-
ble by short term evaluative means (e. g., comparison of group A and
group B in one school year or one school semester). Therefore, funding
agencies should consider supporting assessments that would suggest long-
term changes in skills, knowledge, attitudcs and behavior of students
exposed to law-related education, as contrasted with a control group of
other students. Longitudinal evaluations are expensive and difficult to
implement, but only such evaluations can provide evidence concerning
the ultimate worth of law-related education.

CHAPTER 3 FOOTNOTES

{. Clinical cducation programs, in which law stadents receive course eredit for
teaching in lucal schools, offer greater promise for effective edacation than pro-
grams in which lawycers and law cufurcement officials serve as teachers, The
principal advantage of a clinical coarse like the District of Columbia’s Street
Law Projcct (see Appendix 6) is that the course is tanght by law students as
part of the regular school cnrrienlum.  Law students take attendance, ad-
minister tests, give grades, and otherwise act as teachers. Morcover, there
are means of wmonitoring their perfurmance. They attend weekly law schiool
seminars on teaching methods and discuss points of substantive law relating
to their teaching, Occasivnally project officials visit their classrooms and
offer suggestions un how they can improve their teaching. Courses tanght
by volunteer lawyers and law enfurcement officials are usually less structured,
and the volunteers generally lack the guidauce they will need tu teach ef-
fectively.

2. .1 Foundation Gues v School: The Ford Foundation Comprchensive School
Im; rovement Program. 1960-1970 (New York: Ford Foundation, 1972), p. 33.

3. The Reform of Secondary Education, pp. 39-40.

4. Indeed, a comparison of Figure 9 of Appendix Il and Figure 7 of Appendix
TII shows that LEAA funding agencies placed more emphasis on such sub-
ject arcas as judicial process and citizenship than did projeets. While LEAA
funding agencies generally showed more interest in arcas assveiated with the
criminal justice system (such as demg and corrections law) and stressed some-
what more such specific arcas as law enfurcement and legal carcers, in general
LEAA funding ageneies and projects were in agreement as to the most im-
portant subject arcas of law-related education.

5. See Figure 10 of Appendix II for the grade level preference of LEAA agen-
cies. Table I of Appendix I shows that projects are most active in grades
11 and 12, least active in grades K-4.
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6. Wilson Riles, Address Delivered November 1971 at 1974 Confurence on Moral
Fducation in New York City, Sponsorec by Faducational Testing Service.

7. Henning, “Learning About Justice,” p. 148,

8. Nve. for example, James Coleman, Youth: Transition to Adulthood (Chicago:
University of Clicago Press, 1974 and The Reform of Secondary Education
(New York: MeGraw-EHill Book Company, 1973).

9. A Foundation Goes to School, p. 21.

10.  Allen Graubard, Free the Children (New York: Pauntheon Bouvks, 1972), .

25,
1L, The Reform of Secondary Education, pp. 77-78.

12, For an overview of students” rights and rcspona‘ibiﬁ?ica, see The Reform of
Secondary Education, pp. 126-143; Edward ‘L. Ladd's “Civil Liberties for Stu-
dents—At What Age¥™, in Journal of Law and Education, 111 (April, 1974),
culitains a goud discussion of the pedagogical putential of student rights amli
respunsibilities,

13, Gerald W, Marker and Howard Mehlinger, “Schouls, Polities. Rebellion,” in
The School and the Domooratie Encironment (New York. Columbia University
Press, 1970). p. 14,

14, Allen Westin and Deann Murphy, “Civic Educativn in a Crisis Age. An Alter-
native to Revolations.” (Mimeographed, September, 1970).

15.  Figure 16 of Appendin TH shows that 269 of projects conducted no formal
cvaluation of their prograans; presumably most, if not all, of the 16% who
failed to reply tu this question also conducted no furmal evaluation,

16. Many, Useless Evaluativns of Federal Programs Churned Out,” Scarch, .
Report From the Urban Institute, May-August, 1974, pp. 2-3.

17, Quoted in Education Daily, August 9, 1974, p. 2.

18. Figure 16 of Appendin IIT shows that projects test affective—c. g.. atti-
tudinal—grow th more than three times as often as they test cognitive growth.
Nute also that LEAN agencies Dolieve that attitwdinal changes such as in-
creasad approciation and rospreet for Liw ool behavioral changes such as citizen-
ship partiupation and reduced erime are particularly important (see Figure 11
of Appendix 1.
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CHAPTER 4

FUNDING

1. THE PROJECT'S PERSPECTIVE ON FUNDING

All projects are concerned with securing funds. It is a particularly
acute problem in the early stages, before programs are supported by the
school budget. Our survey of projects showed that lack of funds was the
largest single problem facing project administrators. (See Figure 14 of
Appendix 3). In almost every small group meeting at YEFC’s Conference
on Law-Related Education, participants linked funding difficulties to
each topic discussed.

Moreover, evidence suggests that fund raising is becoming more dif-
ficult. Move than half of the projects responding to our survey have ap-
plied at least once to outside funding sources (private foundations and
government agencies such as LEAA) for support. An overwhelming per-
centage (85 percent) hope to expand programs beyond their current
scope in the next fiscal year. New projects are coming into existence
every month. In the 18 months between the publication of the first and
second editions of YEFC’s Directory of Laiw-Related Educational Activi-
ties, the number of projects increased by nearly 50 percent. Many in-
cipient projects are ambitious in scope. For example, there are a number
of nascent statewide projects involving state bar associations and state de-
partments of education which will require substantial funds in order to
carry out effective demonstration programs.

In 1975, this demand may well be aggravated by double-digit inflation.
Indeed, inflationary pressures are felt most heavily in education where
increased productivity does not increase incorie to cover rising costs.
The same problems, plus the decline in stock market prices, leave funding
sources with fewer dollars to spend.

Chapter 2 discusses structure and administration as they affect fund-
ing and institutionalization of the project. This chapter offers general
guidelines relating to budget, costs and funding. More detailed sug-
gestions for developing a funding strategy, finding funding sources, and
writing proposals, can be found in YEFC’s pamphlet, The $$ Game: A
Guidebook on the Funding of Law-Related Education Programs, which
contains articles by directors of a number of successful projects.

46
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Reducing Costs Without Reducing Efficiency

Outside funds are needed if new projects are to begin and
if many of the existing projucts are to remain viable. These funds are
needed for teacher training, curriculum development, dissemination, mate-
rials purchasing and administration. However, before applying for out-
side funds, projects should: carefully examine their projected spending
patterns and make sure that costs have been reduced as much as possible
without significantly reducing program quality. We cannot provide spe-
cific guidelines to cost reduction since there are an incalculable number
of variables. For example, the costs of incentives for teacher-training
programs differ from locality to locality depending on laws and
regulations, and the expense of designing curricula and purchasing mate-
rials vary depending on—grade levels and the nature of materials. In-
stead.of offering specific information on costs, we suggest general guide-
lines, applicable to projects of all sizes and stages of development.

1. Projects Should Attempt to Keep Costs Down in Order to
Further Their Chances of Institutionalization. The experts contrib-
uting to this study agreed that school systems and other institutions
are more likely to assume responsibility for a project if it shows it can
control costs. The project should keep a watchful eye on spending, even
in the early days when it may be amply supported by outside funds. In-
deed, projects in their demonstration phase should be at pains to work out
means of keeping costs down while operating effective programs.

2. Projects Should Attempt to Reduce Costs by Using Their Co-
alition of Support as a Source of Free or Inexpensive Services. To
keep costs down without sacrificing quality, projects should make maxi-
mum use of volunteer labor and in-kind services provided by individuals
and organizations (such as school systems,.bar associations, and law
schools) which support law-related education,

Volunteers and co-operating organizations can assist in all facets of a
project’s activities, from developing curriculum and materials to conduct-
ing public relations campaigns. The assistance they can provide is best
illustrated through the example of teacher-training, the most costly ac-
tivity of many projects. Each of the following expenses of a teacher-
training program can be materially reduced with their help.

Announcement of the Teacher-Traininy Programs. Very often, proj-
ects announce their teacher-training programs through widespread mail-
ings to social studies teachers, school administrators, and others. Co-
operating organizations can help to reduce this expense. For example, a
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school system or university might contribute design and printing. A bar
association might provide free duplicating services. A mailing list can
be created from the files of the state department of education. Any one of
these organizations might be able to supply free clerical help and postage.
The announcement can be included in the mailings of existing organiza-
tions.

Faculty. The salaries or consulting fees of instructors at teacher-
training institutes can be costly, especially at summer institutes which
bring in experts from around the country. However, cooperating organi-
zations can help the project locate volunteer instructors. Bar associations
are a ready source of lawyers and judges, criminal justice agencies can
provide law enforcement officials, participating universities and law
schools can arrange for the services of faculty members; state depart-
ments of education may contribute curriculum and teacher-training spe-
cialist<; disseminating projects may volunteer the services of staff mem-
bers.

Participants. Many projects have found that paying the tuition of
teachers who attend workshops and/or compensating them for their time
is a very large expense. This is particularly true of projects offering
summer institutes at which teachers may require stipends of more than
$100 per week in lieu of income from summer jobs. However, teachers
usually do not receive direct stipends to attend in-service workshops dur-
ing the school year. If credits toward advanced degrees or salary incre-
ments can be awarded in liev of stipends, costs of attracting teachers
to summer institutes can be reduced. Figure 11 of Appendix 3 shows that
projects offer college credits or points towards salary increments much
more frequently than they offur stipends to teachers. Projects affiliated
with universities can offer graduate credit for courses, the tuition
of which may be borne by participants, school systems, or both. Tuition
at many state universities is quite low and may be further reduced if a
project is able to negotiate a special arrangement with a university.
For example, if a project can guarantee a certain number of students to
fill otherwise unused classrooms during the summer or at night, it
may be in the university’s interest to offer participants incentives in
the form of reduced tuition. School systems have an interest in the
continuing education of teachers, and may pay a portion of their tuition.
School systems can also of fer points towards salary increments for satis-
factory completion of teacher-training programs, anether inducement for
participants that costs the project nothing. In addition, the cost of
books may be fully or partially borne by a bar association or other co-
sponsor.® Through these means, a project may be able to offer sufficient
inducement to teachers without exhausting its own funds.
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Fucilities. Many teacher-training institutes are held in rent-free
locations. On weehends and nights, most courtroums stand empty; they
can be used for mock trials and teacher-training classes. For example, the
Law in American Society Foundation holds its summer institute in the
courtrooms of the Dirksen Federal Office Building in Chicago. Most
high school and university classrooms are empty in the summer and at
night and can be made available at little or no cost to projects.

A summer institute drawing participants from across the state or
nation may face substantial housing and food expenses. However, dormi-
tory rooms at universities and law schools may cost the project as little
as five dollars per person per night. Campus dining hall facilities are
also inexpensive.

Transportation. Scattered training sites offer a means of reducing
travel costs. State-wide projects in Missouri and California (see de-
seriptions in Appendix 6) offer workshops in a number of localities to
avoid substantial travel expense. Scattered sites also provide regional
centers for law-related education, making it easier for nearby school
systems to train teachers and begin programs.

Materials. Books and pamphlets for teacher-training institutes are
often donated by disseminating projects. Many projecis also create
their own teacher-training materials. These can involve little expense
if lawyers, law professurs, university professors and experienced teach-
ers volunteer to help prepare them, and if supporting organizations such
as universitivs and schuol systems donate printing and duplicating serv-
ices.

Non-financial assistance may be secured from many sources. Seven-
ty percent of projects surveyed report that bar associations, universities,
and law schools have provided facilities, equipment, and other services
for teacher-training and other project activities. They have also as-
sisted projects to locate individuals who are willing to volunteer their
time. As Table 4 of Appendix 3 shows, high school students, lawyers,
and college professors have consulted with projects, helped with cur-
ricula, and provided other forms of assistance.

New and incipient projects in particular should apply these econom-
ies, and grantors should help projects by examining funding proposals
and budgets carefully to make sure every attempt has been made to
achieve maximum impact with limited funds.
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Seeking Funds

1. Projects Should Not Rely Heavily on Any Single Source of
Funds, but Should Seek to Build a Wide Base of Financial Support.
Survival should not depend on the continued support of any one outside
source of funds. The Ford Foundation’s study of attempts to secure
educational reform in the 1960s found that “commitments from multiple
funding sources and especially from parent districts are essential in-
gredients, not simply as they represent broadly based intentions to stay
with the program but also as they illustrate for staff and the public
a budgetary and philosophical commitment to the project.” ' dlost fund-
ing agencies will not support projects indefinitely, and some will not
re-fund a project under any circumstances., In addition, the last few
years have shown that funding is by no means permanent. Government
agencies must themselves seek new appropriations each year. Recently,
the U. S. Senate refused to appropriate monies for the National Institute
of Education, thus seriously jeopardizing a program that had begun with
much fanfare only a few years ago.

Projects should attempt to secure a broad base of funding. Each
grantor which supports a project financially endorses its efforts, there-
by increasing its stature and improving its chances of receiving additional
grants from other sources. Beginning projects should use their demon-
stration periods, when they are often supported by special grants, to
build financial support for the future. School systems, universities, bar
associations, and other organizations may be a source of funds, although
they are usually in a better position to co-sponsor grant applications than
to budget significant portions of their own limited funds. These organi-
zations also may sponsor annual conferences or production of materials.
There are also other means of securing funds. Los Angeles’s Constitu-
tional Rights Foundation meets its local budget each year through fund-
raising activities aimed at individual donors. (See description of the
Foundation’s national project, Law, Education And Participation, in Ap-
pendix 6.) Royalties on materials account for a significant portion of
income for the Law in American Society Foundation (described in Ap-
pendix 6).

2. Projects Should Attempt to Secure Grants from Outside Soure-
es for Special Programs. Though projects cannot count on grants
from outside funding agencies to meet their basic cperating budget, money
is necessary to develop effective programs. Institutionalized projects may
find that their parent organizations are unwilling or unable to support
their efforts, but special programs may be of interest to agencies which

Lo~
* b

IC R
00073




FUNDING 51

specialize in funding experimental or pilot activities likely to have wide-
spread impact. Therefore, projects should locate government agencies
and- foundations whose objectives and priorities include funding of re-
search and development programs in education. They must also become
aware of the funding cycles of agencies and foundations, as well as the
particular requirements for proposals, deadlines, and other procedural
matters.

Sources for special grants include foundations with a number of
particular interests (c. g., education, law, youth development, the inner
city), state departments of education, the U. S. Government’s Office of
Education, and LEAA agencies. Other, less obvious possibilities include
programs focusing on career education, youth participation, drop-out
prevention and action-learning. Programs of this sort may be adminis-
tered through the Department of Health, Education and Welfare, the
Department of Labor, or the National Science Foundation. Other sources
of funds may be suggested by YEFC’s Directory of Law-Related Educa-
tional Activities, which indicates the funding sources of 250 projects of
all sizes, in all parts of the country.

II. THE GRANTOR'S PERSPECTIVE ON FUNDING

The Industrial Relations Center’s report on its survey of LEAA
agencies includes a brief discussion of their experiences with law-related
education projects. IRC’s report (Appendix 2) shows that over 60 per-
cent of LEAA agencies haie supported such projects. It indicates how
much money they have spent on law-related education, as well as their
rules for making funding decisions, their perceptions of the most valuable
project activities, and their procedures for assessing project performance.
We recommend that anyone interested in a detailed investigation of the
funding practices and priorities of LEAA agencies in this field read
Appendix 2. However, many of its research findings and conclusions are
included here as evidence in support of various recommendations.

1. Funding Agencies Should Increase Their Support of Law-
Related Education. To meet current and anticipated needs of projects,
law-related education will require increased grants from outside funding
sources. Long-term needs-of the field will require major infusions of
funds and the participation of new funding agencies; these matters are
discussed in the final chapter of this report. We have already noted the
growth in the number of projects, and particularly in statewide projects.
Moreover, most existing projects hope to expand their activities, and
implementing these plans will require at least $25,000 per project. (See
Figure 17 of Appendix 3 for the anticipated financial needs of projects
in the next fiscal year.)

5\

. 00074




O

52 FUNDING

Funding agencies seem increasingly disposed to meet at least a por-
tion of this growing neced. Table 1 of Appendix 2 shows that three-quar-
ters of LEAA agencies hudgeted funds for education-related projects in
fiscal 1973. In fiscal 1969 only one quarter allocated funds-for such pur-
poses. Recently, the Ford Foundation granted over $200,000 to YEFC;
the Ford and Danforth foundations granted nearly half a million dollars
to Law, Education and Participation. The National Endowment for the
Humanities granted nearly three-quarters of a million dollars to the
Law in a Free Society Project (see Appendix 6). These grants suggest
that governmental agencies other than LEAA and private foundations are
now providing significant support to law-related educatioun.

However, more must be done. Not only is the need greater as pro-
grams are created elsewhere, but there is evidence that funds granted cur-
rently will more effectively advance law-related education than did funds
granted several years ago. The early yeare of any educational innovation
are inevitably marked by false starts and development through costly
trial and error. However, in law-related education this early period is
now largely behind us. Many successful project models, instructional
techniques, and materials have now been developed. These can be adapt-
ed with a minimum of expense by most new projects, and can serve as
bases of stimulating educational programs. Morecver, an increasing
number of bar associations, school system . universities and law schools
are discovering the promise of law-related caucation, broadening not only
the pool of free or inexpensive resources for projects, but also providing
many possible co-sponsors of projects and increasing their chances of
eventual institutionalization. This momentum is heartening, but it can
only be maintained if LEAA, other government agencies, and private
foundations increase their level of suppott.

2. Funding Agencies Must Make Their Interest in Law-Related
Educatior More Widely Known, and Should be More Active in Solicit-
ing Proposals from Projects. Just as disseminating projects need to
seek out persons and institutions interested in the field and help
them begin projects, so funding agencies should make strong efforts
to see that prospective applicants know of their interest in supporting
law-related education projects. The Ford Foundation discovered that
a funding agency must take a vigorous role in attempting to bring about
educational innovations. The Foundation reports that its “relatively
naive laissez-faire position of the early 1960s was transformed into one
of active partnership in change.” ?

Some outstanding programs have resulted from active solicitation
of proposals. For example, by informally indicating its interest in sup-
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porting law-related education, the Danforth Foundation prompted the
Rights and Responsibilities of Citizenship in a Free Society project to
apply for funds. The result was a three-year grant of over $125,000 in
support of a project training nearly 1,500 teachers a year,

LEAA agencies may be particularly remiss in this area, forgetting
that law-related education projects are not as aware of the priorities and
funding cycles of TEAA as are law enforcement agencies. The fact
that projects do not know that LEAA agencies are a source of funds may
account for some of the findings of the IRC study. For example, most
LEAA agencies report that they have received an average of less than
one application per year from law-related education projects over the
last five years. Figure 2 of Appendix 2 shows that nearly 40 percent
have no means of soliciting proposals from the projects, with another
18 percent indicating that they solicit proposals only by contacting justice
agencies. These figures suggest that LEAA agencies must make their
interest in law-rclated education known in order to receive proposals.
Comprehensive Plans written for laymen and clearly stating the agencies’
principal interests in law-related education is one approach. These Plans
could ' widely distributed to existing projects and to educational and
legal groups which might help begin new projects.

o

3. Funding Agencies Should Make Step-Down Multi-Year Grants
to Projects. Step-down grants allocate funds for several years, provid-
ing smaller amounts of money to recipients in each year of the grant
according to an agreed upon formula. The recipient thus knows precisely
what proportion of its budget it will have to be responsible for in the
future.

In light of the alternatives, there seem to be several advantages
to step-down grants. For example, non-renewable grants of one year may
not provide enough time for a project to establish a base of support, par-
ticularly in light of all the other difficultics it may encounter in its first
year. Indeed, some law-related projects collapsed after their one-year
grant had expired. Grants of more than a year give the project time to
secure funding elsewhere, but may not give it the incentive to do so.
Step-down grants avoid both of these problems. They enable the project
to survive, but each year provide stronger encouragement for it to become
institutionalized or develop other sources of funds. In addition, they may
provide a means of testing the commitment of co-sponsoring groups,
which krnow well in advance that they will either have to meet a certain
percentage of the project’s budget or will have to help the prcject find
these funds elsewhere.
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4. Funding Agencies Should Retain an Interest in Projects Which
They Once Funded, and Should Assist Worthy Projects to Secure Fund-
ing Elsewhere. Projects must be responsible for their own survival
and growth, but funding agencies should help them to develop a constitu-
ency and assist them to become institutionalized, especially since the prob-
ability of institutionalization is the most important criterion many fund-
ing agencies use in deciding to fund a project. (See Figure § of Ap-
pendix 2.) Administrators of funding agencies who are familiar with
a project’s goals and achievements are in an excellent position to contrib-
ute to its further success. For example, they may provide endorsements
of the project to school systems and other institutions, and may informally
help the project locate other funding sources.

5. Funding Agencies Should Share Information and Coordinate
Activities. There is very little cooperation among grantors who sup-
port law-related education. More than 70 percent of LEAA agencies do
not know of any other government agency, private foundation, or organi-
ization that funds law-related education projects. In addition, many of
the remaining 30 percent know of no other source of funds for law-related
education except other agencies of LEAA. However, Figure 14 of Ap-
pendix 2 shows that most of those LEAA agencies which do know of other
funding organizations engage in .. number of activities which should be
mutually beneficial. They inform each other of applications in order to
avoid duplication of effort, confer on guidelines for funding, refer proj-
ects to each other, and grant funds jointly. These methods should assist
funding agencies to locate projects whose activities are of particular in-
terest. Also, they are another means of maximizing the effectiveness of
every funding dollar.

This suggests that LEAA agencies, offices of other federal agencies
which might be involved in law-related education, state bar associations,
state departments of education, and state and local foundations should
attempt to establish lines of communication which can lead to coordination
of effort. It might be of particular usefulness for directors of LEAA
state planning agencies to ineet with the principal state school officers,
to discuss joint and separate plans for supporting law-related projects in
their respective states. These officials might hold occasional meetings, or
routinely share information by telephone and letter. Through whatever
means, however, a funding agency can fulfill its function best if it un-
derstands the priorities, practices and budgets of other funding agencies.

6. LEAA Agencies Should Share Information About Law-Related
Education. In coliecting data for this report, we discovered that dif-
ferent LEAA agencies have differing ideas about LEAA’S role in funding
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projects. Some have supported law-related education with grants of
hundreds of thousands of dollars, others have never supported it.  In-
deed, a few state planning agendies indicated that they have made no
grants in this area because they believe that the law does not
permit them to do so. Encouragement from LEAA in Washington would
help to inform LEAA agencies of the statutory provision authorizing
LEAA “to make grants to States having Comprehensive State Plans ap-
proved by it under this part, for: (3) Publie edueation relat-
ing tu crime prevention and encouraging 1espect for law androrder, includ-
ing educational progiams in schouls and programs to improve public un-
derstanding of and cooperation with law enforcement and eriminal justice
agencies.” {Title I, Part C, Section 301 [b] of the Omnibus Crime Con-
trol and Safe Streets Act of 1968, as amended in 1973 [42 U.S.C.A. §
3731].)

This report is designed te eliminate many of the present uncer-
tainties about LEAA’s role, but it cannot answer all questions or foresee
all contingencies.

Mechanisms are nceded to assure that state planning agencies and
regional offices are hept up to date on new developments in the cur-
ricula and methods of law-1clated education, and mechanisms of coordina-
tion with non-LEAA sources. Perhaps the National Conference of State
Criminal Justice Planning Administrators could establish a committee
to keep these agencies informed about LEAA-funded law-rela. d educa-
tion programs. In addition, the education specialists of LEAA agencies
could meet regularly to exchange ideas and report experiences. Each year,
all LEAA grants in support of lan-related education could be compiled
and sent to each LEAA regional office and state planning agency. This
compilation could be similar to Appendix 5 of this report, providing a
short desuiption of cach project, its grant number, the name and address
of the grant recipient, and the dollar amount of the grant. The data
would give LEAA agencies usuful information about possible approaches
to law-related education, and provide them with means of contacting
both projects and their benefactors.  Finally, mechanisms could be estab-
lished to assure that evaluations of projects, reports of project activities,
and other materials could as a matter of course be sent to all LEAA
agencies.

7. LEAA Agencies Should Make Law-Related Education a Plan-
ning Priority and Should Clissify Their Efforts in This Field under a
Heading such as “Education Grants.” The IRC survey showed that
LEAA agencies placed grants to law-related education projects in a num-
ber of categories, such as “diversion,” “dclinquency prevention,” “law
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enforcement,” and “juvenile justice.” We suggest that all agencies make
grants in this area under a category that clearly indicates that their main
purpose is educational. Establishing such a category in LEAA Com-
prehensive Plans would help many educators, lawyers, and other laymen
to locate LEAA agencies’ precise interests in law-related equcation. It
would also facilitate finding education programs through LEAA's data
retrieval service.

Most important. however, placing these grants in an education cate-
gory would be more acenrate and would not give rise to unwarranted and
unrealistic expectations as to the objectives of law-related cducation,
Projects are essentially educational, and grant categories should acknowl-
edge this emphasis, By placing projects in an educational category,
LEAA agencies would not be asking them to prove their worth by bring-
ing about a direct reduction in crime. Evaluations could then con-
centrate on what is measurable (the project’s impact on the skills, knowl-
edge and attitudes of voungsters), rather than what is not measurable
(a causc-and-effect relationship between education programs and reduc-
tion of crime statistics). As LEAA Administrator Richard W, Velde has
written,

It would be extremely difficult to measure the crime reduction

potential of a project which sought to educate students or members

of the general public as to their rights and obligations under the
law. A more successful standard for such programs would he the
general acceptaree of the program by members of the community

to which it was directed, or the emulation of the program by other
jurisdictions.s

8. Funding Agencies Should Avail Themselves of the Services of a
Specialist in Law-Related Education. Only half of the private founda-
tions surveyed, and less than one third of LEAA funding agencies, have
a specialist in law-related education who participates in the review of
proposals. If funding agencies are to become more active in this field,
they should retain such a specialist as a member of their staff or as a
consultant, In addition to reviewing proposals, he could help solicit
proposals, nionitor projects, work towards the institutionalization of
worthy projects, conduct and,/or oversee evaluations of projects, and serve
as a liaison to other funding agencies. Such a specialist could be par-
ticularly valuable to LEAA agencics, given that their main interests are
in areas other than education. But assigning the principal responsibility
for law-related education to one person makes sense for all funding
agencies, and should in the long run contribute to better educational
Programs and a more effective use of the funding dollar.
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CHAPTER 4 FOOTNOTES
I, A Foundation Gors to School, The Pad Foundation Comprchensice School
Taproccimcnt Programe 1960 1930 (New Yorh, Ford Fouandation, (D732), p. 43,
2. Ibid., p. 6.

3. Written response of Ricliard W, Velde to guestions posed by Senator John

V. Tanney, in veferenee to M. Velde's testimony at hearings of the Subeom-

wittee on Representation of Citizen Tnterests, Uy 8. Senate Committee on the
Judiciary., October 9. 1974
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CHAPTER 5
THE FUTURE

This chapter is concerned with the long-term necds of law-related
education. It discusses meuns by which projects might be encouraged to
coordinate their activities, suggests some important research and develop-
ment needs, and considers long-term problems and opportunities.

I. DEVELOPING A MO'VEME?.'T: COMMUNICATION,
COOPERATION, COORDINATION

1. Funding Agencies Should Support Efforts to Improve the Co-
ordination of Projects and to Assure Leadership for the Movement to
Bring Law-Related Education to the Schools. Disseminating projects_
are vitally hecessary to the successful establishment of law-related edu-
cation programs. They perform the indispensable work of creating cur-
ricula, training teachers, and producing materials. However, precisely
because they have developed narticular approaches to implementing law-
related\education, and in some cases have a proprietary interest in ma-
terials, they are not as well suited to provide leadership and encourage
cooperation among projects as dis’ terested organizations,

Disinterested organizations which do not favor a particular method
or material can help to build broad public support for the entire field.
Such organizations can nelp new and incipient projects locate suitable
disseminating projects. Because these organizations have no stake in a
particular approach, they are well suited to performing independent
evaluations of projeets, and conducting basic research in the areas of
teacher-training, materials, and instructional methods, They can serve
as clearinghouses of information, obj.ctively disseminating results of
research and accounts of the problems and suc-esses of projects. They
can also bring project representatives together, increasing coordination
of activities, and reducing duplication of ex‘ort.

YEFC has attempted to fill a number of these functions in the past
three years. We have conducted research for thi. report. Under a
grant from the Ford Fou.idaticn, we are conducting a two-year study
of state laws and regulations which may affect curriculum innovations
of the sort proposed herein. We have not undertaken evaluation of proj-
ects, because we have lacked the funds to commission the development of
appropriate research designs and methodologies.
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Our experience has convinced us that there is a2 growing need for
the services we attempt to provide. The movement has yet to “catch on”
throughout the country and requirus additional efforts at stimulating in-
terest. The growing number of projects and potential funding sources
require increased communication and efficient use of resources. Some
of these functions can be performed by state coordinating organizations;
others by national organizations such as YEFC. Funding agencies should
support such coordinative efforts, taking particular care, however, that
activities overlap as little as possible.

2. Funding Agencies Should Support State Coordinating Organi-
zations. The experts who contributed to this report agreed that there
is a need for effective coordination of efforts within each state. For
example, in one state a county bar association spent raany months de-
veloping a book fo. classroom use, only to find that the bar association
in an adjoining county had just produced an almost identical book.

The services of a state coordinating organization are needed to help
locate funding sources and secure support from bar associations, schools
of education, and the state department of education. Through coordi-
nating organizations, the energy and interest within a state can be ef-
fectively and expeditiously channeled, so that resource people, existing
projects, and interested groups and individuals can work together ef-
ficiently. The role could be filled by an existing statewide project, but
most of them favor a particular approac.. and are not entirely disin-
terested. This role may best be filled, then, by a state department of
education, a state bar association, or a disseminating project not com-
mitted to any particular teacher-training and instructional strategy, and
not wedded to any particular set of materials. The Pennsylvania and
Colorado statewide projects (see Appendix 6) are examples of neutral
disseminating projects.

3. Funding Agencies Should Take an Active Role in Assuring
That Projects Coordinate Their Activities. In addition to supporting
coordinating groups, funding sources can require that proposals from
projects include evidence that the proposed activities are a useful addi-
tion to current offorts. Proposals should detail the activities of other
groups n the state or area, and should demonstrate that the proposed
activities are not duplicative. For example, the problem of overlapping
activities has arisen in localities where several projects attempt to utilize
the same pool of volunteer attorneys, judges, and law enforcement of-
ficials. The volunteers quickly feel exploited and harassed, and often
withdraw from participation. The requirement that all proposals in-
clude a defense of proposed activities in light of current, efforts (and
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the detailed scrutiny of such statements by the staff of funding agen-
cies), should reduce duplication and assure a more productive return
on the funding dollar.

II. FURTHERING THE MOVEMENT

In this section, we recommend that funding agencies further law-
related education by supporting various kinds of research. However,
we do not believe that action programs should be delayved until these re-
search needs are met. For example, though further research might im-
prove teacher-training methods, many useful teacher-training models
have been developed in the past decade and funding agencies should
continue to support their implementation.

1. Funding Agencies Should Support Activities Which Encourage
the Widespread Implementation of Courses in Law and Legal Process
for Teachers. Up to now, projects have concentrated on in-service
training, that is, training of persons who are currently teaching. This
had been a proper approach, since practicing teachers could immediately
implement courses. However, it is important to train teachers while
they are still in college so that they will begin their careers with an un-
derstanding of the law and legal processes, as well as the necessary tech-
niques. Though teachers who did not have the opportunity to study law
as undergraduates will need in-service courses, and though law-trained
teachers will require in-service training to apprise them of developments
in the law and new instructional techniques, the principal responsibility
for training teachers should ultimately be borne by colleges and universi-
ties, which are the traditional teacher-training institutions.

Funding agencies could support effective pre-service programs in
a number of ways. For example, they could fund the activities of proj-
ects that seek to add teacher-training sessions . the undergraduate legal
studies programs now operating on a growing number of campuses.
Legal studies programs are not intended to prepare undergraduates for
law school; they generally attempt to teach law ard legal process as a
means of understanding such areas as Amierican history, principles of
social organization, and ethics, On many campuses, professors of so-
ciology, economics, history, anthropology, and philosophy offer courses
which are part of the legal studies program. Besides urging that these
programs work with schools of education to offer training for future
teachers, projects could (1, sponsor conferences at which representatives
of legal studies programs discuss the problems and opportunities of
teacher training, and (2) gather and disseminate information about-ex-
isting pre-service programs as a means of improving them and encourag-
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ing formation of new programs. Funding agencies could support the ac-
tivities of groups such as the Section of Teaching Law Outside Law
School of the Association of American Law Schools (AALS) and the
Committee on Pre-Collegiate Education of the American Political Science
Association (APSA). In addition, funding agencies conld encourage
the couperation of professional groups such as AALS, APSA and the
American Association of Teacher Educators. A joint committee of
these associations could develop and disseminate interdisciplinary cur-
ricula and publicize existing efforts.

2. Funding Agencies Should Suppori Research to Identify Suc-
cessful Techniques of Teacher Training. Given the central importance
of teacher training. law-related education will be materially advanced
by research aimed at identifying the factors that comprise a successful
teacher-training program. This research could measure the educational
value and cost effectiveness of sclf-instructional materials, teacher-train-
ing programs during the school vear, and summer institutes. Other
arcas which need further study indude the relative emphasis to be placed
on legal prowess. substantive law and teaching methodology, and the mer-
its of various instructional techniyques for preparing teachers and volun-
teers. There is also a need for a careful review of scholarly research on
in-service teacher training in other arcas of education, in order to dis-
seminate information un models which may prove useful for law-related
education. Such reviews should be vonducted periodically to keep up
with the latge number of teacher-training studies undertaken each year

3. Funding Agencies Should Support Activities Encouraging
Widespread Institutionalization of Worthy Law-Related Education
Projects. Most projects are not fully integrated into the reguiar in-
structional programs of school systems. Until they reach more students,
projects will have a limited effectiveness and an uncertain future. LEAA
funding agencies recognize this shortcoming by makir ¢« the probability
of institutionalizatien the;: most important criterion in deciding whether
to fund projects.

This report offers a number of recommendations for projects seek-
ing institutionahzation. Fucther rescarch could take the form of in-
depth studies attempting to identifs those factors which seem most cru-
vial to the institutionalization of successful law-related education proj-
ects.

1. Funding Agencies Should Support Periodic Surveys of the
Structure, Activitivs, and Funding of Projects. The field of law-
related cdacation is growing rapidly, and new projects are being created
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with the support of a growing number of funding agencies. Periodic
updates of this report could provide a picture of the field that would be
useful for both grantors and grantees. Future studies should build on
our data-gathering techniques and include assessment of projects. Fu-
ture inquiries may attempt different research methods. For example,
given the variety of approaches represented by projects, as well as the
vast differences in funding, duration, and size, future studies might
place less reliance on questionnaires and more on visits to projects and
preparation of in-depth case studies. Such assessments would not neces-
sarily vield only objective data, on the one hand, or negative conclusions
on the other. For example, historians and educators were commissioned
to evaluate the Mistory Institutes fi.nded under the National Defense
Education Act for the purpose of eliciting recommendations for improv-
ing them.

5. Funding Agencies Should Support Research into the Questions
Raised by Attempts to Improve the Attitudes and Behavior of Young-
sters. Our survey showed that both projects and their financial sup-
porters are principally interested in changing the ways students feel
and act about law, law enforcement, legal process, and citizenship. Yet,
as social science researchers Norris Sanders and Marlin Tanck have noted,
“educators know even less about teaching attitudes and feelings than
they do about teaching subject matter. . . . The affective domain
should be one of [our] prime frontiers.” !

Increasingly, research has suggested that the years through early
adolescence are critical ones in developing attitudes toward authority
and law. Yet we know little about the effects of schooling on these de-
veloping attitudes.? Some psychologists, political scientists, and socio-
logists have begun to explore this area. A conference bringing thue
scholars together with educators specializing in child development, law-
vers, law professors and experts in law-related education could help to
suggest fruitful strategies for inquiry. Their recommerdations could
serve as the basis for a number of studies seeking to determine how law-
related education could help create a generatior of active, knowledgeable
and concerned citizens,

Not only do we need to know more about kow to bring about attitu-
dinal change, but we need to consider to what extent law-related educa-
tion should attempt to induce such changes. Attempting to change at-
titudes and feelings risks charges of attempting to politically or religious-
ly indoctrinate, values, and might raise constitutional issues relating to
invasion of privacy and separation of church and state. It might also
constitute an “invasion of personality,” an unwarranted intrusion into
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areas of self-development best left to informal education. We must ask
oursehves what is the appropriate role of the schools and what, on the
other hand, should b left to the child’s family, church and community.

Lawrence Kohlberg. a Harvard Professor of Education in Social
Psychology and a member of YEFC’s Advigory Commission, has been a
leading advocate of moral education in the schoois. Professor Kohlberg
recently attempted to answer some of the troubling questions of affec-
tive education by noting that “the school is no more committed to value
neutrality than is the government or the Jaw. The school, like the gov-
ernment, is an institution with a basic function of maintaining 2nd
transmitting some, but not all, of the consensual values of society.” He
also states, “I do not mean to imply . . . that true moral education
is a matter of political indoctrination of the young in the name of reform.
Rather, I am arguing that the only constitutionally legitimate form of
moral education in the schools is the teaching of justice and that the
teaching of justice in the schools requires just schools.”3 These re-
marks are cogent, but they raise further troublesome questions: What
is “justice”? Car we expect widespread agreement of the values implicit
in “justice”?

One means of beginning to clarify the complex area of affective ed-
ucation is to invite constitutional schelars, as well as parents, community
representatives, educators, psychologists, philosophers and clergymen to
schoiarly conferences on teaching attitudes and behavior.

6. Funding Agencies Should Support Programs Designed to De-
termine What Students Want to Learn About Law. It is clear that stu-
dents want to learn more about law and the legal process, not because
they want to become lawyers, but because they wish to understand the
system of justice which affects their lives cvery day. The Report cf the
White House Conference on Youth includes the statement, “We, as vouth,
feel that we are not adequately informed with regard to the irupact of
the legal system.” 4 ‘e have recommended that projects determine the
interest of students and create curricula with these interests in mind.
However, z coordinating organization or central clearinghouse could pro-
vide a usefu! service by conducting formal surveys of students fo deter-
mine their interests in law, and to determine what areas of law they
need to know about in order to survive and act responsibly. Curricu-
lum deveiopers must know these things if they are to create courses of
study and materials which meet students’ needs and hold their interest.

A coordinating organization or central clearinghouse might also
hriag together a cross-section of young people, including those who
have and those who have not been exposed to law-related education, 1o
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determine some areas of common interest, and most importantly, to
serve as a model for similar conferences in local communities which can
guide nascent law-related projects. Perhaps surveys and conferences
should be conducted periodically in order to determine the <hanging needs
and interests of young people. ‘

7. Funding Agencies Should Support the Preparation of Effective
Curricula and Materials for Slow Learners and Other Special Groups
of Children. Many children might learn better through specially pre-
pared courses of study and materials. Several years ago, Alex Elson
reviewed law-related education programs and found that most were
“weak in relating course objectives and hence course content to students
and their environment.” He said that this failing is especially acute
given the “vast difference in cultural and inteliectuzl backgrounds
between those living in slum areas and those of middle class back-
ground.” * Several projects, including the Law in American Society
Foundation and the Street Law Pruject (sce Appendix 6), have since
developed curriculum materials for inner-city students, but more needs
to be done Special approaches may also be needed for the rural poor
and members of minority greups such as Chicanos and Indians.

Slow learners may also have been ignored. Sanders and Tanck note
that -iew social studies projects. including several law-related ones, “*best
serve the bright, college bound students.” They point out that “it does
not make sense to rely heavily on reading assignments which [slow learn-
ers] cannot understand. A question raised by the projects is whether
slow learners can be drawn into meaningfui participation with visual aids,
games, and role piaying when the topics are still academic.”® Careful at-
tention must be given to developing educational programs which stimu-
late the interests of slow learners while providing a geniune understand-
ing of law and the legal process.

8. Funding Agencies Should Support Research into Action-Learn-
ing, the Use of Schools as a Justice Model, and Other Innovative In-
structional Techniques. We have recommended that projects supple-
ment their curricula by learning experiences that get students out of
the classroom and into the community where they can see law and law
enforcement in action, Some projects have developed a variety of action-
learning programs. (See the descriptions of the Institute for Political/
Legal Education and Youth and the Administration of Justice in Appen-
dix 6.)

Research should be undertaken into other field learning programs.
Consider the court tour programs now offered by many schools. Often,
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in the words of Hammard Law Professor Paul Freund, tours are “in-
teresting, relevant, absorbing and yet, without significance”—no more
meaningful than a visit to the zoo--“unless they are touched by certain
kinds of inquiry.”* This problem might be solved by action-learning
programs in which students develop a dear understanding of court pro-
cedures because they are responsible for explaining them to court visitors,
witnesses, and others involved in a judicial action. Field learning ex-
periences such as these should be developed and tested. Those which
work best should be recommended as models.

We have recommended that schools use their own rules and conflict-
resolution processes to teach students about justice and fairness. How-
ever, many difficult problems must be resolved before the “legal system”
of most schools can serve as a model. Alex Elson has remarked that in
most schools “there is obliviousness to the students’ legal environmont,

‘Due process’ is treated as a matter concerning criminals, and
not procedural fairness in school disciplinary matters. . . . One of
the difficult problems is whether the law courses will be permiited to
ventilate these issues, given the anxicty about them that typifies attitudes
among parents and teachers in middle class schools.” #

There are also questions of the extent to which students may be per-
mitted to take part in the school’s rule-makirng and enforcing process,
the roles they may usefully play, and the ages at which they might be
able to take on important responsibilities. We need to know wiat cur-
ricula can best supplement the justice model, and we must determine how
changes in the school’s legal system can be implemented with the full
co-operation of administrators, students, and faculty. To answer these
and other questions, demonstration “due process” classrooms should
be established, and the results should be evaluated.

These are a few of the questions raised by innovative techniques
of law-related education. We offer them as samples of the research
possibilities raised by law-related education techniques and curricula,
and urge funding agencies to consider supporting rescarch which seems
likeiy to provide significant new data that will improve the teaching of
law in the schools. To assure that this research will have the largest
possible impact, funding agencies sheuld also allocate sufficient monies
for widespread disseminatior of results. )

iil. LONG-TERM FUNDING NEEDS

Short-term funding needs will require increased commitment by or-
ganizations currently funding projects, such a» LE.A agencies, private
foundations, and bar asscciations. We believe, hewever, that current
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and projected levels of spending will not meet the long-term needs of
law-related education. There are over 50 million students in America’s
elementary and secondary schools, and over two-and-one-half million
teachers. Even allowing for the recent growth of law-related education,
it is unlikely that more than one percent of these teachers has received
sufficient training. At most, no more than 10 percent of our students
has received any meaningful law-related education, and probably no more
than one percent has been exposed to effective programs throughout
their school careers. Though many textbooks in the subject area are
available, they do not constitute effective law-related education without
trained teachers and carefully developed curricula.

In considering the long-term funding requirements of law-related
education, we are mindful that the Ford Foundation and the U. S. Office
of Education found in the 1960s .aat increased funding does not guar-
antee successful innovations or significant improvement in educational
quality Educational reforwm is complex, involving such variables as
staffing, curriculum training, and administration. As the Ford Founda-
tion’s researchers note, we cannot assume “a uniform cost quality-rela-
tionship for public schools.” ®

We believe, however, that prudent inves ment of new monies will
be required if ¢ gnificant portion of American children are to partici-
pate in law-related education programs. Once these programs become a
regular part of the cwrriculum, the cost of maintaining them will not
Si!mificantly exceed the cost of the current school program, and the prin-
cipal expenses will be generally assumed by the school system.

Since projects Aiffer widely in goals and methods—as they should
to meet ¢the peeds of particular communities—the costs of training teach-
ers and educaling students will vary widely. It is impossible therefore, to
estimate how much money will be needed to provide widespread programs
of law-related education. However, recently enacted federal legislation
to combat alcohol and drug abuse (The Alcohol and Drug Abuse Educa-
tion Amendment of 1974) provides a useful point of comparison. This

legislation appropriates up to $30 million per year for three ysars. Sure-

ly programs designed in part to prevent the abuse of law are no less
important, nor can they become an integral part of the curriculum of the
nation’s schools without funds of at least this magnitude.

Realistically, however, this level of support cannot be expected from
funding sources relied upon in the past. LEAA agencies have granted
more money to law-related education projects than any other single source,
at least $7 million in the last five vears. (See Appendix 5.) LEAA
support of law-related education has been growing, and we believe that
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LEAA agencies should earmark ¢ven more funds for this purpose. How-
ever, it is clear that LEAA has many important priorities and cannot
provide more than a small fraction of the $30 million that is required
annually if law-related edu.ation is to be funded as amply as education
programs designed to combat drug and alcohol abuse.

YEFC’s Directory of Law-Related Educational Activities indicates
that approximately 30 private foundations have supported law-related
education in the past several years, and our survey showed that at least
two have made grants of over $500,000 in fiscal 1973. Moreover, many
foundations make education one of their main priorities, and might be
receptive to issuing grants in support of law-related education. How-
ever, falling stock prices have dramatically reduced the assets of most
foundations and dramatically reduced their budgets for grants. The New
York Times recently reported that the Ford Foundation “is considering
a reduction of as much as 50 percent in its annual grants.” 1 There-
fore private foundations are unlikely, for the next several years at least,
to be able to provide significant portions of the new funds that law-re-
lated education requires.

Up to now, little money has been made available to projects through
Title III of the Elementary and Secondary Education Act, and the fed-
eral government's current education programs seem unlikely to provide
funds for long-term needs.

Where will new money be found? Congress is one possible source.
There i3 growing interest in law-related education in Washington. Re-
cently the Administrator of LEAA, and representatives of YEFC and a
number of major projects testified before the Subcommittee on Repre-
sentation of Citizen Interests of the Committee on the Judiciary of the
United States Senate, pointing out the need for law-related educalion
and various means of implementing it.1?

However, problems may be created by seeking congressional funds.
For example, legislation might narrowly define law-related education and
unduly constrain teacher. ard curriculum developers. If criminal jus-
tice was emphasized in the ’:gislative definition, projects would be un-
able to give students a comylete picture of the law. Due weight could
not be given to civil law, to means by which the law can be reformed, to
law as a means of bringing about social change, or to the limits of the
law. Such constraints might te similar to those which may arise from
the social studies curricula mandated by a number of states. Some legis-
lation mandates that American History stress the “positive” aspects of
American life, others require the specific textbooks to be used. As part
of a larger study supported by the Ford Foundation, YEFC is now study-
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ing these curriculum mandates to see what effect they may have on in-
novative approaches to law-related education. While we have not yet
determined the specific effect of these laws. legislative intrusion into
the educational process is a two-edged sword. Persons seehing special
appropriations for law-related education should be aware of this prob-
lem. .

There are several other problems with regard to appropriations ear-
marked for law-related education. Should these funds be administered
through federal agencies or by block grants to states and localities?
Should they be administered through existing agencies such as the Of-
fice of Education, LEAA, and state departments of education, or should
separate agencies be established? Should the government fund massive
in-service teacher-training institutes, or should it fund smaller, experi-
mental programs whose results can be widely disseminated? The at-
tempts at educational reform in the 1960s left us with a host of un-
resolved questions about means of bringing about changes in schools and
schooling through major expenditures of public and private money. Those
secking government funds for law-related education should examine the
history of the last decade carefully, and develop programs which have
the promise of accomplishing more lasting change.

Given these uncertaintics, we make no recommendations regarding
special appropriations for law-related education. We do make the fol-
lowing recommendations for assuring that the funding dollar is effective-
ly expended. .

1. The Office of Education Should Develop Expertise in Law-Re-
lated Education and Should Seek to Assist in its Implementation. The
Office of Education of the Department of Health, Education and Welfare
has a central place in American education. Besides administering most
of the federal government's education funds, it works with state depart-
ments of education, teachers’ organizations such as the National Educa-
tion Association, and teachers’ colleges and universities. Among its other
responsibilities, it disseminates information about curricula, methods of
instruction, and teacher training. Yet, the Office of Education did not
send a representative to the recent Senate hearing on law-related educa-
tion because it said it had no expertise. in the field.’? YEFC’s offer to
help inform the Office of Education about this field was referred to the
Division of * cational and Technical Education, a clear indication that
the Office of Education remains without knowledge as to what law-re-
lated education is and what its goals are.

LEAA has also offered to help the Office of Education increase its
expertise and commitment to law-related education. We believe that the
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Office of Education must develop its knowledge of law-related educa-
tion so that it can assist educators across the country who look to it
for guidance and support.

2. LEAA and the Office of Education Should Work Together to
Further Law-Related Education. LEAA has thus far been the prin-
cipal financial supporter of law-related education, but it has largely
done so without the vounsel of educational experts. As Senator John
Tunney of California recently urged, the Office of Education should work
dosely with LEAA, offering advice and guidance on a number of educa-
tional_questious and providing information about innovative educational
techniques and materials that may assist both agencies in effectively
supporting law-related education projects. When the Office of Education
begins to administer funds in support of law-related education, the two
agencies should covrdinate their funding activities in order to minimize
duplication of uffort and assure a more effective use of grant money.

IV. CONCLUSION

The need for law-related education is clear. Polls tell us that our
citizens are growing more cynical and dispirited, and scholars tell us
that we cannot look to traditional civic education courses for the remedy.
To an increasing number of Americans, law-related education is one way
to revitalize American .ivic education. Donald Santarelli, former LEAA
Administrator, said he viewed law-related education as a means of tem-
pering the attitudes “that can lead the nation toward anarchy and vigil-
antism, . . . Law-related education . . . is a vital response to
a growing crisis in our society.” 1* Richard W. Velde, present LEAA
Administrator, said 1ccently that “law-related education is important
because too many of ovur citizens fail to understand the basic concepts of
a society under law. . . . And because people don’t understand the
law, they don't realize that they as individuals have an important stake
in making it work.” ™ Paul Freund of Harvard Law School, has reached
a similar conclusion. *“I can think of no effort on the home front more
important in the long run and, indeed, in the short run, than this movement
to bring law-oriented studies into the schools and to do it at the earliest
possible age level of the pupils.”” 1> The forthcoming Bicentennial celebia-
tion provides an appropriate «.casion for us to increase our efforts to in-
sure that the principles of liberty, justice, and equality on which the
country was founded are understood. The need is clear, the time is right
for dramatic growth of law-related education. It is up to those who have
supported the movement —as grantors, administrators, teachers, and vol-
unteers—to see¢ that the moment is seized, and that the promise of law-
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related education will be realized through vignrous and thoughtful pro-
grams reaching younesters throughout the country.
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APPENDIX 1

DESCRIPTION OF THE AMFRICAN BAR ASSOCIA-
TION SPECIAL COMV.TTEE ON YOUTH
EDUCATION FOR CITIZENSHIP

The Special Committee on Youth Education for Citizenship (YEFC)
was created in 1971 by the American Bar Association. Its mandate was
“to foster and further high quality programs for the teaching of the
legal processes in America’s primary and secondary schools.” Discussing
the role of the Special Committee, Leon Jaworski, then President of the
American Bar Association, noted,

It is within our capability to make the 1970s a period of retonstruc-

tion, in which a top priority will be to restc  and reaffirm for

yvoung America an awareness of the values in our laws and-institu-
tions, and in so doing to inspire attitudes of confidence and faith
in our society:

The Special Committee is composed of nine lawyer members of the
ABA who have particular interest in public cducation. It is assisted by
a 12-member Advisors Commission composed of law;sers, educators, and
experts in law-related education, as well as a former law enforcement of-
ficial and scholars in fields such as anthropology and psychology. The
staff of the Special Committee includes both attorneys and educators,

The goal of the Special Committee is to assure that all American
students, from kindergarten through high school, are offcred courses
‘which help then, develop an understanding of law, legal process, and the
legal system, In support of this goal, the Special Committee seeks to:

1. Stimulate interest in the field of law-related education,
make known the work of existing projects, and help new projects
develop:

2, Provide information, coordination, guidance, and counsel
to projects throughout the country; and

3. Engage in research designed to facilitate the establishment
of law-related projeuts and improve teaching strategies, curriculum
materials, and other aspects of law-related education.

The Special Committee does not seek to duplicate the work of proj-
ects which operate in the schools. It has no proprietary intccest in pro-
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T2 APPENDIX 1

grams of instrugtion, teacher-training programs, or curriculum mate-
rials. ‘

Rather, the Special Committee serves as a national clearinghouse of
information about law-related education, and a source of assistance to
projects across the country. It attempts to bring together educators,
lawyers and others who will develop programs that best meet the needs
of their communities, and it provides them with information and serv-
ices to help them reach that goal.

For example, the Special Committee produces the Working Notes
series, containing practical information on such matters as funding, teach-
er-training programs, classroom strategies, and the role of bar associa-
tions. Special issues of the series have included the Directory of Law-
Related Educational Activitics, providing information on over 250 law-
related projects, enabling projects to compare operations and avoid
wasteful duplication of effort. the Bibliography of Law-Related Curricu-
lum Materials: Arnotated, collecting detailed information on books and
pamphlets suitable for use in law studies in elementary and secondary
classrooms; and Law-Relaled Audiv-Visual Materials: An Annotated
Catalog, listing and describing hundreds of films, filmstrips and leaining
games which are useful to law-related education programs.

The Special Committee spensors regional conferences at which sev-
eral hundred lawyers and educators from multi-state areas participate in
workshbps, learn of the work of existing projects, and meet national ex-
perts in law-related education.

Each year the Special Committee answers thousands of requests for
information from lawyers and educators. It also offers consulting sers-
ices to state and local projects. Members of the Committee and its staff
have tr: .elled to more than 30 states in the past year to help new proj-
ects begin and existing projects improve.

The Special Committee's r'esearch projects have included this study,
supported by a grznt from LEAA, and a study of state laws which may
affert the impleme~tation of law-relatcd education projects, supported by
a grant fium the Ford Foundation.
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APPENDIX 2

REPORT OF THE INDUSTRIAL RELATIONS CEN-
TER’S SURVEY OF LAW ENFORCEMENT AS-
SISTANCE ADMINISTRATION AGENCIES

THE SURVEY OF LAW ENFORCEMENT ASSISTANCE -
ADMINISTRATION AGENCIES

Purpose. The primary goal of the survey of existing Law Enforce-
ment Assistance Administration agencies was to determine the quantity
and quality of their activities in the area of citizenship education. This
overall goal was broken down into five areas of inquiry.

(1) Specific experience with citizenship education projects—the

number of applications received as well as funded;

(2) Level of financial effort devoted to this area of work—amounts

budgeted as well as spent;

(3) The rules used in making funding decisions;

(4) The kinds of project activities regarded as most valuable;
and

(5) The procedures used to assess project performance and disposi-
tion after funding.

These areas of inquiry were used as guidelines in the process of con-
structing a questionnaire which would be suitable for self-administra-
tion within the appropriate agencies. This survey was mailed to the na-
tional, regional, state, and territorial LEAA agencies.

The list of LEAAs participating in the survey is included follow-
ing this summary of the results.

The Follow-Up Procedure. The initial mailing of surveys was
made during the first two weeks of January 1974. Dfxring the final
week of January, a reminder letter was sent by certified mail to the 61
LEAAs that had not responded. During early March 25 agencies were
vet to respond. At that time, phone calls were made to each of the 25
agencies in order to either stimulate a written response or conduct the
interview by phone. Finally, to those agencies that had promised a
written response, another reminder letter was sent by April 1.

These procedures resulted in 44 completed questionnaires for analy-
sis, six letters of refusal. three questionnaires returned too late to be in-

Law=Related Educ. in Amer.—7 73
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cluded, and 13 agencies not in response. (Additionally, one territory
returned information on a project it supports, but did not complete a
questionnaire.) This means that 48 out of 65 agencies (73 percent) pro-
vided information, with the remaining agencies refusing or ignoring the
request for data. The results presented here are therefore not a census
of agencies, also, it is difficult {o believe'they represent a random sample
of LEAAs. The only practical approach to the®data seems to be to re-
gard the data as definitive but nnderestimating the rates of non-activity
by LEAAs in this area.

DISCUSSION OF RESULTS

~ The Demand for LEAA Funds. A major facto: in evaluating the
r2rformance of LEAA units with respect to their funding of law-related
edu~ation projects is the yross demand for financial support. Over the
past five years, 42 percent of reporting LEAAs indicate they have re-
ceived 7o applications fur such funds. Such percentages include solicited
and unsolicited applications. It is useful, therefore, to attempt to dis-
criminate the degree to which LEAAs are actively soliciting such ap-
plications. This survey shows that 38 percent of the LEAAs do not
solicit such applications in any way and that 18 percent in fact only
contact other justicc ayencies. These simple facts suggest that, over
the pas. five years, a majur potential resource for the development and
implementation of law-related education projects has been under-util-
ized by applicants and underpromoted by the funding groups.

Greater detail is given in Figures 1 and 2 relevant to the above
points. The distribution of the number of applications in Figure 1 shows
that there have been a few LEAA agencies (18 percent) that maintain
a high level of activity in this area, i. e., have received at least six ap-
plications over the past five years. However, the most frequent rate
(45 percent) is the category for one to five applications. This is less
than one application pcr year for the last five years. Figure 2 shows
that minimal efforts have been made to work with the primary groups
to develop and stimulate increased activity in this gencral area under
LEAA auspices.

A corollary to the above points can be clearly seen in Figure 3. The
extremely light load of applications to LEAAs has resulted in almost in-
stantancous tarn-around in application processing. Over 70 percent of
the relevant LEAAs report that applications can be processed in less than
two months. Compared to almost any other funding unit or area of work,
this is an unusually fast response time which would be regarded by most
applicants as highly desirable,
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The Investment in Law-Related Education. Over the last five years,
. there has been a continuous decrease in the percent of LEAAs reporting
no funds budyeted for all education-related projects. Table 1 shows the
annual distribution of fends budyeted for educational projects since 1969.
It clearly shows an increase in the amount of money available over the
past five years. Iowever, these budgetary figures must be interpreted
with some caution. Figuie 4 gives, for 1973 only, the relationship be-
tween budgeted fund~ and actually spent funds. Clearly, more money
is generally budgeted than 1s spent. Thus, the budget figures for the
years 1969-1972 should be regarded as overestimates of the level of fi-
nancial support actually given by LEAAs in the area of education. Fur-
thermore, Figare 5 shows, again for 1973 only, that the actual spending
for projects directed at K 12 is less than the total amount spent in 1973.

An additional issue which must be considered in assessing the im-
pact of LEAA funding on law-related education is the status of projects
after LEAA ceases support. Over 40 percent of the appropriate LEA As
indicate that they ¢ither do not know the current status or there was some
unusual disposition of projects they had funded (Figure 15). It would
thus appear that man, LEAAs have not closely followed and/or guided
projects which they had spcasored. The most frequent disposition of
projects 145 percent) is that projects are now funded either by school
districts or by other funding agencies. This can be interpreted as a good
sign—the projects were worthwhile enough for someone else to foot
the bill. :

LEAA’s Funding Rules. A series of questions were asked of LEAAs
regarding their views of desirable law-related education projects, i. e.,
what characteristics should a proposed project have in order to get fund-
ed. The information presented in Figure 6 shows the distribution of
responses to the statement, “Rank the four most important criteria used
in project funding decisions.” Two distinct kinds of counts are pre-
sented in Figure 6. The shaded bars indicate the percent of LEAAs
choosing a factor as one of the four most important. The clear bars in-
dicate the percent of LEAAs indicating a factor was the most important
criterion.

These data indicate that “probable incorporation of the project into
the school system/institution” is the most frequently used criterion, al-
though it is rarely the most important criterion. The second most popu-
lar criterion focuses on the “philosophy and objectives” of the project.
This factor is also the most frequently chosen primary criterion.
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The popularity of these two funding criteria suggests that LEAAs
have thus far given most serious consideration to projects likely to be
long-term and have not focused their attention on particular character-
istics of projects. The frequent use of “project objectives” as a criteria
may indicate that LEAAs have become sensitive to the trend in “goal-
oriented” decision making. An alternative interpretation is that the
LEAAs in fact have uncifferentiated ideas about the desirable char-
acteristics of educational projects and rely heavily on proposals as de-
vices for establishing their programmatic criteria.

An additional inquiry was made concerning reasons an LEAA might
have for not funding a project. The results given in Figure 7 indicate
the consistency of LEAAs in focusing on project goals. However, it is
important to note that the alternatives in this question include com-
munity-defined goals and desires, and that these factors are rarely given
weight in funding decisions. Thus, LEAAs do not see themselves assist-
ing communities in creating law-education projects. This finding is
surprising in that the most popular criterion (a project likely to gain in-
stitutional support) indicated as a reason for funding is very improbable
in commus: - that do not support project goals or feel a need for such
projects. Therefore, it appears that LEAAs are not sensitive to the re-
lationship between long-term survival and community desires in funding
decisions via LEAA “defined’ .bjectives. The previously noted fact
that many LEA As do not know the current status of projects is consistent
with these data and, again, inconsistert with their apparent desire to see
projects survive following LEA A funding termination.

The data presented in Figure 8 round out the picture of the fund-
ing logic of LEAAs. The most popular group indicated as having a posi-
tive influence on funding decisions, both overall and as primary, is
law enforcement officials, i. ¢., other justice agencies. This is consistent
with the primary mechanism used in soliciting proposals cited earlier,
that of contacting other justice agencies. The next highest groups in the
influence list are educators and students. It is perhaps worth noting
here that the educativial project funding .ocision roles are primarily
focused on two professionai groups—law enforcement officials and edu-
cators. This is undoubtedly the path of least resistance for LEAAs in
establishing a network of support and action. However, it also would
seem to omit a series of primary beneficiaries and actors from signifi-
cant roles in basically educational efforts, i. ¢., members of the general
lay community. Further, it would appear to result in undesirable educa-
tion outcomes—increased difficulty in getting long-term prc, .ct support
in communities and probably less-than-willing recipients of the various
education programs.
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What the LEAAs Want. A series of questions were posed to LEAAs
concerning the desirable content of projects and the overal] evaluation
strategies used. The responses to content area questions are given in
Figures 9 and 10. The overall pattern of desirable content appears to be
nearly equivalent between the “primary important” distribution and the
“overall” distribution. LEAAs want citizenship, individual rights, and
judicial process/law enforcement concepts emphasized. They do not want
specific areas of law taught. Inspection of Figure 10 shows that LEAAs
prefer programs in junior and senior high school, with many LEAAs
desiring programs throughout the K-12 range.

These findings suggest that LEAAs want the future citizens of
America, especially teenagers, to be well-informed in the traditional basic
rules and regulations concerning social conduct. These responses may
reflect a reemphasis on the traditional civics/government curriculum
used in most public and private schools.

A more specific sense of the meaning behind these responses can be
had by inspecting Figure 11, which presents the criteria seen as most
important in cvaluating projects. The two most endorsed criteria are
reduced juvenile crime statistics and increased levels of respect for the
legal processes. These results suggest the following model of LEAA
thinking on the purposes and methods of citizenship education:

RIC 00100
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E MODEL
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This model includes the heliefs that:
(1) Community support is not essential.

(2) Law cenforcement groups can define and initiate the
appropriate programs.
(3) Educators can follow instructions and effectively In-
fluence (teach) adolescent values and behavior.
The remaining information regarding vvaluation is given in Figures
12 and 13. Figure 12 shows that most often thare is no evaluation of
projucts, and that when evaluations are done they are nearly equally
often done by LEAA staff as by project staff. Figure 13 shows the
methods perceived as most valuable Ly LEAA's in conducting evaluations.
The only “objective” methud endorsed often involves testing student at-
titudes. The remaining methods frequently desired include a more in-
formal solicitation of student, teacher, and community opinion. These
nicthuds du not appear to be uptimal given the expressed subject matter
goals and primary evaluative criteria.
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LEAA AGENCIES

*Region 1 - Boston
*Region 2 -~ New York
Region 3 - Philadelphia
Region 4 - Atlanta
*Region 5 ~ Chicago
Region 6 - Dallas
Region 7 -~ Kansas City
*Region 8 — Denver
*Region 9 - San Francisco
Region 10 - Seattle
*Alabama
*Alaska
*Arizona
*Arkansas
*California
*Colorado
Connecticut
Delaware
District of Columbia
Florida
*Georgia
*Guam
*Hawaii
*Idaho
*Illinois
Indiana
*Towa '
*Kansas
*Keniucky
#Louisiana
*Maine
*Maryland
#Massachusetts

*Michigan
Minnesota
*Mississippi
# Missouri
*Montana
*Nebraska
Nevada
*New Hampshire
New Jersey
*New Mexico
*New York
*North Carolina
*North Dakota
*QOhio
*Qklahoma
*QOregon
Pennsylvania
*Puerto Rico
Rhode Island
*South Carolina
*South Dakota
*Tennessee
Texas
*Utah
*Vermont
*Virginia
*Virgin Islands
Washington
*West Virginia
*Wisconsin
*Wyoming
£American Samoa

*Questionnaire included in tabulations

#Questionnaire arrived too late

ZQuestionnaire not included with other materials
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FIGURES

Fig. 1: NUMBER OF APPLICATIONS RECEIVED BY

LEAA’S 1969-1973
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Fig. 2: METHODS USED BY LEAA'S TO SOLICIT APPLICATIONS
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Fig. 3: LENGTH OF TIME TAKEN TO REVIEW A PROPOSAL
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Money Budgeted in FY 1973

APPENDIX 2

Fig. 4: MONEY BUDGETED V. MONEY SPENT IN FY 1973
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All Education Expenditures

Fig. 5: ALL EDUCATION V. K-12 EXPENDITURES IN FY 1973
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Fig. 6: FACTORS IMPORTANT TO LEAA’S
AS FUNDING CRITERIA
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: REASONS AN LEAA IS MOST LIKELY
NOT TO FUND A PROJECT
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Fig. 8: GROUP MOST LIKELY TO POSITIVELY
INFLUENCE AN LEAA FUNDING DECISION
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Fig. 9: SUBJECT AREAS MOST LIKELY TO BE
FUNDED BY LEAA’S
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Fig. 10: GRADE LEVELS MOST DESIRED BY
LEAA’S FOR PROJECTS
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Fig. 11: MOST DESIRED CRITERIA FOR EVALUATIVE
DATA ON PROJECTS
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Fig. 12: WHO DID EVALUATION?
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Fig. 13: MOST VALUABLE METHODS TO LEAA
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Fig. 14: COORDINATION OF LEAA’S WITH T
OTHER AGENCIES )
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Fig. 15: CURRENT STATUS OF LEAA-FUNDED PROJECTS
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Table 1: AMOUNTS BUDGETED BY LEAA’S FOR

APPENDIX 2

TABLES

EDUCATION-RELATED PROJECTS

[=] [=]
] [ =] (=]
1 [ =] -0 -0 o
— o oo -0 [=X=] o - -
g . 8 188 [ 8% | ©¥S |eg S
= b4 s - = ~O =y [=X=] 5o
ol S cq 3 22 = 3~ >3
4 =X “ N X% ) X Oow
FY 1969 2.7 11. 4 2.3 2.3 6.8 2.3 2.3
FY 1970 54.5 13.6 4.5 9.1 6.8 4.5 6.8
FY 1971 40.9 11. 4 6.8 11. 4 18.2 6.8 4.5
FY 1972 25.0 20.5 4.5 6.8 34.1 2.3 6.8
FY 1973 25.0 15.9 9.1 13.6 25.0 2.3 9.1
Table 1-A: DISTRIBUTION OF FUNDS IN FY 1973
[=] [=]
1 1o [=]
) 1O -0 - O o
[=] [=N =] -0 [N =] O - -
. [=] (=N =] (=N =] (= =] (=N =] 8
o 3, el =) oo S8 R=]
s 28 |82 |22 |82 | 8~ | £
F4 =073 12373 7273 O o 7273 Ow
Budgeted
1973 25.0 15.9 9.1 13.6 25.0 2.3 5.1
Spent
1973 29.5 20.5 9.1 11.4 15.9 6.8 6.8
Spent K-12 *
1973 54.5 25.0 4.5 4.5 9.1 2.3 0.0
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REPORT OF INDUSTRIAL RELATIONS CENTER'S
SURVEY OF K-12 LAW-RELATED
EDUCATION PROJECTS

SURVEY OF LAW-RELATED EDUCATIOCNAL PROJECTS

The purpose of this survey was to identify and document, as com-
pletely as possible, the various kinds of law-related education projects
ongoing within the United States over the past few years. Hopefully,
some sense of the objectives, methodologies and needs of such projects
could be developed from the suvey. It was therefore of majyos concern
that an exhaustive attempt be made, within a fixed budget, to contact
as many eligible projects as possible.

The Survey Procedure

A self-administered questionnaire was developed in order to facili-
tate a suney by mail. The primary task was the initial listing of po-
tential respondent projucts. Qur procedure entailed a 100 percent cov-
erage of all such listed projects. Therefore, since our lists must, in
principle, be limited, our survey population became “all known projects
in existence over the past three to four years”” A total of 198 ques-
tionnaires were mailed, with 62 questionnaires (34 percent) returied
completed. The specific listing precedure included:

1. Listings of such projects in the first edition of the Directory
of Law-Related Educational Activities (American Bar Associa-
tion Special Committee on Youth Education for Citizenship,
1972).

2. Lists of projects being considered for inclusion in the second
edition of the Directory of Law-Related Educational Activities
(American Bar Association Special Committee on Youth Educa-
tion for Citizenship, 1974).

About half of the original Directory entries came from a survey
conducted by the Constitutional Rights Foundation (CRF) in 1971.
This survey was undertaken under a small grant to CRF from the Ford
Foundation.

The American Bar Association maintains contact with over 300
state and local bar groups throughout the country. Through the ABA,
YEFC ha: become aware of many bar-related youth education programs

97
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In addition, YEFC has an Advisory Commission consisting of edu-
cators, law enforcement personnel and other experts in law-related edu-
cation Their contacts with various programs around the nation have
acquainted us with still other ongoing projects.

There is a handful of major national law-related education groups
which offer consulting services to other projects. Since its inception,
YEFC has worked closely with the Constitutional Rights Foundation,
Law in American Society Foundation, Law in a Free Society, and oth-
ers, and shared available i: formavion concerning the existence and nature
of projects.

Not all projects known to YEFC were included in the survey group.
The following criteria were used to climinate projects from the survey
list:

1. Programs which only develop materials with no attempt to get

them into particular classrooms in a systematic way.

2. Programs which only have a research component and do not at-
tempt to implement a program in classicoms.

3. Programs whose primary objectives are to get voung people
to vote.

4. Programs which only sponsor field trips.

5. Programs in which the study of law is only peripheral to other
objectives (e. g., international relations projects).

6. Programs which only involve classroom visits by police officers
or lawyers (e. g., speakers’ bureaus). Exceptions were made if
such programs were known to be funded by LEAA.

7. Organizations which sponsor programs not intended for use in
classrooms (e. g., Red Cross, YMCA).

8. Clearinghouse agencies which stimulate, amplify and coordinate
growth in the field without providing concentrated efforts in
particular schools or school systems (e. ¢g., NCSS, YEFC).

Questionnaires were sent to projects if YEFC was unsure about the
content of their program.

Results and Discussion

Who is Taught. A series of questions were included in order to
characterize the size and kind of student population these projects reach-

.
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ed. The first question was, “What is the geographic extent of project
activity?” Figure 1 presents the percentage distribution of projects
over the “size” .categories. Most of the projects responding are either
attached to specific school districts (30 percent) or are attached to the
schools at the state level (27 percent).

The approximate numbers of students participating in project pro-
grams are given in Table 1, separately by grade level. Inspection of the
column labeled “none” shows that thc majority of projects are active at
the eleventh and twelfth grade levels, i. ¢., there are the fewest projects
responding in this category at these grade levels. A corollary of this is
that less than six projects are active in the primary grades (K-3). Final-
ly, the most frequent response categories are between 100 and 10,000
students, suggesting that most projects are “in-the-classroom™ at a school
district level. L.

A correspondingz question was asked concerning the number of days
per year a project was active in a classroom, again separately by grade
level. TIn Table 2, the column labeled “none” givcs essentially the same
infortaation as that column in Table 1. The trend in this table, over all
grade levels, is that many projects are in the classroom over 40 days
per year, especially at the senior high school level.

A final question concerning students asked for both the primary
ethnic group and an indication of ethnic group participation in project
activities. Figure 2 displays the percentage of projects involving some
members of an ethnic group. The majority of projects (52 percent) have
blacks as a primary ethnic group within their student populations. Few
projects (less than 11 percent) have Indian, Oriental, ot Spanish-sur-
named as primary ethnic groups. Nearly all projects (94 percent) in-
clude whites with nearly as many (87 percent) reaching blacks.

Project Staff and Activitiecs. A number of questions were included
to find the composition of projects according to . .tegories of profession-
als. Table 3 presents the number of projects according to the number
of individuals in each professional category on the staff. Full-time staff
are the primary entries, with the number of projects in parentheses hav-
ing the specified number of staff on a part-time basis. The most per-:
vagive categories of staff are educators and clerical personnel. Only four
projects bave full-time lawyers, while 21 projects have lawyers on a part-
time basis. Clearly, the major staff constituent is the teacher.

Projects which have lawyers were asked how the lawyers were con-
tacted. Figure 3 shows that most projects worked through the local bar

O

RIC 00120

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

100 APPENDIX 3

association. The next highest frequency is “individual volunteers,” which
probably indicates a purely informal mechanism through personal ac-
quaintances.

Each project was asked to indicate the kinds of activities in which
the various categories of staff participated on the project. Table 4
shows these results. Teachers primarily teach and develop curricula.
Administrators primarily vonsult with staff and work with the schools.
Lawyers and law students are primarily involved in the same activities
as teachers—teaching and curriculum development. Police officials
teach and consult with project staff.

The final item in this set concerned the primary activity of project
directors. Figure 4 presents_this data. Clearly, the majority of time
is spent in project administration with surprisingly large percentages
indicating participation in both teaching and curriculum development.
Surprisingly few indicate public relations or fund-raising as major
activities.

Project Goals. Projects were asked to indicate the kind of group
which “made policy” for the project. Figure 5 presents these results.
Aside from the odds-and-ends category (‘“‘other”), projects receive di-
rection equally often from bar association committees, specially organized
groups and the project director. This diversity of policy-making groups
suggests a wide range of community bases upon which projects gain
support and direction.

The distribution of avowed project objectives is presented in Figure
6. Given the diversity of policy-making groups, it is surprising that two
similar objectives are most frequent—appreciation and respect for the
legal process and increased knowledge of the law. It is not unreasonable
to infer that there currently exists a common view, held by diverse groups
and frequently expressed, that law-related education projects should
teach the legal process and gain attitudinal commitment to the legal
system for students.

Finally, projects were asked to indicate the subjects they most of-
ten stress. Figure 7 shows these results. The four most often em-
phasized are the “Bill of Rights,” “basic legal concepts,” “judicial proc-
ess,” and “the rights and responsibilities of individuals.” Other than
criminal law and juvenile law, specific areas are rarely stressed.

Teaching Mcthods. Projects were asked to indicate the techniques
of instruction they used most often. Figure 8 shows that discussion

00121
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and case study are used by the majority of projects. A variety of meth-
ods are employed. “Learning by doing™ approaches are used by few
projects. (E. g., community projects, 8 percent, intership programs, 6
percent; school government. 1 percent.)

Figure 9 shows the distribution of methods used to train non-teachers
for the classroom. The preponderance of the use of reading materials
.(26 percent) or nothing (14 percent) is disconcerting. At least a ma-
jority of projects support sume face-to-face interaction prior to class-
room assignment.

The methods used for teacher preparation are given in Figure 10.
Again, reading materials, taken by itsclf, heads the list of methods, with
most projects considering it mandatory. The two forms of in-service
mectings, however, are used mouie fiequently, with most being mandatory
Those projects offering woncentiated courses also require teacher fees,
frequently mandatory. Figure 11 shows that many projects have pro-
vided teachers with some incentive for participation, with college credit
heading the list. However, perhaps the most directly inspiring option,
extra payment, is used by few projects (14 percent).

Project Problems. Respondents were asked to indicate the problems
which various staff members felt they encountered in project work.
Figure 12 shuws the most frequently mentioned difficulties involve the
teachers’ lack of familiarity with the subjuct matter, followed by their
lack of confidence ip teaching.

The problems indicatud for the non-teacher group of staff are given
in Figure 13. In this case, 20 percent of the projects indicate no prob-
lems. The most frequent problems are lack of preparation time and dif-
ficulty in communicating with students. Both are undoubtedly amenable
to treatment through increased staff preparation activities.

Figure 14 shows the problems indicated as relevant by administra-
tive staff. The most frequent difficulty is lack of funds. Insufficiencies
in teacher-training materials and schools” support are also relatively
frequent. There seem to be few cases of problems due directly to con-
flict.

Evaluation. Little information was obtained on project evaluation.
Figures 15 and 16 present the available data. The use of informal meth-
ods is preponderant, with student opinion and feedback being the domi-
nant form of evaluative information obtained.
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Fig. 2: ETHNICITY OF STUDENTS REACHED BY PROJECTS
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Fig. 3: SOURCES FOR PARTICIPATING LAWYERS
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Fig. 4: ACTIVITIES OF PROJECT DIRECTOR
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Fig. 5: POLICY-MAKING BODY FOR PROJECT
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Fig. 6: MAIN OBJECTIVES OF PROJECTS
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Fig. 7: SUBJECTS STRESSED BY PROJECTS
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LEARNING TECHNIQUES USED BY PROJECTS
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Fig. 9: PREPARATION TECHNIQUES FOR NON-EDUCATORS
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Fig. 10: METHOD OF TEACHER PREPARATION
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Fig. 12: TEACHERS’ PROBLEMS IN PARTICIPATING IN
LAW-RELATED CITIZENSHIP PROJECTS
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Fig. 13: PROBLEMS OF NON-PROFESSIONAL TEACHERS
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Fig, 14: ADMINISTRATIVE PROBLEMS

. 10.1

00 00
" o8 - > -2 —_ v @ v - o
52 EE 0§ % G O%f £ 0§ 3 E %
3 5 4 9 5 £ E] ] = K
£ %% s ¢ 583 32 §f fTE ¢ 3z ° %
- 3 -.-
EE £% % - 9g 9E& &~ © aE
e ° 23 %o -1 < <
< 3 ag =71 S 3 1 =]
=] 3 < - £ = 3 3
3 2 &

PROBIL.EM AREAS

Percent of projects indicating problem is
one of three most often encountered.

Percent of projects indicating problem is
most often encountered,

L1

O

ERIC

Aruitoxt provided by Eic:

00436 .



116

Fig. 15: IMPORTANCE OF INFORMAL EVALUATIVE METHODS
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Fig. 16: IMPORTANCE OF FORMAL EVALUATIVE METHODS
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Fig. 17: FINANCIAL NEEDS OF PROJECTS NEXT YEAR
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Table 3: EXTENT OF ADMINISTRATIVE ASSISTANCE

121

t-5 6-10 11-25 /Over 25 /
a. Educalors 19 O |12 @ 1 (2) 0 (0)
b. Lawyers 4 (17) 0 (3) 0 (1) 0 (0)
c. Law professors 2 (N [V () 0 (0) 0 (0)
d. Professors of social science 1 (9) 0 (0) 0 (0) 0 (0)
e. Other college professors 0 (3 {0 (0 0 (0) 0 {0)
. High school students (o (D [0 (N (0) 0 (0)
g. Law students 3 (4) 00 0 {0) 0 (0)
h. Cierical personnel 20 (19) O 0 (0) 0 (0)
i. Other g8 (9 10 (2 0 (0) 0 (0)

*Parentheses “( )” indicate part-time personnel

Law-Related Educ. in Amer.~—10
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Table 4: EXTENT OF COMMUNITY ASSISTANCE

. 13 Eig . -

SEIHER IR RO

§8 [SE¢|ERE| & |&8 |28 5
a. Teachers 5 16 26 41 20 42 27
b. School administrators 20 16 37 1 1 22 32
c. School board members 10 1 13 2 2 2 4
d. High school students 2 1 10 6 2 13 11
e. Law students 2 2 2 1 5 8 1
f. Lawyers 17 23 20 32 20 24 37
g Law professors 2 3 5 9 9 13 14
h. Professors of education 3 4 7 5 1 9 18
i. Professors of soclal science 1 3 4 5 6 1 11
j_. Community members 4 16 15 6 3 3 8
k. Police ofticials 2 14 1 30 16 1 24
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APPENDIX 4

INFORMATION CONCERNING YEFC’S WORKING
CONFERENCE TO ASSIST IN THE CREATION OF
GUIDELINES FOR K-12 LAW-RELATED CITI-
ZENSHIP EDUCATION PROJECTS, MAY 17-18,
1974

O’Hare Inn, Chicago, Illinois

(Funded by a grant from the Law Enforcement
Assistance Administration)

AGENDA

MEETING TO DISCUSS REPORT AND RECOMMENDED GUIDE-
LINES FOR FUNDING LAW-RELATED CITIZENSHIP EDUCATION
PROJECTS

Under a grant from the Law Enforcement Assistance Administration
(LEAA). May 17-18, 1974; O’Hare Inn, Chicago.

Friday, May 17

1:00-1:45 General Session (Press Room)
Chairman: Justin A. Stanley—
(Chairman, Special Committee on Youth Education for
Citizenship)—
Introductory Remarks
Comments on Preliminary Data Report:
John R. Stanek and James Murray (Staff Industrial
Relations Center)
Explanation of Conference Goals: Joel F.
Henning (Director, Special Committee on
Youth Education for Citizenship)
2:00-5:00 Sub-group meetings (Rooms to be announced)
1. Finding Money and Services: Funding,
Re-funding, Developing Proposals
Donald F. Sandberg, Chairperson
Jeffrey L. Dow, Reporter

123

NEIXLAA



124 arpENmx o

2. Content and Methods
Isidore Starr, Chairperson
David Schimmel, Reporter

3. Project Administration
Charles D. Clausen, Chairperson
Daniel A. Goldstein, Reporter

4. Creating and Maintaining Community

Support and Involvement

Scott M. Matheson, Chairperson
Marilyn Braveman, Reporter

5:15-6:15 General Session (Press Room)
Reports from chairpeople of sub-groups.

6:15- Open Bar (Press Room)
Adjourn for evening.

Saturday, May 18

9:00-12:00 Sub-group meetings (Rooms to be anncunced)
1. Preparing the Teacher To Be an Instructor
in Law Studies
David Schiminel, Chairperson
Robert S. Sumiaers, Reporter
2. Evaluation of Programs
Isidore Starr, Chairperson
William W. Stevens, Reporter
3. Developing a Movement: Cooperation,
Coordination, Communication
John S. Gibson, Chairperssn
Charles J. White, Reporter

12:00-1:00 Lunch (Randolph/VIP Room)

1:00-3:30 General Session (Press Room)
1. The Future: What Is Needed and
What Has Been Overlooked?
2. Wrap Up
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Participants in YEFC Conference to Assist in Creation of
Guidelines for K 12 Law-Related Citizenship Education Proj-
cets, Under LEAA Lrant

Joel F. Henning

May 10, 1974

As proaised, there foillow a few questions of the sort that should
be discussed, among others, on May 17 and 18, 1974 at the O'Hare Inn in

Chicago.

These: questions are preliminary, tentative and not intended to

be exhaustive. We begin Friday at 1.30 p. m. The O'Hare Inn (not to
be confused with the Sheraton O'llaie Innj has a shuttle service from
the airport.

1.

2.

ERIC

Aruitoxt provided by Eic:

What are the objectives of law-related citizenship education?
How do they relate to responsible citizenship?

At what grade levels are law-related programs most beneficial?
Should there be differcut objectives for different grade levels?
How important is a sustained curricular approach? IHow do
frequency and consistency of lessons affect the educational
quality of such a course of study?

What subjects are the most important components of a law-
related curriculum?  What functions do they serve? (i. e
why are they important?)

What kinds of instructional strategies for K-12 students are
most useful ?

What relationship, if any, should exist between the “kinds” of
students to be taught (ethnic origins, geographic locations,
demographic characteristics, cultural milieu) the subject mat-
ter and methodology of law-related courses?

What kinds of recommendations should be made as to how
many students the projeet should reach? Is it more likely to
be a “good” program if the project confines itself to one dis-
trict or schoo!? Are there advantages in trying to reach mul-
tiple districts, entire states or regions? Should programs of
differing sizes strive to fulfill different objectives?

What kinds of teacher preparation are most effective? Should
training beyvond reading materials be required? If so. how
should it be structured ?

Should nou-profussional, unaceredited teachers be encouraged to
participatv in K-12 teaching? If so, who should participate and
what sort of preparation, if any, should be required?

00i46.




11.

12.

13.
14.

15.

16.

irrexpix 4

Is informal evaluation of programs (i. e. student and teacher
opinion) adequate? Have alternative methods been developed
which ate worth using? Are there other alternatives which
should be researched? What should be tested (cognitive knowl-
edge, analytical skills, attitudinal change, etc.) ?

What are good indicators from a project that it has a respect-
able chance to have its program institutionalized?

How important is it to have educators on the administrative
staff of a project? How important are lawyers in this regard?
What other kinds of people could assist and how important are
they to the quality of a project?

How important is a project’s contact with the organized bar?

How can funding agencies inform projects about the existence
of funding opportunities?

How, if at all, does law-related education correspond with ex-
isting LEAA laws, regulations and guidelines in other areas?
How if at all, does law-related education correspond with ex-
isting programs in the Office of Education, National Science
Foundation, National Institute of Education, and various
nrivate foundations?

What, if any, correlations exist or should be investigated be-
tween law-related education, on the one hand, and citizenship
participation, alienation, delinquency and criminality on the
other.

What other kinds of recommendations should be included in our
report to LEAA? ’

PERSONS INVITED TO YEFC WORKING CONFERENCE UNDER
LEAA SUPPORTED NATIONWIDE SURVEY OF LAW-RELATED
EDUCATION PROGRAMS

* Jameos F. Ahern, Director, Insurance Crime Prevention Institute (West-
port, Ct.): Member, Advisory Commission to ABA Spccial Committee
on Youth Education for Citizenship.

* Geraldine Baghy: Program Executive, Danforth Foundation (St. Louis,
Missouri).

John Barnes: Deputy Director, Street Law Project, D. C. Project on
Community Legal Assistance (Washington, D. C.).

* William H. Bell: Partner, Rogers, Bell & Robinson (Tulsa, Oklahoma);
Member, ABA Special Committee »n Youth Education for Citizenship.
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Frederick H. Bulton: Secretary and Executive Director, Pennsylvania
Bar Association (Harrisburg, Pennsylvania).

Thomas J. Boodell. Jr.: Partner, Boodell, Sears, Sugrue, Giambalvo,
Crowley ( Chicago, Illinois), Member, ABA Special Committee on Youth
Education for Citizenship, Secretary to National Board of Directors.
Law in American Soeciety Foundation.

Marilyn Braveman. Director of Education, Institute of Human Rela-
tions, American Jewish Committee (New York, New York).

*Todd Clark: Education Director, Constitutional Rights Foundation
(Los Angeles, Califvinia), Past-President, California Council for the
Social Studics, Member, Advisory Commission tu Special Committee
on Youth Education for Citizenship.

Charles D. Clausen: Assistant Professor of Law, Marquette University
Law School (Milwaukee, Wisconsin); Treasurer, Project Outreach,
Marquette University Law School; Member, ABA Special Committee
on Youth Education for Citizenship.

Jeffrey L. Dow: General Counsel, Doweave, Inc. (Philadelphia, Penn-
sylvania), Co-Chairman, ABA Young Lawyers Section Law and Ameri-
can Youth Committee.

Eugene Eidenberg: Vice Chancellor, University of Illinois at Chicago
Cirele (Chicago, Illinois), Chairman, lllinois Law Enforcement Com-
mission.

John Evans: Director, Law Education in Atlanta Schools (Atlanta,
Georgia).

Ira A. Eyster: Director, Law-Focused Curriculum Project (Norman,
Oklahoma).

# R. Keegan Federal, Jr.: Partner, Orr and Federal (Decatur, Georgia) ;
Chairman, Committee on Youth Education for Citizenship, State Bar
of Georgia, Member, Advisory Commission to ABA Special Committee
on Youth Education for Citizenship.

* Sharon Fieman. Lecturer and Program Coordinator, Graduate School
of Education, University of Chicago (Chicago, Illinois).

David Fogel. Director, Illinois Law Enforcement Commission (Chicago,
Ilhnois).

* Perry L. Fuller: Partner, Henshaw, Culbertson, Moelmann, Hoban
and Fuller (Chicago, Illinois), President, National Board of Directors,
Law in American Society Foundation.

Ronald A. Gerlach: Executive Director, Center for Law-Related Edu-
cation, University of Cincinnati (Cincinnati, Ohio),
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John S. Gibson: Lincoln Filene Professor, Department of Political
Science, Tufts University (Medford, Massachusetts), Former Director,
Lincoln Filene-Center for Citizenship and Public Affairs.

William M. Gibson: Regional Director, Federal Trade Commission
(Boston, Massachusetts); Chairman, In Search of Justice, Massachu-
setts Bar Association.

* Judith A. Gillespie: Co-Director, High School Political Science Curric-
ulum Project, Social Studies Development Center, Indiana University
(Bloomington, Indiana).

Daniel A. Goldstein: Public Rilations Director, New York State Bar
Association (Albany, New York).

Allen Graubard: Author, Free the Children, Alternative Schools Direc-
tory; Visiting Editor, Pantheon Books (New York, New York).

Sydney H. Grossman: Partner, Grossman Galchenski, Silverstein and
Grossman (Denver, Colorado); Member, ABA Special Committee on
Youth Education for Citizenship.

Merrill F. Hartshorn: Executive Secretary, National Council fo:r the
Social Studies (Washington, D. C.); Member, Advisory Commission
to ABA Special Committee on Youth Education for Citizenship.

Terry Hatter: Professor of Law, Loyola University and University
of California (Los Angeles, California); Executive Assistant to Mayor
Bradley; Dircctor of Criminal Justice Planning for City of Los Angeles.

* Kenneth J. Hodson: Executive Director, National Commission for the
Review of Federal and State Laws Relative to Wiretapping and Elec-
tronic Surveillance (Washington, D. C.); Former Chief Judge of the
Army Court of Military Review; Member, ABA Special Committee on
Youth Education for Citizenship.

¥ Philip Jackson: Director, Laboratory Schools of the University of
Chicago (Chicago, Ilinois); Member, Advisory Commission to ABA
Special Committee on Youth Education for Citizenship.

* Robert Tehnson: Executive Director, Wieboldt Foundation (Chicago,
Ilinois).

* Lawrence Kohiberg: Professor of Education in Social Psychology,
Graduate School of Education, Harvard University (Cambridge, Mass-
achusetts), Member, Advisory Commission to Special Committee on
Youth Education for Citizenship.

Mary Conway Kohler: Executive Director, National Commission on
Resources for Youth, Inc. (New York, New York); Former Judge, San
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Francisco Family Court, Member, Advisory Commission to ABA Spe-
cial Committee on Youth Education for Citizenship.
Williem Langeveld: Professor of Education and Political Science, Uni-
versity of Haarlem (Haarlem the Netherlands).

* Pauline Leet: Pennsyhania State Department of Education (Harris-
burg, Pennsylvania).

* Barry E. Lefkowitz: Director, Institute for Political and Legal Educa-
tion (Pitman, New Jersey).
Felice J. Levine: Resident Research Social Scientist, American Bar
Foundation (Chicago, Illinois).
Richard P. Longaker: Professor of Political Science, UCLA (Los
Angeles, California), Member, Executive Committee, Law in a Free
Society.
Scott M. Matheson. General Solicitor, Union Pacific Railroad Company
(Salt Lake City, Utah), Delegate to ABA House of Delegates, Utah
State Bar.

* Richard C. Maxwell: Professor of Law, School of Law, UCLA (Los
Angeles, California), Former Dean, UCLA Law School; Past-Presi-
dent of Association of American Law Schools; Member, ABA Special
Committee on Youth Education for Citizenship.

* Bd Meade: Program Officer in Charge of Pubiic Education, the Ford
Foundation (New York, New York).

* Howard Mehlinger. Co-Director, High School Pclitical Science Curric
ulum Project, Indiana University (Bloomington, Indiana), Member,
Advisory Commission to ABA Special Committee on Youth Education
for Citizenship.

"Vivian Monroe: Executive Director, Constitutional Rights Foundation
(Los Angeles, California).

* Jeanette Moon: Coordinator, Law Education in Atlanta Schools (At-
lanta, Georgia),.

* Aubrey Moore. Investigator, Office of Special 'investigation (Chicago,
Illinois).

# Laura Nader. Department of Anthropology, University of California
(Berkeley, California), Member, Advisory Commission to ABA Special
Committee on Youth Education for Citizenship.

* Bruce Newman: Executive Director, Chicago Community Trust (Chi-
cago, Illinois).
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* Jason Newman. Director, Street Law Project, D. C. Institute on Com-
munity Legal Assistance, Georgetown University (Washington, D. C.).

Charles N. Quigley. Executive Director, Law in a Free Society (Santa
Monica, California), Member, Advisory Cuommission to ABA Special
Committee on Youth Education for Citizenship.

Robert H. Ratcliffe: Executive Director, Law in American Society
Foundation (Chicago, Illinois).

E. A. Richter: Administrator, Rights and Responsibilities of Citizen-
ship in a Free Society, The Missouri Bar (Jefferson City, Missouri).
M. Gail Russell. Research Assistant, Atlanta Public Schools (Atlanta,
Georgia).

* Terry Saario: Program Director, The Ford Foundation (New York,
New York).

Donald F. Sandberg: Assistant to the President, Bancroft & Martin,
Inc. (South Portland, Maine), Former Program Officer, Ford Founda-
tion; Member, ABA Special Committee on Youth Education for Citizen-
ship.

David Schimmel. Professor of Education, University of Massachusetts

Schooi of Education (Amherst, Mass.), Member, Advisory Commission
to ABA Special Committee on Youth Education for Citizenship.
Edward J. Schoenbaum: Acting Director, Programs & Services, Amer-
ican Judicature Society (Chicago, Illinois).

* Eugene Schwilck: President, The Danforth Foundation (St. Louis,
Missouri).

* James P. Shaver: Professor of Education, Utah State University (Lo-
gan, Utah).
Justin A. Stanley: Partner, Mayer, Brown and Platt (Chicago, Illi-
nois); Chairman, ABA Special Committee on Youth Education for
Citizenship.
Dietmar Starke: Rescarch Assistant, American Bar Foundation (Chi-
cago, Illinois), Former Research Consultant, Constitutional Rights
Foundation; Lecturer, Illinois Benedictine College.
Isidore Starr: Professor of Education, Queens College {Flusiing, New
York); Member, ABA Special Committez on Youth Education for Citi-
zenship, Past-President, National Council for the Social Studies.
William W. Stevens: Coordinator, Social Studies, Wichita Public
Schools (Wichita, Kansas), Former Associate Director, Social Science
Education Consortium, Inc.
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B. R. Sullivan: Director, Law in a Changing Society (Dallas, Texas).

Robert S. Summers: Professor of Law, Cornell Law School, Chairman,
Association of Amecrican Law Schools Committee on Civic Education;
Director, Cornell Law Project for Secondary Schools (Ithaca, New
York).

* James Swain: Courts Specialist, Technical Assistance Division, Law
Enforcement Assistance Administration (Washington, D. C.).

* June Louin Tapp: Professor of Child Psychology and Criminal Justice
Studies, University of Minnesota (Minneapolis, Minnesota); Member,
Advisory Commission to ABA Special Committee on Ycuth Education
for Citizenship.

* Debra Weiner: Special Assistant to the Secretary, Pennsylvania De-
partment of Education (Harrisburg, Pennsylvania).

Industrial Relations Center of the University of Chicago
(Chicago, Illinois) staff: John R. Stanek, Director, Survcy Programs
James Murray, Special Consultant in Statis-
tical and Demographic Data
Ruth Yates, Director, Field Operations and
Research Attitude and Morale Survey Pro-
grams

ABA Special Committee on Youth Educatiion for Citizenship
(Chicago, Illinois) staff: Joel ¥. Henning, Staff Director

Susan E. Davison, Assistant Staff Director

Norman Gross, Assistant Staff Director
Charles J. White, Assistant Staff Director

* Indicates persons who were unable to attend Conference.
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APPENDIX 5

LAW-RELATED EDUCATION GRANTS MADE BY
LAW ENFORCEMENT ASSISTANCE ADMIN-
ISTRATION AGENCIES, 1970-1974

INTRODUCTION

This Appendix includes brief descriptions of 99 grants made by
LEAA agencies in support of law-related education in fiscal years 1970
through 1974. We have located these grants through LEAA’s data re-
trieval service. Most were found in June 1974 through a computer search
of grants relating to school education programs. Others were found in
March, 1974 through a search of grants relating to publications on youth
and law, and a search in September 1974 of grants relating to programs
of school eduration, public awareness, and citizens’ rights. From these
computer print-outs, we selected those grants which seemed at least in
part designed to improve students’ understanding of law, legal prouesses,
and the legal system. We applied this ciiterion broadly, and have thus
included some grants in which the school education component is part
of a larger effort at improy ing police-commuuity relations. We have also
included some grants which attempt to give students a better under-
standing of law as part of programs designd to combat drug abuse.

We are certain that this list does not include all LEAA grants in
support of law-related education. There are at least two reasons why
Ssome grants have been omitted. First, it is likely that a number of re-
cent grants have not yet been entered into LEAA's retrieval system. For
example, our survey of LEAA agencies indicated a steadily growing
amount of support for education, yet the LEAA computer searches show-
ed few grants for fiscal 1974. The scecond and more fundamental prob-
lem concerns classification of grants. We know, for example, that the
Missouri LEAA state planning agency mode several grants to the Rights
and Responsibilities of Citizenship in a Free Society project (see Ap-
pendix §), yet these grants are not listed in the print-outs we have ex-
amined. Often the program summaries indicate that LEAA has made
previous awards to projecis, yet the print-outs include no descriptions of
prior grants. We believe that these omissions are at least in part caused
by the number of categories under which grants to law-related educa-
tion projects are reported. Because grants may be classified under such
headings as “delinquency prevention,” “juvenile justice,” and “law en-

132

. aedn A PTEY




E

APrPENDIX S 133

forcement,” it would require a computer search of a large number of
categories to get a complete account of LEAA activity in this area. In
Chapter 4 we recommend that a uniform system of reporting grants to
law-related education projects be instituted. If this recommendation is
acted upon, future data retrieval should be greatly simplified.

We arrived at our estimate of at least $7 million in LEAA funding
1n the following manner. We added to $4,980,000 (the approximate total
of reported grants) the sum of $1,360,000, representing other funds which
we know LEAA agencies have granted to projects. This yields a total
of approximately $6,340,000. ‘e then estimated that other unreported
funds amounted to 10 percent of this figure, arriving at a tetal of ap-
proximately $7 million. We believe that this total is a conservative esti-
mate of LEAA spending in this area.

The list, then, does not represent all LEAA grants in this field, but
it does give a partial picture of LEAA activity, as well as providing short
descriptions and addresses of a number of projects.

The organization of this Appendix is as follows: grants are listed
by state. Within cach state, grants are listed alphabetically by project
name. If a project has been r1e-funded, we list its grants chronologically.
The first two figures in the grant number indicate the fiscal year in
which the grant was made. The project summaries were written by the
projects themselves as part of their funding proposals. Thus they are in
the future tense, even for aetivities which may have been completed
years ago, and naturally they present a self-promoting view of projects’
activities.

Ve arened at this figure Ly comparing the amount of LEAA funding reported
by the 14 projects deseribed in Appendis 6 with the LEAA funding of these
projects repurted here,  Grants to Missourd's Rights and Responsibilities of
Citizenslup m it Free Society project 3108,000), Colorado Legal Edueation
Program (34L,000), Pentisyhvania’s Statenwide Law-Related Edueation projeet
63,0005, and Cincinpati's Center for Law-Relatui Dducation (875,000) were
“unrepurted . grants to other vrojects were underreported in the indicated
amounts. Law 1 American Soviety Foundation and Ilnois Project in Law:
Foeused Edneation (3342,000), Lus Angeles” Youth and the Administration of
Justice (83220001 Dallas” Las in a Changing Soeciety ($146,000), and Cali-
forniw's Law n & Free Sodiety Project (863,000). We do not have compiete
funding veports from o munber of these 14 projects, xo it is likely that the
mnount of LEAA support ix even higher.

O
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LAW-RELATED CITIZENSHIP EDUCATION GRANTS

MADE BY LEAA 1970-1974

Number of |States and Territories
State Award Amount Grants Not Reported
Alaska $ 1,650 1 Alabama
California 2,087,314 17 American Samoa
District of Col. 136,244 2 Arizona
Idaho 4,000 2 Arkansas
Illinois 1,215,379 7 Canal Zone
Indiana 205,865 5 Colorado
TIowa 3,619 1 Connecticut
Kansas 77,741 3 Delaware
Louisiana 8,513 1 Florida
Maine 1,264 1 Georgia
Maryland 77,000 1 Guam
Massachusetts 39,141 1 Hawaii
Michigan 95,207 2 Kentucky
Minnesota 88,151 5 Missouri
Mississippi 20,000 1 Montana
Nebraska 42,368 1 Nevada
New Hampshire 12,990 2 New York
New Jersey 114,500 1 North Dakota
New Mexico 5,975 1 Puerto Rico
North Carolina 9,000 1 Rhode Island
Ohio 149,461 3 South Carolina
Oklahoma 65,287 2 South Dakota
Oregon 29,966 5 Tennessee
Pennsylvania 104,606 9 Utah P
Texas 245,430 3 Vermont &4
Washington 560 1 Virginia A
West Virginia 62,399 14 Virgin Islands
Wisconsin 74,749 5
Wyoming 2.412 | 1
Totals $4,980,791 99
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ALASKA

JUNEAU SCHOOLS ADMINISTRATION OF JUSTICE COURSES

GRANTEE NAME AND ADDRESS: Juneau Police Department
210 Admiral Way
Juneau, AK 99801

AWARD AMOUNT: $1,650
LEAA GRANT NUMBER: 72A5020050

To provide for a uine-week course in the administration of justice at
the Juncau-Douglas High School, with expected elective enrvollment
of up to 35 students. A second element will be provided to the Marie
Drake Junior High Schoul social studies program for an additional 30
sounger-aged students, with emphasis on the legal component of the
criminal justice system. The specific objective will be to improve the
knowledge level of participating students, increase the level of com-
munication between jouth and local criminal justice officials, and
generally improve iclationships between youth and the participating
instructors.

CALIFORNIA

A CITIZEN AND HIS POLICE (FIVE STOP-FREEZE FILMS)

GRANTEE NAME AND ADDBRESS: City of Culver City
9770 Culver Boulevard
Culver City, CA 90230

AWARD AMOUNT: $102,405
LEAA GRANT NUMBER: 73DF060006

This project will produce five legal educational films which will use
case methods to instill in jyouths their personal responsibilities as
citizens to the role of the law enforcement system. A stop-freeze film
technigue will be utilized by the instructor which will stop the film at
a teaching point situation to provide for student discussions on a point
of law. The National District Attorneys’ Association will assist in
case development and provide technical assistance on the material.
This award of $102,405 is authorized under Section 301 of P.L. 90-351,
as amended.
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A CITIZEN AND HIS POLICE (FIVE STOP-ACTION FILMS)

GRANTEE NAME AND ADDRESS: National Education Iustitute
702 South Highland Avenue
Los Angeles, CA 90036

AWARD AMCUNT: $5,000
LEAA GRANT NUMBER: 74DF060006

This project will supplement grant No. 73DF090006 by providing funds
for purchase and distribution of 15 sets of the five legal education
films entitled “Under the Law.” These film sets will be utilized in
carrying out the testing and evaluation component of initial grant.
Tie films will use case methods to instill in youths their personal re-
sponsibilities as citizens to the role of the law enforcement system.
Instructors will utilize a stop-frecze technique in conjunction with
tecaching guides to provide for student discussions on points of law.
The National District Attorneys’ Association has assisted in case de-
velopment and provided technical assistance on the material.

A CITIZEN AND HIS POLICE

GRANTEE NAME AND ADDRESS: National Education Institute
702 South Highland Avenue
Los Angeles, CA 90036

AWARD AMOUNT: $203,765
LEAA GRANT NUMBER: 74DF060012

Five films will be produced which are to be used as teaching aides in
elementary and secondary schools. Using a unique stop-action tech-
nique, each film will instruct students in a disereet criminal justice
subject. Actors simulate real world incidents and, at critical points
in the evolution of the incidents, the film action freezes, allowing the
instructor to posc yuestions, discuss issues and choices, and generate
student participation. The five topics to be filmed are: vandalism,
the exclusionary rule, gangs, shoplifting, and the victim. The project
also provides for extensive evaluation and for a quality control com-
ponent which uses a committee of law enforcement officials to pass
upon the accuracy of film content.
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COMMUNITY RELATIONS AND CRIME PREVENTION PROGRAM

GRANTEE NAME AND ADDRESS: County of Humboldt
Sheriff’s Office
Court House
Eureka, CA 95501

AWARD AMOUNT: $36,421
LEAA GRANT NUMBER: 72A8061700

The wunty of Humboldt proposes the continuatioa of the Community
Relaticns and Crime Prevention Progiam establisa.d within the sher-
iff°s otfice to impove communicativis, understanding, teamwork and
trust between the pulice and the community. The Community Rela-
tions Program is a sistematic program- which contains six operational
components. Community relations unit, school ufficer program, anti-
crime program, liaison office, spuakcr’s burcau and training program.
The C.R.U. is & rese:uch and planning component.  School Officer Pro-
gram will plaee officers in the dlassroom to answer questions aud pre-
sent programs. The anti-urime program will obtain eitizen involyement,
Liaison office will conduct divect communications with community or-
ganizations. The speakers buread will expand activities and provide
visual ands and informational biochares. The training component will
give necessany traming to all personnel imvolved.  The program will be
staffed by two full time pusitions funded through grant and depart-
mental personnel partieipation.

COMMUNITY RESOURCE OFFICER

GRANTEE NAME AND ADDRESS: Oroville Police Department
1887 Arlin Rhine Drive
Oroville, CA 95965

AWARD AMOUNT: $13,609
LEAA GRANT NUMBER: 72A5060644

The objectives of this proposed project have been identified and di-
vided into four major classifications. Thei. order of presentation does
not necessarily indicate a priovity. 1, Juvenile delinqueney presenta-
tion program. 2) Counscling and referral program. 3) Police-com-
munity relations program. 4; Education in the elementary school.

Law-Related Educ. in Amer.—11
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CRIME PROGRAM (COMMUNITY RELATIONS IMPROVEMENT
MOVEMENT EFFORT)

GRANTEE NAME AND ADDRESS: City of Ripon
Police Department
First & Locust Street
Ripon, CA 95366

AWARD AMOUNT: $11,601
LEAA GRANT NUMBER: 72AS5061226

The city of Ripon proposcs to implement a comprehensive crime pro-
gram to improve commuuications, understanding, teamwork, and trust
between the police and the community in a combined effort to reduce
crime. It is anticipated that the comprehensive approach will contain
six operational components. 1) A community-relations unit, 2) A
school officer program, 3) An anti-crime program, 4) A liaison office,
5) A speakers burcau, and 6) A training program. The community-
relations unit is a orime preventive and research and planning com-
ponent, The school officer program will place officers in the class-
room to answer questions and present programs. The anti-crime pro-
gram will obtain citizen involvement. The liaison office will conduct
direct communications with community organizations. The speakers
bureau will expand activitics and provide visual aids and informational
brochures. The training component will give nccessary training to
all personnel involved. The program will be staffed by one full-time
position funded through grant and by departmental personnel par-
ticipation.

LAW IN A FREE SOCIETY

GRANTEE NAME AND ADDRESS: University of California
10680 W. Pico Blvd., Suite 470
Los Angeles, Calif. 90064

AWARD AMOUNT: $400,000 .
LEAA GRANT NUMBER: 71AS060330
SPA NO.: A-330-71

Law in a Free Society is a project initiated by the State Bar of Cal-
ifornia. It is designed to develop and establish a statewide educa-
tional program devoted to the devclupment of support for the legal and
political institutions of owr state and nation and to provide students
with an understanding of the law, the purposes of the law, and the
problems with which the law must deal. It provides for the develop-
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ment, implementation and evaluation of instructional programs je-
garding law and our legal and political systems for students in grades
K 12, teachers, sthool administrators, and selected community groups.
The project is to be accomplished in three phases over # six year period.
Phase I (1 year) has involved the imtial planning of the program,
Phase II (3 years) the development of the program, and Phase III
(2 years) the widespicad implementation and dissemination of the
program.

LAW IN A FREE SOCIETY

GRANTEE NAME AND ADDRESS: The State Bar of California
501 McAllister Street
San Francisco, CA 94102

AWARD AMOUNT: $242,448
LEAA GRANT NUMBER: 71DF061134

Law In A Free Socicty is a project of the State Bar of California, con-
ducted with the couperation of faculty members of the schools of
law and other depaatments of the University of California and Uni-
versity Extension. U.C.L.A. It is presently the largest and most compre-
hensive attempt to develop and institutionalize an effective educacional
program, focusing on the need for informed understanding of and sup-
port for the legal and political institutions of our nation, and the
fundamental values, ptinciples and process upon which our nation de-
pends. The program is designed to reach elementary and secondary
students, teachers, supeivisurs, school administrators and select mem-
bers of the community.

LAW IN A FREE SOCIETY

GRANTEE NAME AND ADDRESS: State Bar of California
601 McAllister Street
San Francisco, CA 94102

AWARD AMOUNT: $374,000
LEAA GRANT NUMBER: 72A5060608

Law in a Free Society is a project iniviated by the State Bar of Cali-
fornia. It is designed to develop and establish a statewide educational
program devoted to the development of support for the legal and po-
litical institutions of v state and nation and to provide students with
an understanding of the law, the purposes of the law, and the problems

with which the law must deal. It provides for the development, im-
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plementation and evaluation of instructional programs regarding law
and our legal and political systems for students in grades K-12, teach-
ers, school administrators, and selected community groups. The project
is to be accomplished in three phases over a six year period. Phase 1
(1 year) has involved the initial planning of the program, Phase II
(3 years) the development of the program, and Phase III (2 years) the
widespread implementation of the program.

LAW IN A FREE SOCIETY

GRANTEE NAME AND ADDRESS: The State Bar of California
) 601 McAllister Street
San Francisco, CA 94102

AWARD AMOUNT: $200,000
LEAA GRANT NUMBER: 73DF060062

Law in a Free Society is a project of the State Bar of California, con-
ducted with the cooperation of the schools of law and other departments
of the University of California and University Extension, U.C.L.A.
It is presently the largest and most comprehensive attempt to develop
and institutionalize an effective educational program, focusing on the
need for informed undeistanding of and support for the legal and po-
litical institutions of our nation, and the fundamental values, prin-
ciples and process upon which our nation depends. The program is
designed to reach clementary and sccondary students, teachers, super-
visors, school administrators and select members of the community.

MARIN COUNTY POLICE COMMUNITY RELATIONS PROGRAM

GRANTEE NAME AND ADDRESS: County of Marin
Human Riznts Commission
Marin County Civic Center
San Rafael, CA 24903

AWARD AMOUNT: $134,190
LEAA GRANT NUMBER: 72AS060627

The basic philosophy of the Marin County program is that it is.neces-
sary to work with and develop all aspects of the relationship between
the citizens and the police department as a joint effort. With this goal
in mind. the present program combines the following three major
phases: 1. An ongoing in-service training program for onc-third of
the total law enforcement personnel in the county, 2. A police cadet
program in which ten cadets are employed in departments throughout
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the county where they receave training and release police officers for
more important duties, and 3. Public Education in the form of public
school classes and citizen seminars directed toward improving under-
standing and communication between the public and police.

TEACH LAW TO REDUCE CRIME

GRANTEE NAME AND ADDRESS: Foundation of Research
in Education
873 Santa Cruz Avenue
Menlo Park, CA 94025
AWARD AMOUNT: $24,523

LEAA GRANT NUMBER: 72A5060624

The basic purpose of this project is to reduce the frequency of unlawful
behaviors at the preventive level by teaching the background, rationale,
and operation of law and law enforcement. The major objective to be
accomplished at this time is-the compilation, analysis, and evaluation
of the effectin eness of cursiculum materials that have been developed
and used in over 100 classrooms with more than 1700 students. The
project has utilized 4 number of approaches such as structured role
playing, focused pursonal discussions, discussions with guide questions,
and discussions ouly. Instruments have been developed to measure the
changes in knowledge of law and law enforcement, attitudes toward
law and law enforcement, and the frequency and variety of unlawful
behaviors. In addition detailed comparisons must be made to determine
the effect of such variables, sex of students, sex of teacher, socio-eco-
nomic level, academic achievement. Data from all these sources must
now be thoroughly assessed to determine the most effective treatment
approach.

VIP-SRO VALUES INSTRUCTION PROGRAM-SCHOOL RESOURCE
OFFICER PROJECT

GRANTEE NAME AND ADDRESS: Unified School—Palm Springs
- 333 S. Farrell
Palm Springs, CA 92262
AWARD AMOUNT: §71,201
LEAA GRANT NUMBER: 72A5060584

The Values Instruction Program—School Resource Officer Project is
specifically aimed at preventing problems of drug abuse and juvenile
delinquency through the coordinated efforts of the city police depart-
ment, county sheriff’s and probation department ar.d the Palm Springs
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School District. Young people in eight elementary schools grades 4-6
and two junior high grades 7-9 will be involved with the project.
From the data obtained the first year and presently being analyzed for
the second year the impact the project has on the studeuts has been
positive in reaching the established objectives. The project utilizes
both values and a school resource officer program. The project helps
the young person build a set of values which become a defense against
negative influences relating to drug abuse and other delinquent be-
havior, the key concept being the recognition by the student that he
makes choices and is responsible for them. The sckool resource officer
aspect of the project is integrated into the values program so that the
officers can communicate with groups of students regarding drugs or
law enforcement. )

WATSONVILLE POLICE DEPARTMENT JUVENILE COMMUNITY
RELATION PROJECT

GRANTEE NAME AND ADDRESS: Watsonville Police Department
Watsonville, CA 95076
AWARD AMOUNT: $21,057

LEAA GRANT NUMBER: 72AS060713

It is a goal that this extensive juvenile project will result in a reduc-
tion in juvenile arrests during the grant period. Efforts will also be
made to get the adults in the community involved in the effort of
reducing juvenile delinquency and establishing better community rela-
tions with the Watsonville police department. Programs to achieve
the desired results will include: “Know Your Police” programs at
school; credit courses on law enforcement and citizens rights and re-
spongibilities; drug seminars; rap sessions, tours of the police de-
partment; accelerated recreational programs for youth in conjunction
with the Watsonville Boys’ Club. An extensive ongoing evaluation pro-
gram will be used to evaluate the success of the project.

YOUTH AND THE ADMINISTRATION OF JUSTICE

GRANTEE NAME AND ADDRESS: City of Pasadena
100 N. Garfield Avenue
Pasadena, CA 91101

AWARD AMOUNT: $160,990
AWARD AMOUNT: $160,990

This project will be organized and presented through a special senior
high school elective class on the Administration of Justice at John
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Muir High School in Pasadena, Roosevelt High School in East Los
Angeles and Jordan High School in Long Beach near Compton. The
objectives of the project are to provide classroom and field experi-
ences for students in the three special classes which will make it pos-
stble for them to develop activities to be presented in other junior and
senior high school classes on the Admiuistration of Justice in their
communities. Al approptidate justice ageneies have pledged their sup-
port. Unlike curneulum devclopment projects which tend to deal with
law from a tonceptual point of view thiough written materials, this
project will stress how the justice system works in practice. It will
explore thu interrelationship between all agencies in the system from
an operational standpoint, The use of law students as advisors in
each experimental class and of high school students as teachers will
multiply the number of students who will be reached by the project.
Each senior high class will have law students who will work with
teaching teams of three.

YOUTH COMMUNITY RESOURCE PROGRAM

GRANTEE NAME AND ADDRESS: City of Pleasant Hill
Police Dept.
Pleasant Hill, CA 94523

AWARD AMOUNT: $54,000
LEAA GRANT NUMBER: 72AS060695

We propose to develop « model program for 1000 services with the
emphasis as follows. 1. Act as a4 Referral agency to absorb the ju-
venile problems of the community and divert young people out of the
formal criminal justice system, 2. to refer drug offenders or po-
tential drug offenders for counseling guidance and when necessary
treatment of drug abuse problems, 3. develop school liaison programs,
police on campus, speakers bureau, rap sessions, counseling, police
youth discussions, law enforeement classes, ete., 4. use the department
personnel as intake officers with referral to the discovery house center
for guidance and treatment, 5. develop an infoimal sentence structure
with the department assigning minor offenders to officers for guid-
ance.
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YOUTH DEVELOPMENT PROGRAM

GRANTEE NAME AND ADDRESS: City of Visalia
Police Department
Visalia City Hall
Visalia, CA 93277
AWARD AMOUNT: $32,104
LEAA GRANT NUMBER: 72AS061453

The Visalia Police Department began a youth development program
in 1967 in a local junior high school. Because of its success, it was ex-
panded to a second school and was evaluated by the California Youth
Authority and the program was awarded an “Outstanding Service to
Youth” award in March of 1971. This project proposes the placement
of two officers in the three local senior high schools to conduct pro-
grams for the purpose of maintaining communications and non-punitive
dialogue with voung people. Officers will give formal classroom pre-
sentations covering the aspedts of the criminal justice system and en-
gage in irformal contacts on the campus; provide counseling for stu-
dents who volunteer or seek assistance, and counsel students from
project schools who are arrested for offenses—thus diverting them
from the criminal justice system rather than imposing the traditional
methods of incarceration and filing a petition. This project proposes
the placing of police officers in a non-punitive, helpful atmosphere, in
an attempt to increase student knowledge of the laws pertaining to
them as well as to decrease the incidence of delinquency.

DISTRICT OF COLUMBIA

HIGH SCHOOL BOOK ON THE U. S. SUPREME COURT

GRANTEE NAME AND ADDRESS: Foundation of the Federa}
Bar Association
1815 H Street, N,W.
Washington, DC 20006

AWARD AMOUNT: $80,819
LEAA GRANT NUMBER: 74TA110017

The Foundation of the Federal Bar Association has been awarded a
grant of 580,819 (a technical assistance grant) to fund the publication
of the second edition of “Equal Justice Under Law,” a Foundation pub-
lication describing the history and work of the United States Supreme
Court, and the publication of 10,000 copies of the first edition of the
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book, for distribution to U. S. high school students without charge.
The first edition of the book was funded by a reimbursable grant from
the National Geographical Society. The Society also contributed its
editorial and photographic skills to the publication of “Equal Justice
Under Law” and will maintain a significant degree of control over the
quality of the second edition. The grant will permit the Foundation to
meet the request of U. S. schools for copies of “Equal Justice Under
Law” at a very low unit cost. The project objective is to increase the
knowledge of high school students of the American legal system, par-
ticularly their knowledge and appreciation of the role of the Supreme
Court. -

HIGH SCHOOL LAW PROGRAMS

GRANTEE NAME AND ADDRESS: Foundation of the Federal
. Bar Association
1815 H Street, N. W.
Washington, DC 20006
Attn: Earl W. Kintner,
President

AWARD AMOUNT: $55,425
LEAA GRANT NUMBER: 73TA360005

The High School Law Program is designed to serve as a model for
bringing practicing lawyur-volunteers into high school classrooms
to discuss with students their legal tights and responsibilities. During
the project’s 12 month duration, the staff wiil recruit lawyers in eight
pilot cities to introduce legal cuncepts directly to high school students
as part of a formal curriculum in conjunction with the teaching com-
munity. The cities chosen are as follows; Phoenix, Arizona; Colum-
bus, Indiana, Grand Rapids, Michigan; Jackson, Mississippi; Omaha,
Nebraska; Brooklyn, New York, Philadelphia, Pennsylvania; and
Charleston, West Virginia. Two handbooks will be developed for use
in the project: one will provide source materials for the lawyer-par-
ticipants and the other will provide students with a simplified outline of
the legal questions discussed in class. As a part of the project’s eval-
uation component, the staff will assist LEAA in catalpguing and de-
scribing youth oriented legal education programs supported by LEAA
funds.
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IDAHO

PREVENTIVE JUVENILE EDUCATION PROGRAM

GRANTEE NAME AND ADDRESS: Bannock County
P. 0. Box 4847
Pocatello, ID 83201

AWARD AMOUNT: $2,500
LEAA GRANT NUMBER: 73AS160116

The main objective of the current project is to attempt to reach chil-
dren of all ages through the school systems to teach them positive re-
spect for the law and its enforcement agencies as well as to point out
to them respect for the detrimental effects of any youngster’s having
contact with the juvenile court, on his future employment, etc. A
weekly series of panel educative programs is to be conducted under the
direction of the Juvenile Magistrate, with the Director of Court Sys-
tems, probation officers, businessmen and law enforcement officers
from each area visited.

PROVISION OF SCHOOL RESOURCE OFFICER

GRANTEE NAME AND ADDRESS: City of Meridian
721 Meridian Street
Meridian, ID 83642

AWARD AMOUNT: $2,000

LEAA GRANT NUMBER: 74 AS160034

An officer will be working in conjunction with high school officials
and will be located at the high school. He will have an office to which
students may come for advice or counsel regarding law enforcement re-
lated problems of a general or personal nature. Additionally, the of-
ficer will be involved in classes on a presentation,teaching basis on
subjects relating to law enforcement matters. Incidents on the school
grounds will also be handled by the officer—thefts, drinking, disruptive
activity, vandalism, etec.
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PROVISION OF SCHOOL RESOURCE OFFICER

GRANTEE NAME AND ADDRESS: City of Mountain Home
160 S. Third East
Mountain Home, ID 83647

AWARD AMOUNT: $2,000
LEAA GRANT NUMBER: 74AS160044

The officer will be working in conjunction with junior and senior high
school officials and will be located for duty purposes at the school. The
officer will be involved in classes on a presentation,’teaching basis on
subjects relating to law enforcement matters. Incidents on the school
grounds will also be handled by the officer, such as thefts, drinking,
disruptive activity, vandalism, etc.

ILLINOIS

AURORA POLICE COMMUNITY RELATIONS EXPANSION

GRANTEE NAME AND ADDRESS: City of Aurora
350 North River St.
Aurora, IL 60506

AWARD AMOUNT: 346,691
LEAA GRANT NUMBER: 73AS173315

The Aurora Police Department established a Community Relations
Bureau in 1972. Implementation of some of the basic programs enumer-
ated in the original grant now makes it evident that we must expand our
manpower in this Bureau if we are to meet our goals. We have imple-
mented the “Officer Vic” program which involves three visits to each
grade level, kindergarten through third. There is also need for police-
vouth programs at the junior and senior high school levels. These
programs will consist of informal “rap’” sessions covering a wide variety
of subject matter, and allowing for student participation in role-playing
situations. There exists the need for properly organized neighborhood
advisory groups to »upply valuable feedback on which to predicate
future community needs, and would allow for more citizen participation
in determining those needs. This is especially desirable in minority
communities, where there is a long standing feeling of having no voice
in local affairs. In view of the proposed areas of activity, a realistic
staffing would include two more sworn officers, and a Spanish-speak-
ing civilian, to work with youth and minority groups.
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LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT

GRANTEE NAME AND ADDRESS: Law in American Society
Foundation
33 N. LaSalle St.
Chicago, IL 60602

AWARD AMOUNT: $229,700
LEAA GRANT NUMBER: 72AS170363

Project summary: The LIASF is a non-profit teacher training and
law focused curriculum development organization. Created in 1966 as
a federally funded project sponsored by the Chicago Bar Association
and the Chicago Board of Education, the Foundation was establ;shed in
1968 as a special project of the Chicago Bar Association. This applica-
tion secks funds to extend the program and services of the LIASF to
the entire state of Illinois through a three phase, 215 year, program;
funds requested are for the first year of the project. Three school dis-
tricts in Cook County (excluding Chicago which is already involved in
the program) and one pilot region outside Cook County wul participate
in the first year's program of teacher training (summer institute and
in-service), further curriculum development, and using LIASF cur-
riculum materials in elementary and secondary classrooms. An ad-
ministrative structure will be created to .. ordinate the statewide pro-
gram and facilitate the adoption of the program into the ongoing oper-
ation of each school district involved. The director of LIASF and the
coordinator of the National Program of the Foundation will each devote
50 percent of h™ time to the Illinois project. Two boards of directors
will be formed: one for Cook County and one for the pilot region. Each
board of directors will choose a director of the program.

LAW IN AMERICAN SOCIETY PRESERVICE EDUCATION PROJECT
AT NORTHWESTERN UNIVERSITY

GRANTEE NAME AND ADDRESS: Law in American Society
Foundation
29 South LaSalle Street
Chicago, IL 60603

AWARD AMOUNT: $55,775
LEAA GRANT NUMBER: 7045170066

The Law in American Society Pre-Service Education Project at North-
western University will develop an educational program designed to
combat the problem of increasing alicnation among today's youth to-
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ward the need for, and the role of, law in American society. The thrust
of this program is preventive rather than remedial. It promotes edu-
cation as a means of deterring crime and delinquency. Research has
»hown that the alienation of tuday’s youth can be minimized by provid-
ing them with a meamngful, effective education which focuses upon
our American legal heritage, the role of law in American society and
the necessity for law enforcement in the maintenance of our demo-
cratic way of life. Building upon the demonstrably effective cur-
riculum programs, teacher training models, research and field work
of law in American society, this pre-service education program at
Northwestern will consist of a serivs of courses for prospective teach-
ers and educational leaders developed by interdisciplinary faculty
feams drawn from the law school, the school of education, and the so-
cial science faculties, in cooperation with local and federal law en-
forcement personnel and community representatives. This project
will provide a vehicle whereby programs designed to develop an ap-
preciation for the role of law in America can be regularized.

LEADERS"IP TRAINING THROUGH LAW IN AMERICAN SOCIETY

GRANTEE NAME AND ADDRESS: Board of Education
City of Chicago
228 North LaSalle Street
Chicago, IL 60601

AWARD AMOUNT: $232,886
LEAA GRANT NUMBER: 70DF170274

The Chicago Board of Education in conjunction with Law in American
Society Foundation will institute a pilot program designed to help
meet special educational needs identified in the reports of the Pres-
ident’s Commission on Law Enforcement and the Chicago Riot Study
Commission. The project, designed to develop law as a meaningful
integer of the curriculum at all school levels, will include an institute
to retrain 30 teachers, 11 of whom will operate in an experimental
school district, using LAS materials as a core social studies curricu-
lum. A leadership team, one coordinator and one consultant, will de-
velop a program at the city-wide level retraining teachers, disseminat-
ing resource materials, coordinating the program in school and com-
munity, assisting and training community members in use of the ma-
terials, and assisting in evaluating the project. A translation of the
materials into Spanish will be undertaken as well as production of
video tapes to be made available to public and non-public schools, civic
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and community organizations. The project will be appraised and evalu-
ated by a city-wide advisory council with the a.sistance of local ad-
visory councils.

THE NATIONAL LIASF CENTER FOR LAW-FCCUSED EDUCATION

GRANTEE NAME AND ADDRESS: Law i, american Sociaty
Foundation
33 North LaSalle Street
Chicago, IL 60602

AWARD AMOUNT: $308,615
LEAA GRANT NUMBER: 71DF171131

This grant -will continue the LEAA (Region V FY72 Discretionary
Award) supported efforts of the National Center for Law-Focused
Education, an arm of the Law In American Society Foundation. Its
broad purpose is to respond to young people’s growing disillusionment
with and alienation from the American system of justice. Its method
is to promote the incorporation of law-related materials in elementary
and secondary school curricula. The Center’s approach to this task is
comprehensive. It includes three strategies, each of which is essential
to systematic improvement in tue attitudes of school children. (1)
Provide an organizational structure. (38) Provide teacher training.
(3) Develop curricula. This award of $308,615 is made under the
National Scope Programs Section of the LEAA FY72 Guide for Discre-
tionary Grant Programs and P.L. 90-351, as amended.

NATIONAL CENTER FOR LAW-FOCUSED EDUCATION, PHASE III

GRANTEE NAME AND ADDRESS: Law in American Society
Foundation
33 N. LaSalle Street
Chicago, IL 60602

AWARD AMOUNT: $271,100
LEAA GRANT NUMBER: 73ED170008

The Law in American Society Foundation, (LIASF), will undertake
the third phase of a three and one-half year project designed and in-
tended to initiate, disseminate and evaluate new law-focused education
programs throughout the United States. The project’s major goals are:
(1) to develop, through training programs, the leadership potential of
corrections personnel in the concept of law-focused education, and (2)
the development of curriculum designed to increase the understanding
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of our legal system and to create an awareness of rights and re-
sponsibilities under the law, for offenders in correctional environ-
ments. The major thrust of this phase of the project will be to train
corrections personnel by offering substantivé -knowledge about the
law and instruction in the educational techniques by which that knowl-
edge can be made meaningful to offenders in adult corrections institu-
tions and juvenile facilities in Arizona, Illinois, and Massachusetts
This training program is scheduled for the summer of 1974 and 1975,
at the Summer Training Institute. Additional project activities will
include assistance to and woordination of existing law-focused educa-
tion projects in clementary and secondary schools throughout the
United States, annual and regional conferences, and a planning sym-
posium for institute faculty.

NATIONWIDE SURVEY & REPORT ON LAW-RELATED CITIZEN-
SHIP EDUCATION PROGRAMS

GRANTEE NAME AND ADDRESS: American Bar Association

<\ Fund for Public Education
- 1155 East GOth St.
! Chicago, IL 60637

AWARD AMOUNT: $70,612
LEAA GRANT NUMBER: 73DF170015

The objective of this project is to conduct a survey of the 175 law. re-
lated education programs being conducted throughout the nation. The
survey will consist of an appraisal of program structure, including such
elements as the extent of contact with the community, presence or ab-
sence of university support, working relationship with police depart-
ments, local bar ussociation support, ete. The evaluation will be de-
signed to ferret out clements that are required, and many of the pro-
grams have been in cxistence long cnough now to permit such judg-
ments. The resulting structural criteria can then be used by state
planning agencies, as well as private funding agencies, to intelligently
. decide the type of programs that should be funded. Such decisions are
of critical long-range importance since effective law-related citizenship
education can have a positive effect on the values and behavior of
young people and thereby reduce the incidence of delinquency.
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INDIANA

DAVIESS COUNTY CRIME PREVENTION SCHOOL PROGRAM

GRANTEE NAME AND ADDRESS: 312 E. Pearl Street
Washington, IN 47501

AWARD AMOUNT: $3,565

LEAA GRANT NUMBER: 7248181303

The Daviess County Court, through the probation officer, Hugh
Schnarr, and Daviess County Circuit Court Judge James R. Arthur, in
c~operation with the Washington Community-Schools, Inc.,, North
Daviess Community Schools, Inc., Barr-Reeve Township School and the
Washington Parochial Schools, wish to inaugurate an educational pro-
gram in the county through the schools, lodges, ¢lubs and other organi-
zations to prevent crime and delinquency. Basic objectives: 1) To
bring about a better understanding and communication between teach-
ers, students, law enforcement authorities and the court. 2) To provide
students, teachers, and parents with the opportunity to become more
knowledgeable of laws and law c¢nforcement. 3) To attempt to teach
justice, respect for our laws and the need for individual obedience of
these laws. 4) To make available sound-projected films of an educa-
tional manner toward reducing delinquency, also, pamphlets and ques-
tion and answer sessions. Responsibility of the officer going into the
schools: 1) This plan is for education, by showing of sound projected
educational films. 2) Question and answer sessions in reference to
laws. 3) Passing out of educational pamphlets to reduce crimes.
4) School or student requested counseling. 5) Spending average of
one and a half hours per week in each school (additional time if coun-
seling is out of school). 6) Films, pamphlets and topics in question
and answer sessions.

HIGH SCHOOL FILM PROJECT-PUBLIC EDUCATION
GRANTEE NAME AND ADDRESS: Indiana Criminal Justice
Planning Agency
Indianapolis Law School
735 West New York Street
Indianapolis, IN 46202
AWARD AMOUNT: $45,000
LEAA GRANT NUMBER: 71AS189073
Production of a sound color film with teachers guide and student ma-
terials on the subject of Indiana criminal law and procedures for free
use of Indiana schools in coursework.
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POLICE-YOUTH INVOLVEMENT PROGRAM

GRANTEE NAME AND ADDRESS: City of South Bend
404 So. Walnut
South Bend, IN 46619

AWARD AMOUNT: $15,000
LEAA GRANT NUMBER: 72A5180148

The South Bend Police-Youth Imolvement Program will help youths
who lack knowledge of their guaranteed civil rights and of the opera-
tions of the criminal justice sy stem. Recent studies by social scientists
and observations of local law officers and attorneys document that
youths from disadvantaged backgrounds perceive authority figures as
personal threats and have little sense of legal or political efficacy. Con-
sequently, these youths feel estranged from organized society and view
its activitics ¢ynically. Today the situation becomes increasingly dan-
gerous when it is likely these youths will receive majority rights and
obligations at age 18. Presently, no course in the school curriculum is
geared to these problems. The central premise of the program is that a
change in the attitudes of participating youths can be achieved through
structured interaction between pulice of ficers, instructors, and youths.
The program will be based on a curriculum containing legal education,
consumer education, and carcer cducation components. Local police-
men will insure that instiuctional materials are closely tied to realistic
situations. Law students will assist as instructors and group leaders.
This program will make the invulved youths feel more at home in their
community. The experience should seive to widen the life parameters
of not only the participants but also, hopefully, of the participants’
family members. .

PUBLIC EDUCATION

GRANTEE NAME AND ADDRESS: Metro School District of
Wash Township

1605 East 86th Street

Indianapolis, IN 46260
AWARD AMOUNT: $72,000
LEAA GRANT NUMBER: 72AS8181229
The sceminar will cover the last two weeks in July and the first two
weeks in August, 1972, There will be 100 teachers enrolled in each two

week period for a total of 200. These teachers will be from the school
districts of Marion County and the school districts in each of the seven

Law-Related Educ. In Amer—12
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surrounding counties. We will continue the educational grant to each
teacher in the amount of $350. As a part of this projected seminar
we hope to develop a course that can be taught in the junior high school
and high school curriculums of our public system. This will be de-
signed for the subject matter of U. S. government, histusy, civics, eco-
nomics and others. Its primary thrust is to demonstrate the protection
of the individual rights of each and every person as it applies to their
day-to-day living in our society. We will develop along with the course 2
text book and will present both the course and book through a pilot project
in one of our school systems, with the approval of the state superin-
tendent of public education. The ultimate goal of the project is student
training in the basic American legal structure which affects the indi-
vidual as a student and later as an adult. The student and later the
adult will hopefully have an increased respect for the American legal
system, a greater knowledge of law and the courts, and will recognize
how law and the courts may be used as instruments of social change.

PUBLIC EDUCATION

GRANTEE NAME AND ADDXESS: Metro School District of Wash

Township
1605 E. 86th St.
Indianapolis, IN 46240

AWARD AMOUNT: $70,300
LEAA GRANT NUMBER: 73AS180149

This seminar will consist of two sessions with 100 teachers, from
Marion County and the seven surrounding counties, enrolled in each
session. Each teacher will receive an educational grant.

IOWA

SPECIAL LAW ENFORCEMENT PROBLEMS

GRANTEE NAME AND ADDRESS: Southwest Iowa Area Crime
Commission
Carroll, TA 51401

AWARD AMOUNT: $3,619
LEAA GRANT NUMBER: 72AS190370

This application proposes to establish a police-school liaiso program
in the city of Carroll. The application requests funding for training
the officer, providing equipment and educational programs. The of-
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ficer will devote approximately 20 percent of his time to direct involve-
ment with the schools with the intent of reducing delinguency by pro-
viding increased communications, education, and providing a detri-
mental influence.

KANSAS

PILOT LEGAL EDUCATION FOR SCHOOL STUDENTS & RESI-
DENTS

GRANTEE NAME AND ADDRESS: Model Cities Dept. of
Kansas City
¢/o National Bar Fouudation
1314 North 5th Street
Kansas City, KS 66101

AWARD AMOUNT: $34,977
LEAA GRANT NUMBER: 71AS5201158

The objective of this program is to develop and augment better under-
standing in the relationship between law enforcement and :itizens and
promote active student participation and law awareness in the public
sthool and in the Model Cities neighborhood. It also intends to inform
young people and other neighborhood residents .at laws are for their
benefit and protection, and it is to the advantage of each of us to
understand and respect good law and seek to change, through orderly
process, laws that should be changed.

SECOND YEAR PILOT LEGAL EDUCATION

GRANTEE NAME AND ADDRESS: Model Cities Dept.
City Hall
Kansas City, KS 66101

AWARD AMOUNT: $27,014
LEAA GRANT NUMBER: 71AS201455

What it is honed the projuct will demonstrate or achieve, and target
groups or organizations benefited. the objective of active student par-
ticipation and law awareness in the public school and in the Model
Cities neighborhood. It also intends to inform young people and other
neighborhood residents that laws aie for their benefit and protection,
and it is to the advantage of each of us to understand and respect good
law and seck to change, through orderly procoss, laws -that should be
changed. It is also the objective of this program to inform and educate
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approximately 5,000 new voters between the ages of 18 and 20, and re-
fresh the recollection of the senior model neighborheod citizens through
voter education courses conducted to develop intelligence as to voting
rights and responsibilities. We are hopeful that at the beginning of
the school year (September, 1972) the materials. methods, lesson plans
and techniques may be used by the Kansas City, Kansas Board of
Education in implementing all or a part of this program through the
social studies departments. We are also hopeful that other bar groups
throughout the state might make use of these materials and methods
in launching similar programs in cooperation with Boards of Educa-
tion.

YOUTH AND THE LAW FOR ELEMENTARY SCHOOL STUDENTS

GRANTEE NAME AND ADDRESS: Shawnee County Commissioners
County Courthouse
Topeka, KS 66603

AWARD AMOUNT: $15,750

LEAA GRANT NUMBER: 7245201744

Two sound, color motion pictures plus a teacher’s manual and student
booklet would be produced and used in Kansas elementary schools to
help students understand the need for laws and law enforcement. Con-
tent of the material would be determined in cooperation with an ad-
visory group which would be composed of appointees by the Kansas
Bar Association, law enforcement and school officials.

LOUISIANA

PUBLIC INFORMATION AND DRUG EDUCATION PROGRAM

GRANTEE NAME AND ADDRESS: Grant Parish Sheriff's
Department
Grant Parish Courthouse
Colfax, LA 71417

AWARD AMOUNT: $8,513
LEAA GRANT NUMBER: 74AS5220012

This request is a nroposal on behalf of the Grant Parish Sheriff’s De-
partment to continue (second year, development and implemeantation
of a full-time crime prevention program within the jurisdiction. Fu-
ture emphasis will be placed on the development and implementation
of a comprehensive crime prevention progiam within the Parish schools
through individualized counseling to students and conducting lectures
concerning criminal justice activities with the jurisdictions schools.
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MAINE
YOUTH BUREAU ASSISTANT

GRANTEE NAME AND ADDRESS: City of Lewiston
City Building
Lewiston, ME 04240

AWARD AMOUNT: $1.264

LEAA GRANT NUMBER: 72AS232204

Assist juvenile officer m. developing a high school law enforcement
curriculum.

MARYLAND
POLICE COMMUNITY RELATIONS PROJECT

GRANTEE NAME AND ADDRESS: Montgomery County
Rockville, MD 20850

AWARD AMOUNT: $77.000
LEAA GRANT NUMBER: 72A8240047

On June 30, 1972 the Montgomery County Police Human Relations Unit
ends its second year of operation. At present, the Unit is staffed by
four officers and a secretars. The Unit would continue to carry out its
basic program objectiv s which include regular meetings with civic, re-
ligious and community lcaders and organizations, participation in
junior and senio1 high schoul scminars, desclopment and dissemination
of public information through the implementation of video tape pro-
grams developed as a joint effort ol the police department and board
.-f education. These tapes would be used in the Montgomery County
public schools. In add;itiun, a number of brochures focusing on selected
crime problems and methods of prevention are being readied for dis-
tribution in the schools, The unit also plans to begin a “hot-line” infor-
mation s53stem duing FY73 to facilitate the timely release of police in-
Sformation to the news media.

00178




158 ) AFPENDIX S

MASSACHUSETTS
NEW ENGLAND LAW EDUCATION PROJECT

GRANTEE NAME AND ADDRESS: Lincoln Filene Center
Tufts University
Medford, MA 02155

AWARD AMOUNT: $39,141
LEAA GRANT NUMBER: 73DF250029

The goal of the New England Law Education Project (The Project) is
to contribute toward the reduction of adolescent eriminal behavior
throvg. appropriate educational programs in schools. It is to be imple-
mented via a training program for New England teachers dealing large-
Iy with governmental process, torts, larceny, and enforcement and ju-
dieial procedure. The project will consist of six two-day seminars for
approximately 25 teachers (grades 6-10) from each of the six New
England states, and proposes five segments toward realization of the
goals: 1) Planning and project preparation; 2) Training of 150 par-
ticipant teachers. 3) Participant implementation, 4) Multiplier ef-
fect; and 5) Feedback and evaluation. This proposal secks support
froni the Law Enforcement Assistance Administration for the planning,
implementation, and evaluation of the project.

MICHIGAN
POLICE SCHOOL LIAISON

7T
GRANTEE NAME AND ADDRESS: Genesee County - 37
1101 Beach St.
Flint, MI 48502

AWARD AMOUNT: $70,207
LEAA GRANT NUMBER: %3A5260223

With the implementation of this projcct, the county will not only have a
well structured school liaison program, composed of four officers, but
also a unique opportunits to evaluate its effect on three school districts.
The officers will act as resource persons within the schools. In the
lower grades emphasis will be placed upon safety programs using
films, posters and other types of visual aids. Subjects covered will be
traffic safety. bicycle safety, water safety, gun safety, and instruction
concerning child molesters. In the intermediate grades the officers will
develop programs concerned with various functions of the law enforce-
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ment community, as well as the laws which are most frequently vi-
olated by this age group. Seaior high students would receive presenta-
tions on drug and alcohol abuse, moter vehicle laws, criminal laws
and their rights as citizens. Each liaison office:r. when not involved
in class presentations o1 investigative Jdutics will maintain office hours
during whick time he will serve as a counselor and referral agent.

YOUTH LEGAL EDUCATION

GRANTEE NAME AND ADDRESS: Oakland County Sherifis Office
1200 N. Telegraph Rd.
Pontiac, MI 48053

AWARD AMOUNT: $25.000
LEAA GRANT NUMBER: 72A38262036

This project was started by the Qakiand County Legai Aid Society.
The project operated in 15 Oakland county eiementary schools and
taught students about the criminal justice system, their rights, and ex-
posed them tou vaiivus representatives of the criminal justice system.
The evaluation showcd that students retained the information and
demonstrated some changes in attitude toward the system. The proj-
ect established good rapport with the sheriff’s department and police
departments. Tho shoriff will take the responsibility for the project
during the sccond year and will subcuntract with the Oakland County
Intermediate School District for its implementation. Following this
year of funding the school district will assume responsibility for con-
tinuing the project. The second year will not only continue to present

materials to the students but will also institute training for the teach-
ers.

MINNESOTA
CHILDREN AND TiE LAW
GRANTEE NAME AND ADDRESS: Office of the Attorney
Generai

State Capitol
St. Paul, MN 55101

AWARD AMOUNT: $17,729
LEAA GRANT NUMBER: 72A8270041

Childrea and the Law will be a state-wide program eapected to involve
during the first year of the expanded effort 300 to 450 fifth-grade
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classrooms and 13,000 to 18,000 pupils. Members of the 20 district bar
associations will contribute personal time and service coordinating the
programs in their communities and serving as panel members in in-
dividual classrooms. Funds wili be used to purchase publications and
pay for consultant serviees.

CHILDREN AND THE LAW

GRANTEE NAME AND ADDRESS: Attorney General
102 State Capitol
X St. Paul, MN 55101
AWARD AMOUNT: $15,378
LEAA GRANT NUMBER: 73AS270035

The 1973-1974 project year will emphasize geographical expansion
and improving and expanding the resource materials. The project
will undertake initial efforts in the area of parental involvement with
family participation. and direct contact with P.T.A. groups to promote
interest in and understanding of the program. Efforts in the area of
teacher educaticn in juvenile law through workshop pregrams will be
expanded.

CRIME PREVENTION THROUGH PUBLIC SCHOOL EDUCATION

GRANTEE NAME AND ADDRESS: City of Thief River
’ Falls
School Dist. =564
Thief River Falls, MN 56701

AWARD AMOUNT: $9,048
LEAA GRANT NUMBER: 73AS270047

In Action Phase Threv, instructional materials and procedural methods
specifically correlated to the evaluation instruments will be assembled
by the faculty project directors and their teams. _These revised ma-
terials will be restricted in their content and application procédure in
order that prudisely the same materials will be presented to the students
in the fnstructional programs at approximately 25 regional and state
schools. Through this design attitudinal differences peculiar to an
area or community will be isolated by the pre-test and changes in atti-
tudes caun be validly measured by the post-test, and attributed to the
instructional material as the single most significant variable between
the control groups.

¢!
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DELINQUENCY PREVENTION THROUGH JUVENILE LAW EN-
FORCEMENT PROGRAM

GRANTEE NAME AND ADDRESS:  City of Worthington

P. 0. Box 11¢

Worthington, MN 56187
AWARD AMOUNT: $9,283
LEAA GRANT NUMBER: 72A5270129
The City of Worthington propuses that its efforts in controlling and
preventing juvenile delinquency can best be met by a police-school
liaison officer. A liaison officer opirates primarily in the schools to
facilitate contact with juveniles., The primary goals and objectives

of the liaison officer program will be. prevention, investigation, re-_

terrals, community education seivice. data collection designs. The
methods which will be employed to accomplish these goals ave: m.eet-
ing regularly with school counscelors, principals, probation officers, and
the school nurse to discuss problems of individual juveniles, working
with the schools and teachers in implementing an elective class in
criminal justice studies, participating in classroom discussion on po-
lice, courts, cvirections, and prevention, identifying delinquent be-
havior and taking action to worrect it before it becomes a criminal mat-
ter, becuming a4 resvurie person for the community as well as the
sthools, making speeches to adalt education ddasses, PTA’s and church
groups, wounseling with juveniles and their parents where minor
law violations are involved as an alternative to court.

PINE, ISANTI AND CHISAGO SCHOOL-COMMUNITY COORDI-
NATOR PROGRAM

GRANTEE NAME AND ADDRESS: Chisago Co. Board of
Commissianers
Court House |
Center City, MN 55012

AWARD AMOUNT: $36,713
LEAA GRANT NUMBER: 72A3270174

This request for funding is for a project to hire threc state civil s2rvice
certified corrections agents, and three part-time stenographers, who
will develop. A) A pre-diversionary intake-referral system, B) A
volunteers-in-probation progiam and C; A legal education program in
the s.hools and community. The counties of Pine, Isanti and Chisago
will each empivy one of the corrections agents to carry out this pro-

O
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gram. The three main objectives of the program are. 1) To screen
and refer all offenders on a pre-trial basis to the court - other agen-
cies providing the most appropriate mode of treatment, thereby decreas-
ing court and probation caseloads and assuring adequate rehabilita-
tive services; 2) To recruit and train probation volunteers, thereby
utilizing the broad expertise and resources available in the community,
and assuring adequate individual attuntion to probationers and pa-
rolees; 3) To establish Children and the Law Programs in county
secondary schools and to actively schedule speaking engagements with
rommunity organizations to inform the guneral public of the eriminal
justice system.

MISSIS®IPPY
LAW ENFORCEMENT AWARENESS PROGRAM

GRANTEE NAME AND ADDRESS: LeFlore County School
District
P. 0. Box 544
Greenwood, MS 38930

AWARD AMOUN"™  $20,000
LEAA GRANT NUMBER: 72AS280100

The general purpose of this proposal is to increase student attention
upon certain aspects of the American legal heritage and citizenship
through a comprehensive curriculum designed program. The core of
this curriculum will be directed toward the .nstruction of the protec-
tions arid guarantees that reinforce the leygitimacy of the American
legal system, the serious .onsequences to .he individual of personal
involvement in drugs, participation in mass civil disorder, and indi-
vidual violations of the law either as a juvenile or an adult. Textual
materials will be developed for use in” the law-focused curricula on
the eleméntary and junior-senior high school levels. Pre-determined
figures show that there are approximately 600 pre-delinquent cuildren
in LeFlore County, of which very few have any knowledge of the due
process of law.
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NEBRASKA

LAW ENFORCEMENT EDUCATION OFFICER PROGRAM

GRANTEE NAME AND ADDRESS: City of Lincoln and
County of Lancaster
555 So. Tenth Street
Lincoln, NE 68508
AWARD AMOUNT: $42,368 |

LEAA GRANT NUMBER: 73AS310114

This grant will support the continuation of the Law Enforcement Edu-
cation Officer Program. This provides for school safety education ses-
sions conducted by police officers during daily c(lassroom sessions.
Budget discrepancy, award amount reflects grant award sheet, budget
detail and matching funds based on grant application (BCS).

NEW HAMPSHIRE

LAW-- AN ELEMENTARY APPROACH

GRANTEE NAME AND ADDRESS: City of Rochester
Rochester, NH 03867
AWARD AMOUNT: $4,500

LEAA GRANT NUMBER: 72A5330631

The objective of an elementary course in the study of law is based on
the thesis that an informed student, informed as to his responsibilities
and privileges within the law, will maturc with the knowledge that
laws are a form of frecedom, not freedom from law. but freedom with
law--a 1ight that belongs to them through respect and compliance
with the law.

THE STUDENT AND THE LAW,AN ACADEMIC-VOCATIONAL
COURSE

GRANTEE NAME AND ADDRESS: City of Nashua
229 Main Street
Nashua, NH 03060
AWARD AMOUNT: $8,490

LEAA GRANT NUMBER: 72AS8330405

To establish a pilot project designed to offer students the opportunity
to participate 1n an academic accredited vocational program that will
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not only provide opportunity fur student to pursue a career in law en-
forcement if so desired, but will also increase awareness of, and re-
spect for, the law.

NEW JERSEY

TRAINING INSTITUTE FOR LAW FOCUSED EDUCATION

GRANTEE NAME AND ADDRESS: Seton Hall University
School of Education
South Orange, NJ 07079

AWARD AMOUNT: $114,500
LEAA GRANT NUMBER: 74DF340013

This project is to estublish o law focused education program for New
Jersey. Seton Hall University School of Law and School of Education
will jointly conduct « four week teacher training institute. Under part
one of this project, teachers will be trained in the law through the use
of educatiunal specialists. law profussors, attorneys, criminal justice
personnel and law enfurcement peroonnel. Personnel will be available
to assist teachers throughout the school year. Through this institute,
secondary level teachers will be trained in all areas of the law. Un-
der part two the training received by the teachers would be used to
teach secondary ievel students in all areas of the law to give them an
awareness and better understanding of the law. It is felt that through
the active participation ui «.iuizens and educators with criminal justice
agencies and personnel the students and community at large would
benefit greatly..

NEW MEXICO

HIRE NEW POSITION OF SCHOOL PUBLIC SAFETY OFFICER

GRANTEE NAME AND ADDRESS: City of Alamogordo
511 Tenth Street
Alamagordo, NM 88310

AWARD AMOUNT: $5975
LEAA GRANT NUMBER: 72AS350034 |

A public safety officer will be assigned to the Alamogordo public
schools to implement a program designed to develop student responsi-
bility for the maintenance of law and order. This will provide in-
creased opportunities for students of the community to develop a better
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understanding and appreciation of the role and responsibilities of the

law enforcement officer in the community. The program will also pro-
vide additional opportunitics fur students to have coser contacts with
local law enforcement and may fuster 4 deeper appreciation of the 1ec-
essity for laws in our democratic society.

NORTH CAROLINA

UNIFOUR PUBLIC EDUCATION COURSE DESIGN

GRANTEE NAME AND ADDRESS: Western Piedmont Council
of Governments
P. O. Box 807
Hickory, NC 28601

AWARD AMOUNT: $9,000
LEAA GRANT NUMBER: 72AS370646

The superintendents and other educators agree to participate in a proj-
ect to design courses through the college level with the purpose of
utilizing a potential for reaching future citizens and informing them at
an early age of their responsibility to the ¢criminal justice system and
that system’s respousibility to them. Graduate students will be con-
tracted to help in the curriculum design. .

OHIO

COMMUNITY SERVICE BUREAU

GRANTEE NAME AND ADDRESS: City of Cambridge
134 Southgate Parkway
Cambridge, O 43725

AWARD AMOUNT: $30,000
LEAA GRANT NUMBER: 73AS390521

The Community Service Division of the Cambridge, Ohio Police Depart-
ment was formed April 18, 1971 with the assistance of a federal grant.
Our goals at that time included opening and maintaining channels of
communications between neighboil.oud uiganizations and the police,
serving and acting as liaisun between the police and the representa-
tives of the neighborhoud, cartying out educational programs designed
to acyuaint citizens 1n the neighborhood with the operation, practices
and polidies of the police department, and acquaint police officers in
the precinct with neighborhood problems. During the two years this
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division has been in opcration we feel we have more than accomplished
what we set out to do A great amount of emphasis has been put on
educational programs in our school system dealing with safety, drug
cducation and law enforcement in general. Some of the continuing
projects in our schools include various types of safety programs.

NEIGHBORHOOD ACTION COORDINATINEG PROGRAM

GRANTEE NAME AND ADDRESS: City of Hamilton
Monument and Iligh Streets
Hamilton, OH 45011

AWARD AMOUNT: $79,461
LEAA GRANT NUMBER: 72AS305186

Goals: To strengthen police-conmunity elations and understanding
in Hamilton, Ohio. To be accomplished Ly implementing a police in-
formatior course in three local high schouls- an elective course carry-
ing credits towards graduation, and outreach workers in the community
working with youth and adults in an ombudsman capacity.

OHIO SCHOOL LAW INSTITUTES PEOGRAM

. GRANTEE NAME AND ADDRESS. / Ohio Department of Education
/ 65 South Front St.
/ Columbus, OII 43215

AWARD AMOUNT: $40,000
LEAA'GRANT NUMBER: 7243390273

Through a series of 1'ugionnl/institutus, schoul authorities will be ap-
prised of the current state ¢f law relevant to rights and respousibili-
ties of all participants in Zhe Ohio Public Educational System. The
chief objective of the imftitutes will be to improve school manage-
ment skills for the purpoges of obtaining greater respect for and imple-
mentation of law and ofder within the cducational community, and to
promote positive humap 1¢lations with regard to implementation of the
law in schools.

&
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OKLAHOMA

SCHOOL RELATED PROGRAMS

GRANTEE NAME AND ADDRESS: City of Tulsa
Tulsa, OK

AWARD AMOUNT: $30,000
LEAA GRANT NUMBER: 72A8400402
No project summary available.

SCHOOL RELATED PROGRAMS

GRANTEE NAME AND ADDRESS: Margaret Hudson Program
Tulsa, OK

AWARD AMOUNT: $35,287
LEAA GRANT NUMBER: 7245401182

No project summary available.

OREGON

CRIMINAL JUSTICE EDUCATION IN PUBLIC SCHOOLS

GRANTEE NAME AND ADDRESS: Dist 14 Law Enforcement
Planning Agency
Harney County Courthouse
Burns, OR 97720

AWARD AMOUNT: $3,400
LEAA GRANT NUMBER: 73AS415673

167

District 14's long range goal is to combat crime and delinquency at
an early age. 1t is proposed that the law vnforcement agencies and

the educational system combine resources to achieve this goal.

All

school children in secondary girades will be presented a course of in-

struction on the criminal justice system. The District 14 Law

En-

forcement Council wiil contract with Harney County IED for manage-

ment.
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CLASSROOM INSTRUCTION AND LAW ENFORCEMENT
GRANTEE NAME AND ADDRESS: Klamath-Lake County Planning
Agency
1130 Shelley
Galmath Falls, OR 97601
AWARD AMOUNT: $9.566

LEAA GRANT NUMBER: 73AS110018

This project is an extension and expansion of the project we have de-
veloped with Sgt. Tom Duryee, the Klauath Fuails Police Department.
and the Ponderosa Junior High School during ihe last three years in-
volving students in grades 7 and 8. We did run a pilot program at the
old 8th grade school four yvears ago. The Junior high project has proved
to be one of our most effective programs as judged primarily by the at-
titudes of the students (as an elective course in a list of 30 others in-
cluding industrial arts, art, home economics, science, recereational
physical education, clubs, ete.) The Law of Youth has been consistent-
Iy the most popular class for 7th and 8th grades at Ponderosa, and we
have generally had to maintain rather large sussions for seminar pui-
poses and keep a waiting list. The contact with the police department
has been one of sincere cooperation betw ven the school and the depart-
ment with Sgt. Duryee directing the ptogiam and serving as the liaison
officer. It is his wish to expand this program into the elementary
schools, and it is our genuine desire to extend the project to include
classroom instruction as relates to three areas of concern: 1) drug
abuse. 2) delinquency, 3) laws for youth. By doing this, we will move
toward the integration and infusion of (lassrvom instruction and law
enforcement, and we believe that we can show a reduction in drug
abuse and in juvenile delinquency.

CRIMINAL JUSTICE EDUCATION IN PUBLIC SCHOOLS

GRANTEE NAME AND ADDRESS: Mid-Columbia Law Enforcement
Agency

1806 Jefferson Street

Dallas. OR 97058
AWARD AMOUNT: $6,000
LEAA GRANT NUMBER: 70AS410046
Goals: 1) Improve juvenile attitude toward the criminal justice system.
2) Develop a sense of social awareness and moral responsibility. 3)
Educate juveniles on judicial process and the need for the justice sys-
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tem. 1) Educate juveniles on laws and the need for law enforcement.
5) Educate juveniles or law enforcement agencies and their role in
socicty. 6) Educate juveniles on the citizen's role in socicty and their
obligations to the law. 7, Provide a program which can be taught in
the schools by the teachers already involved in law enforcement, cor-
rections, our judicial personnel, our prosecutors and experts in related
fields. 8 Give students an opportunity to discuss matters of personal
interest with the profussional law enforeement and corrections person-
nel. 9, Give students insight into the role of law enforcement and cor-
rections in a free socicty.

CRIMINAL JUSTICE EDUCATION IN PUBLIC SCHOOLS

GRANTEE NAME AND ADDRESS: Mid-Columbia Law Enforcement
Planning Agency
Rt. 1, Box 473
Parkdale. OR 97047

AWARD AMOUNT: $5.000
LEAA GRANT NUMBER: 73AS8415643

The Law enforcement agencies and the educational system within Dis-
111t 9 combine forees to combat rinie and delinquencey at an early age.
To accompli=h this goal children in eithar the grades 5. 7, 8, 9, or 10,
depeading upon the school they attend, will be presented a course of
instruetion on the criminal justice system.

CRIMINAL JUSTICE EDUCATION IN PUBLIC SCHOOLS

GRANTEE NAME AND ADDRESS: S. E. Oregon Law Enforcement
Planning Ageney
District 14 Law Enforcement
Planning Ageney
Malheur County Courthouse
Vale, OR 97918

AWARD AMOUNT: $6,000
LEAA GRANT NUMBER: 72AS410109

It 15 proposcd that the law enforeement agencies and the educational
system within Distiict 1.4 combine forces to combat crime and delin-
quency at an carly age. To accomplish this goal all school children in
grades 7, 8. and 9 within District 11 will be presented a course of in-
struction on the ciiminal justice system with the following objectives.
1) Improve juvenile attitude toward the criminal justice system. 2)

Law-Related Educ. in Amer —13
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Develop a sense of social awareness and moral responsibility. 3)
Educate juveniles on judicial process.and the need for the justice sys-
tem. 4) Educate juveniles on laws and the need for law enforcemeit.
5) Educate juveniles on law enforcement agencies and their roles in
society 6) Educate juveniles on the citizen’s role in society and their
obligations to the law. 7) Provide a program which can be taught in
the schools by the teachers already involved in law enforcement and
corrections, our judicial personnel, our prosecutors and experts in re-
iated fields. 8) Give students an opportunity to discuss matters of
personal interest.with the professional law enforcement and corrections
personunel. 9) Give students insight into the role of law enforcement
and corrections in a free society.

PENNSYLVANI.

THE CRIMINAL JUSTICE PROGRAM AT UDHS

GRANTEE NAME AND ADDRESS: Upper Darby Township-School
District
Lansdowne Avenue and
School Lane
Upper Darby Township,
PA 19084
AWARD AMOUNT: $24,699
LEAA GRANT NUMBER: 7248420376 <
A special one-year program for 50-100 fifteen to eighteen year olds at
UDHS, involving classroom study, working at and observing the criminal
justice agencies, and interacting with criminal justice personnel. Qb-
jectives: To change attitudes, acquire information, make career choic-
es, and feel more involved in the area of criminal justice.

DIVISION OF LAW ENFORCEMENT-CRIMINAL JUSTICE EDU-
CATION

GRANTEE NAME AND ADDRESS: Department of Education

Box 911
- Harrisburg, PA 17126
AWARD AMOUNT: $49,041
LEAA GRANT NUMBER: 73A8420601
This project is from the Department of Education to establish the
Office of Criminal Justice Education for the Administration of the
Law Enforcement Education Program (LEEP) and to develop and
strengthen additional criminal justice education programs.
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EDUCATION PROGRAMS FOR COMMUNITY CRIME DETERRENCE

GRANTEE NAME AND ADDRESS: Bureau of Gen/Academic
Ed-Dept of Ed.
Commonwealth Blvd.
Harrisburg, PA 17126

AWARD AMOUNT: §3,600
LEAA GRANT NUMBER: 72A5420449

The design calls for a four-fold approach to crime deterrence embodied
in the development of muui-program-commercial type audio-visual films
and radio announcement tapes, the dissemination of printed materials
to teachers in early childhood settings for use in relation to the mini-
programs, the preparation of special in-service and/or community
programs for teachers and parents, and the establishment of home-
community -school liaison for those early childhood activities that can
be identified and credited as crime deterrents. The project is predi-
cated upon the proposition that ignorance and the lack of implementa-
tion of child development understandings on the part of parents
correlates highly with juvenile and adult delinquency.

INTRODUCTION TO LAW ENFORCEMENT

GRANTEE NAME AND ADDRESS: City of Lancaster and
School District
Municipal Building
North Duke Street
Lancaster, PA 17604

AWARD AMOUNT: $2,700 -
LEAA GRANT NUMBER: 73AS420625

This program, entitled “Iutroduction to Law Enforcement,” is a second
year program. The progiam is an elective course offered to grades 11
and 12 in the city schools. The course will instruct students in local,
state and federal laws, including philosophy and history of law enforce-
ment. [t will provide a surve; of professional career opportunities in
law enforcement. Consultant teachers and instructor’s staff will be
composed of police officers, narcotics officers, a lawyer, judge and
district attorney. Off-duty police officers will provide actual cruiser
patrol and “on the beat” experience to the students.
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“THE LAW AND ME” LEGAL EDUCATION FOR UPPER ELE-
MENTARY AND MIDDLE SCHOOL

GRANTEE NAME AND ADDRESS: Pennsylvania Department of
Education
Box 911
Harrisburg, PA 17126

AWARD AMOUNT: $450
LEAA GRANT NUMBER: 72A5420126

Intention of the project is to utilize materials concerned with law,
justice, interdependence of people and social values developed by the
Lincoln Filene Center in 10 pilot elementary-middle schools of Pennsyl-
vania. Evaluation of methods of teaching, successful activities and
effectiveness of the curriculum in developing cognitive and affective
concepts will offer data for curriculum development for future imple-
mentation on a statewide basis. ’

LEGAL EDUCATION AT THE SECONDARY LEVEL

GRANTEE NAME AND ADDRESS: Pennsylvania Department of
Education

Box 911

Harrisburg, PA 17126
AWARD AMOUNT: $1,500
LEAA GRANT NUMBER: 72AS420124
The project is designed to provide youth with a working knowledge of
the law that is relevant to their lives, to develop positive attitudes
toward the legal system, to make reasoned judgements and at the same
time encourage and equip teachers to teach law in secondary schools as
an accepted part of the curricula. Education of parents and the com-
munity will be an important side effect.

“MOCK TRIAL"

GRANTEE NAME AND ADDRESS: Lackawanna County Board
of Commissioners
County Administration Building
Scranton, PA 18503

AWARD AMOUNT: $9,950
LEAA GRANT NUMBER: 73AS5420187

The Lackawanna County D.A.'s Office believes ‘hat by bringing the
criminal courtroom to high school students, by involving them in a
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mock trial at their schools un a matter relevant to them, such as mari-
juana prosecution of a high school student, that their frequently
cynical or mistrustful views of law. law enforcement agencies or the
administration of justice can be broken down in some measure. Prac-
ticing attorneys would play the roles of prosecutor, defense counsel
and judge while some 19 students would serve as witnesses, court at-
tendants, and jurors. The mock trial would take approximately two
hours with an additional hour provided for a question and answer or
discussion period. The stript would be modified from one provided
by the National District Attorneys’ Association. This mock trial has
been put on two times in the past year at local high schools and has
won an enthusiastic response from both students and teachers.

PROJECT JUSTICE

GRANTEE NAME AND ADDRESS: Alternative Schools Project
South Wayne Avenue
Wayne, PA 19087

AWARD AMOUNT: $9,000
LEAA GRANT NUMBER: 7245420363

The Alternative Schools Project, a metropolitan experimental school
program, requests from the Law Enforcement Assistance Administra-
tion a grant of $9,000 in order to conduct a planning conference, a
. summey instructional program, a cwrriculum development project, and
certain dissemination activitivs, designed to result in curriculum ma-
terials and instructional strategies which will give the youth of the
state a deeper understanding of the criminal justice system.

VALUE-SHARING CONTINUATION PROJECT FOR ELEMENTARY
TEACHERS

GRANTEE NAME AND ADDRESS: Tri-County Council on
Addictive Diseases
31 N. Second Street
Harrisburg, PA 17101

AWARD AMOUNT: $3,666 -
LEAA GRANT NUMBER: 7245420127

Education and supportive services and materials are provided to pre-
school and elementary teachers in three counties regarding the “value-
sharing” approach to learning. The development of a social behavior
such as the misuse of alcohol and other drugs, is prevented and char-
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acter building is emphasized. The larger goal is to produce young
people capable of making responsible and rational decisions which take
into account other people’s, as well as their own, values and ideas. A
trained coordinator, part of the tri-ad staff, would carry this out
through training, consultation, promotional activities, and long term
follow-up evaluation.

R

TEXAS

“LAW IN A CHANGING SOCIETY”

GRANTEE NAME AND ADDRESS: Dallas Independent School
- District

3700 Ross Avenue

Dallas, TX 75204 @

AWARD AMOUNT: $131,600 A4

LEAA GRANT NUMBER: 71AS480679
No project summary available.

SPECIAL PROJECT FOR CRIME AND DRUG EDUCATION

GRANTEE NAME AND ADDRESS: Texas Education Agency
Capitol Station
Austin, TX 78711

AWARD AMOUNT: $1.6,330
LEAA GRANT NUMBER: 70DF480298

A special project office will be set up at the Texas Education Agency
with five staff members to include a director, two program directors,
two consultants, and two se.retaries to plan, develop and implement
a program in crime and drug education. This staff will cooperate di-
rectly with 20 consultants, one in each regional education service center
to work with the local school district teams of one administrator, one
staff member, and one student per district. The plan incorporates a
multidisciplinary approach to program development and will stress
staff development as a key factor to the effectiveness in implementa-
tion. This project specifically deals with the program development to
meet the immediate existing emergency, materials for staff develop-
ment, curricula concept.

00195




APENDIX S 175

YOU AND THE LAW

GRANTEE NAME AND ADDRESS: State Bar of Texas
Austin, TX 78711

" AWARD AMOUNT: $7,50v
LEAA GRANT NUMBER: 7145480651

“You and the Law” 15 the name of a 16 class-hour course in citizenship
education taught in every eighth grade American History class in
the State of Texas in compliance with House Concurrent Resolution
46, effective 1969. The Texas Education Agency prepared a small book-
let setting forth guidelines for teaching the course. However, the
teachers seriously lack resvurce material to help them implement the
intent of the course. Therefory, the Junior Bar Association of Dallas
Wives' Club has prepared a manual of varied and creative materials
in the form of lesson plans giving the teacher a variety of ways to
teach the coucept of good vitizenship and an understanding of the
law. The manual i> divided into the following sections: government
of laws not of men, liberty under the law, citizens rights and vespoys-
ibihties under law, youth and the law, and a visual aids bibliography.
M propose to mail this manual to each eighth grade American History
teacher in Texas so that the teacher, through a variety of methods, can
impart to the students an understanding of the law and how it works for
all people in a democratic socicty leading to the development of good
citizenship attitudes.

WASHINGTON

LAW ENFORCEMENT- COMMUNITY AWARENESS INTERAC-
TION-HIGH SCHOOL STUDENTS

GRANTEE NAME AND ADDRESS: Clark County
Vancouver, WA 68660

AWARD AMOUNMT: $560
LEAA GRANT NUMBER: 73A5530029

This project is specifically designated to reach high school students on
the senior level. The purpose of this project is to form a bridge be-
tween these individuals as a group, and the job law enforcement has in
our socicty. The intent of the project is to reach every student in Clark
County prior to his graduation from high school. It was decided that
by using the high schools as o base of operations the greatest number
of individuals could be reached.
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WEST VIRGINIA

COURSE IN .CRIMINOLOGY-STUDENTS AT SISTERSVILLE HIGH
SCHOOL

GRANTEE NAME AND ADDRESS: Tyler County Board
of Education
Middlebourne, WV 26149
AWARD AMOUNT: $3,244 :

LEAA GRANT NUMBER: 73458540121

The Sistersvilie High School, located in Tyler County, proposes to offer
a separate course entitled “Criminology.” This course will begin
September 1, 1973, and will be taught both first and second semesters.
The course will be offered to students in grades 10, 11 and 12. One half
credit will be allowed for each successfully completed semester of
work which will be taught as separate entities.

CRIMINAL JUSTICE CURRICULUM

GRANTEE NAME AND ADDRESS: Kanawha County Board

of Education
Charleston, WV

AWARD AMOUNT: $2,657
LEAA GRANT NUMBER: 70AS541306

Course description: The course will be set up as a one unit credit or
a year’s work. The course will consist of theory, taught in a formal
classroom setting of large group instruction, small discussion seminars
and laboratory research periods, and practicum. Large group instruc-
tion wiil be presented by the teacher and guest lecture specialists,
Seminars will be student oriented where there will be exchange of
idear, questioning of problems presented in large group instruction,
and clarification of points not fully understood. Laboratory periods
will provide opportunities and materials for research in specific areas
under discussion. They will also provide the student with in-depth
study and familiarize him with sources of materials and concepts of
various authoritic,. , Practicum will be pursued on an individual basis
giving the student first hand activity and observation in the area of
his specific interest, i. e., with patrolmen, lawyers (either as a future
lawyer or legal secretary), fingerprinting, booking desk, corrections,
ete. Field trips to observe first hand the functioning of various
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branches or affiliates of the law enforcement program, will be provided
for all students, supervised by the faculty member and/or members of a
law enforcement agency.

CRIMINAL JUSTICE CURRICULUM

GRANTEE NAME AND ADDRESS: Mineral County Board
of Education
1 Baker Place
Keyser, WV 26726

AWARD AMOUNT: 86,631
LEAA GRANT NUMBER: 7248540197

The primary goal of this proposal is to integrate into the county sec-
ondary level curricula a criminal justice program. It would increase
the awareness of. students of the entire law enforcement and criminal
justice system with special emphasis on the penal system as a deterrent
to crime. The project will incorporate students in grades 8, 9 and 10
in all Mineral County schools.

CRIMINAL JUSTICE CURRICULUM

GRANTEE NAME AND ADDRESS: West Virginia Department
of Education
Building 6, B-358
Charleston, WV 25305
AWARD AMOUNT: $14,636
LEAA GRANT NUMBER: 73AS540297

This proposal intends to develop a criminal justice curriculum. The
project will be incorporated into the existing secondary social studies
program. The purpose is to fill a void in the total curriculum whereby
an in-depth study of concepts and understanding concerning (rminal
justice can be made available to all students. The procedure will in-
clude the following. (1) the advisory committee will be composed of
teachers currently teaching criminal justice programs, (2) the writ-
ing sessions will be conducted by the advisory committee; and (3)
consultants will be contracted to provide overall direction with regard
to curriculum development. The areas of concern include the police,
the courts, and the correction system. Units of instruction will be
organized around those topics. The final product will be printed and
bound and disseminated to all senior high schools.
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CRIMINAL JUSTICE CURRICULUM DEVELOPMENT

GRANTEE NAME AND ADDRESS: Randolph County Board
of Education
P. O. Box 791
Elkins, WV 26241
AWARD AMOUNT: $1,034

LEAA GRANT NUMBER: 72AS8540196

The purpose of this application is to secure federal funds for the Ran-
dolph County Board of Education to assist in the implementation of
a criminology course for the third year al Elkins High School and to
expand it into the second year at Tygarts Valley High School. The
courses will focus on relevant issues in the criminal justice system
and other related problems such as social deterioration, poverty, vi-
olence, and prejudicial treatment of racial and ethnic minorities with
all studies directed towards the causation and prevention of crime.
These courses will reach approximately 150 students with two classes
rotating cach semester and students being given one-fourth credit for
each successfully completed nine weeks class work.

CRIMINAL JUSTICE CURRICULUM DEVELOPMENT

GRANTEE NAME AND ADDRESS: Wood County Board of
Education
1210-13th St.
Parkersburg, WV 26101
AWARD AMOUNT: $5,000

LEAA GRANT NUMBER: 70AS541303

The Wood County School System is attempting to develop curricula
“for its secondary school population in all areas of law enforcement and
criminal justice. It is an appalling fact that teenagers commit a major
portion of the crimes that now plague America. The number of ju-
venile arrests for serious crimes increased 78 per cent between 1960~
1968. Teenagers between 15 and 18 are the most crime prone group
in the county. The recent skyrocketing rise of vandalism by young
people in our Parkersburg area reflects the national trend and creates
a problem that the combined resources of both state and local agencies
must combat. The teenagers of Wood County are the target group of
this proposal. This targat ¢roup, composed of all 7th through 12th
grade students in Wood County, numbering 9,100 students, must be
made aware of how law enforcement and criminal justice systems oper-
ate, their capabilities, their limitations, their needs and problems.




APPENDIXN S 179

CRIMINAL JUSTICE CURRICULUM DEVELOPMENT-SECONDARY
SCHOOLS

GRANTEE NAME AND ADDRESS: Ohio County Board of
Education
2203 National Road
Wheeling, WV 26003

AWARD AMOUNT: $5,126
LEAA GRANT NUMBER: 72A5540099

In order to familiarize all students with the criminal justice system,
the Ohio County Board of Education, proposes to implemeni 2 crim-
inal justice program into-the social studies curriculum at the 10th and
12th grade levels. This program will focus on relevant issues in the
criminal justice system and other related problems such as social
deterioration, poverty, violence, loyalty, prejudicial treatment of racial
and ethnic minorities, with a)l studies directed toward the causauon
and prevention of crime.

CRIMINAL JUSTICE CURRICULUM DEVELOPMENT

GRANTEE NAME AND ADDRESS: Ohio County Board of
Education
2203 Ndtional Road
Wheeling, WV 26003

AWARD AMOUNT: $2,654
LEAA GRANT NUMBER: 73AS540067

In order to familiarize all students with the criminal justice system, the
Ohio County Board of Education proposes o continue a criminal jus-
tice program in the social studies curriculum at the 10th and 12th grade
levels. This program will focus on relevant issues-in the criminal jus-
tice system and other related problems such as social deterioration,
poverty, violence, loyalty, and prejudicial treatment of racial and ecth-
nic minorities with all studies directed toward the causaticn and pre-
vention of crime. :
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CRIMINAL JUSTICE SYSTEM CURRICULUM DEVELOPMENT

GRANTEE NAME AND ADDRESS: Putnam County Board of
Education
Winfield, WV 25213

AWARD AMOUNT: $3,769
LEAA GRANT NUMBER: 70AS541304

The Putnam County Board of Education is attempting to create new
and innovative curri ala for its secondary schools. It is hoped that this
new currieula will familiarize the 3,000 students in these schools with
the areas of law enforcement and the eriminal justice system. While
this county does not have a dangerous juvenile problem, this problem
has increased over the past vears as has the national juvenile problem.
While it is hoped that this project will deter the rising juvenile problem
it is also hoped~to stimulate interest in this field and to remove the
apathetic position taken by most of these students in relation to the
criminal justice system. This application is intended to secure funds
that will enable the school system here to implement such curricula
as mentioned above. This new curricula will be introduced in all seven
of the county’s secondary schools, thus reaching the 3,000 pupils. The
underlying objectives of this project are to provide all students with
the basic knowledge of law enforcement and eriminal justice so as to
provide rational decisions on their part when confronted with a situ-
ation that may result in criminal action. The multi-media educational
approach will be utilized to develop this project. It is also planned to
use local and state law enforcement officials in the classrooms. Field
trips will be taken on two occasions from each school.

CURRICULUM DEVELOPMENT FOR THE SECONDARY SCHOOLS

GRANTEE NAME AND ADDRESS: Grant County Board of
Education
Petersburg, WV 26847

AWARD AMOUNT: $1,925
LEAA GRANT NUMBER: 72AS540195

The general intent of the program would be to provide useful informa-
tion on all aspects of criminal justice, but a more basic aim would be
that the understanding gained from the course might serve as a deter-
rent to youth crime. The crime and delinquency program will be
started at Petersburg and Union High Schools during the 1973-74
school year. The course will be taught on a semester basis with two
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units consisting of nine weeks each. The first nine-week unit will
probably consist of a general approach to crime and justice. while the
second nine-week unit will be a more specifird unit based on juvenile
and rural crime.

CURRICULUM DEVELOPMENT FOR SECONDARY SCHOOLS

GRANTEE NAME AND ADDRESS: Hancock County Board of
Education
New Cumberland, WV 26047

AWARD AMOUNT: $1.747

LEAA GRANT NUMBER: 72AS8540143

The project will attempt to present to each student a thorough ground-
ing in all aspects of crime. It is anticipated that the old adage, “fore-
warned is forearmed” will hold true in helping students to recognize
the immensity of this problem, to realize that it is the effort of each

person that will do the most to reduce it. The final achievement will
hopefully be a productive rather thar a parasitic member of society.

CURRICULUM DEVELOPMENT FOR THE SECONDARY SCHOOLS

GRANTEE NAME AND ADDRESS: Hancock County Board
of Education
3061 Main Street
Weirton, WY 26062

AWARD AMOUNT: $2,821
LEAA GRANT NUMBER: 73AS540119

The project will be set up as a single semester offering to students
at the senior high school level. A semester’s credit in Social Studies
will be given to those who complete the course.

CURRICULUM DEVELOPMENT IN CRIMINAL JUSTICE

GRANTEE NAME AND ADDRESS: Jefferson County Schools
’ Box 728
Charles Town, WV 25414

AWARD AMOUNT: $3,955
LEAA GRANT NUMBER: 70AS541302

The purpose of this application is to secure federal funds to assist the
Jefferson County School Department in a “Curricu&lum Development
Project in Criminal Justice” for the three county high schools. This
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project will involve approximately 13 teachers and 1,200 students in
grades nine through 12 at the beginning of the 1971 school term, and
will explere the criminal justice system from two concepts: 1) au-
thority and 2) personal responsibil..y. In the past four years Jeffer-
son County has had an ever increasing school drop-out rate. A defi-
nite correlation between drop-outs and those who are brought before
the courts has been established. In addition, Jefferson County is in
close proximity to two of the largest crime centers in the United States
(Washington, D. C. and Baltimore, Md.). These facts coupled with a
recent survey taken by the social studies teachers in the county irdicate
that the students lack a knowledge and, o1 understanding of the crim-
inal justice system. This has brought into focus the apparent need for
a curriculum in criminal justice. Presently, the Jefferson County
School Department is not teaching nor are they connected with any
program of studies aimed specifically at criminal justice. This project
will involve approximately 13 teachers and roughly 1,200 students in
grades nine through 12 and will serve to implement a six week program
in criminal justice.

LAWS FOR YOUNG MOUNTAINEERS—AN INNOVATIVE EDU-
CATIONAL PROGRAM

GRANTEE NAME AND ADDRESS: Governor's Committee-
Crime/Delinquency
1524 Kanawha Blvd, East
Charleston, WV 25311

AWARD AMOUNT: $7,200
LEAA GRANT NUMBER: 73AS540118

The Young Lawyers Section of the West Virginia State Bar proposes
to implement a statewide program to elucate our high school students
as to their rights and responsibilities under our legal system. This
project would include lawyers making pr.sentations in the classrooms
and distribution ¢f a legal handbook to the students. This project
calls for the printing of 35,000 booklets entitled “Laws for Young
Mountaineers.”
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WISCONSIN

DEVELOPMENT OF A JUVENILE JUSTICE CURRICULUM

GRANTEE NAME AND ADDRESS: City of Milwaukee
Board of School Directors
City Hall
Milwaukee, WI 53202

AWARD AMOUNT: $47,820
LEAA GRANT NUMBER: 74AS550032

The applicant requests funds to develop and refine a juvenile justice,
law-related curriculum—*“Justice and You”—to be used as a learning
model in ten Milwaukee area high schools. Funds are to be utilized
for the following. 1} In-service training for those teachers involved in
the curriculum design and instruction, 2) The development of resource
materials, instructional materials, and learning aids; and 3) The es-
tablishment of a temporary supervisory position to coordinate teacher
training, direct the curriculum development, and provide general sup-
port to those involved in the project.

INDIVIDUALIZED CURRICULAR APPROACH TO LAW

GRANTEE NAME AND ADDRESS: Platteville Public School.
System
Platteville, WI 53818

AWARD AMOUNT: 87,344
LEAA GRANT NUMBER: 74AS550065

The Park Falls Youth in Action Project proposes to prevent juvenile
delinquency through an extensive, year-round recrcational program
combined with opportunities to learn about law and law enforcement,
value decision-making processes, and teen delinquency. The target
population of youth in this project involves basically the 1,575 youth
in the Park Falls Joint Schoo! District No. 2. This project would pro-
vide ample opportunity for youth involvement, and the substantial rec-
reational component would provide the needed “drawing” factor.
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REFUNDING JUVENILE EDUCATION PROGRAM

GRANTEE NAME AND ADDRESS: Fox Valley Council on
Governments
Beaver Dam, W1 53916

AWARD AMOUNT: $8,290
LEAA GRANT NUMBER: 72AS551047

This project has been ongoing for two years and has developed con-
siderable material and practice expertise in the area of developing a
model curriculum for criminal justice education. It is being imple-
mented in the Fox Valley region in a number of different school dis-
tricts. This program was initially funded to serve just that purpose—
provide a model curriculum in this area of instruction.

REFUNDING OF A LEGAL EDUCATION PROGRAM FOR YOUNG
CHILDREN

GRANTEE NAME AND ADDRESS: Martin Luther King Community
School
Milwaukee, WI

AWARD AMOUNT: $7,183
LEAA GRANT NUMBER: 72AS551130

The Martin Luther King Community School received its first funds
11/18/71 to implement their legal education program. The program
services one fifth of the total school population which is 170 children.
The primary focus of the program is placed on the students who are 10
years old, from grades five to eight. The curriculum in the crime pre-
vention area includes the following courses: theory of juvenile court,
criminal conduct, the Constitution and the juvenile, crime and con-
sumer law. The policy for the school is made by gh parents. The
courses have been taught by a local attorney and other qualified pro-
fessionals of the school.

REFUNDING OF PROJECT OUTREACH

GRANTEE NAME AND ADDRESS: Law Projects, Inc.
Milwaukee, WI

AWARD AMOUNT: $4,112
LEAA GRANT NUMBER: 72AS551052

Law Projects is a program which has operated for the past two years
under the directorship of a board of Milwaukee attorneys and law en-
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forcement persons and has operated Saturday morning school for
high school students in which the curriculum is a short course in legal
fundamentals.

WYOMING
COMMUNITY EDUCATION

GRANTEE NAME AND ADDRESS: Hot Springs County
School District
Thermopolis, WY 82443

AWARD AMOUNT: $2412
LEAA GRANT NUMBER: 72AS560039

Funds provided to establish a six-week short course for all students
at eighth grade level in the school district called, “You, The Law and
Your Community,” a public education program. Purpose: to promote
understanding and encourage communication between the youth and
the law enforcement agencies in the community, and to aid the com-
munity youth in identifying their role and responsibilities in the com-
munity. Expenditures of funds to cover personnel, travel (which in-
cludes several trips to state institutions), supplies and equipment con-
sisting of two video tape recorders and three TV monitors.

Law=Related Educ. In Amer.—14
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DESCRIPTIONS OF SELECTED LAW-RELATED
EDUCATION PROJECTS

INTRODUCTION

This Appendix contains descriptions of 14 law-related education
projects. They were chosen from the more than 250 projects listed in
YEFC’s Directory of Law-Related Educational Activities. In selecting
them, we attempted to include a wide diversity of approaches to funding,
developing curricula, training teachers, creating materials, and conduct-
ing evaluations. The projects run the gamut of size of operation and
length of existence. Some are designed to place students in work-study
situations where they can learn by doing, while others emphasize a tradi-
tional classroom approach. One project stresses practical legal situa-
tions that a student may encounter in the streets of his city, while an-
other chooses to emphasize broad, conceptual principles underlying the
system of justice. These descriptions will serve as specific examples of
many aspects of project design and educational methodology described in
the text. We hope that they will prove of value to those currently in-
volved in projects, who may benefit from knowing the work of projects
elsewhere, and to tho.e who contemplate becoming involved in projects,
whether as grantors, administrators, teachers or volunteers.

These descriptions are principally based on interviews with project
personnel conducted in the late summer of 1974. Some descriptions are
also based on funding proposals and other documents prepared by the
projects. Project directors had the opportunity to review these descrip-
tions, correct any factual errors, and suggest additicnal information
which might be needed to give a full picture of their project. All availed
themselves of the opportunity.

We must stress that these descriptions are not defiritive. They are
subjective portraits drawn by the projects themselves. However, there is
value in understanding how a project perceives its goals and activities,
and we believe that these descriptions serve this function.

186
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LOCAL PROJECTS

The projects discussed here show a wide range of administrative
structure: one is based in a private foundation, one’in a school system,
onie in a law school, one in law enforcement agencies, and one in a uni-
versity. All are interdisciplinary, and all make use of community re-
source persons, but each has a somewhat different approach to curriculum
development, instructional strategies, and other aspects of law-related
education.
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Center for Law-Related Education

Cincinnati’s Center for Law-Related Education is a broadly based
local program, with a particularly strong college of education affilia-
tion.

Backgrovnd and Funding

The project began early in 1972, under the sponsorship of the Uni-
versity of Cincinnati’s colleges of law and education, Cincinnati’s public
and parochial schools, police department, and bar association, as well as
the Cincinnati-Hamilton County Criminal Justice Planning Unit. The
project received a small sced grant (approximately $12,000;) from the Law
in American Society Foundation, and teachers from Cincinnati were
trained at LIASF’s 1972 summer institute (see LIASF description in
this Appendix). The fiscal 1975 budget is $83,333. Ninety percent of
current funding is provided by the Cincinnati-Hamilton County Criminal
Justice Planning Unit, the local LEAA agency. The University of Cin-
cinnati School of Education and the Cincinnati Bar Association each con-
tribute five percent of the project’s funding.

The project’s offices are located in the College of Education of the
University of Cincinnati. Approximately five percent of the annual budg-
et goes toward administrative overhead (e. g., rent, office furniture and
equipment, accounting services, utilities).

The project operates in the Cincinnati public and parochial schools,
and in about 23 suburban school districts. At first offered only in sec-
ondary schools, it has recently initiated programs in elementary schools.

The project is engaged in teacher training, development of ma-
terials and teaching units, dissemination of information, and encourage-
ment of the use of resource persons such as attorneys, judges, and police
officers in social studies classrooms.

Administration

A Board of Directors—which includes representatives of the Cin-
cinnati Bar Association, Cincinnati Public Schools; Archdiocese of Cin-
cinnati Schools, College of Educaticn and College of Law, University of
Cincinnati, and Cincinnati Police Division— makes policy for the project.
The project staff consists of a full-time executive director who serves on
the faculty of the University of Cincinnati Department of Education
and a part-time assistant to the director. Staff oversees programs, co-
ordinates teacher training activities, conducts cvaluations, helps prepare
curricula, publicizes the program, and provides continuing support for
teachers and administrators.

il
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Teacher Training

During the 1973-74 school year, the Center offered eight mini-
courses for local teachers «nd administrators. These courses were five
or six sessions in length. Some were held at the University of Cincin-
nati, others at host schools throughout the community. Course topics in-
cluded “Law in the Commuuity,” “The City and its Police,” “Youth and
the Law,” and “America’s System of Corrections.” Sixty persons, in-
cluding professors of the University of Cincinnati College of Law, class-
room teachers, local attorneys, police officers, and project staff served as
instructors. Participants rece.ved free tuition, materials, and graduate
credit upon successfully completing the course. For the 1974-75 school
year, course length has been increased to include 10 three-hour sessions,
an additional course has been added, “Teaching Elementary School Chil-
dren About the Law,” and at least one additional course for elementary
school teachers is planned for Spring 1975. The courses are held at one
of five host schools in the Greater Cincinnati area.

From the approximately 200 public and parochial school teachers and
administrators who participate in these mini-courses in a school year, a
group of approximat.iy 40 is selected for a four-week summer institute.
Summer institute . include both mini-courses in substantive law, taught
by professors of law and practicing attorneys, and education seminars
conducted by project staff and classroom teachers. National experts in
law-related education also teach in the summer programs.

In 1974, approximately 20 secondary level social studies instructors
and 25 elementary school teachers participated. They received instruc-
tion in classroum strategies, substantive law, and curriculum planning,
and participated in a series of field eaperiences including a police ride-
along, and jusvenile and criminal court obseryations. Participating teach-
ers received a stipend of $300, graduate credit from the College of Edu-
cation-University of Cincinnati, and free tuition and instructional ma-
terials.

In order to be considered for acceptance into the summer institute,
the applicant and his school principal have {o agree that upon returning
to school in the fall, the applicant will have the opportunity to use the
knowledge, skills, and materials acquired in the institute in at least two
social studies classes. In addition, they have to agree that the teacher
will make use of the Center’s law and criminal justice resource personnel
program, assist in the planning and implementation of law-related educa-
tion workshop programs for other teachers, and participate in the evalua-
tion of the Center’s materials and training programs.

Aruitoxt provided by Eic:
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Materials

Participants in mini-courses and the summer institute prepare cur-
riculum materials as part of their studies. Edited and supplemented by
the Center’s staff, they are included ir packets of instructional materials
for teachers and students. A number of these have already been pre-
pared and distributed without chiirge. Each lesson includes a motivating
device or springboard and a set of classroom procedures that can be util-
ized by teachers to develop critical thinking and to promote classroom
discussion. Teachers, however, .are under no obligation to use all ma-
terials, or to follow a prescribed curriculum.

The project publishes and distributes free of charge a quarterly
newsletter containing information on recent court decisions, model teach-
ing lessons and Center news. In addition, it makes book lists, film cata-
logues, and sample curriculum materials available for teachers.

Other Services and Resources

The Center provides continuing consulting services, and assists in
the planning and implementation of programs for teachers' in-service
days, as well as schoel assembly programs on law. Full-day in-service
programs in law-related education will be offered at Hamilton County
schools throughout the 1974-75 school year. In addition, a volunteer re-
source personnel program has been established for teachers and adminis-
trators in the Cincinnati-Hamilton County schools. There are approxi-
mately 200 volunteers—including attorneys, police officers and probation
officials—who are available to consult with teachers regarding a particu-
lar legal question or topic under discussion in the classroom, visit a class-
room and discuss specific legal subjects with students, and assist in ar-
ranging and conducting field trips to various legal and correctional in-
stitutions.

The Future

The project has succeeded in establizshing instructional centers for
law mini-courses in the schools themselves. There are five such centers
in the 1974-75 school year, with plans underway to add others. In addi-
tion to expanding its current programs, the project hopes to offer courses
in law and the legal process for adults in 1976.

For further information about the Center for Law-Related Educa-
tion, contact:

David Naylor, Executive Director
6356 Pharmacy Building
University of Cincinnati
Cincinnati, Qhio 45221
513-475-3982
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Law in a Changing Society (LCS)

Dallas’s Law in a Changing Society provides an example of a project
whose initial impetus came from a local bar association, the Dallas Bar
Association, with the cooperation of a local school system, the Dallas In-
dependent School District. The project is now part of the regular pro-
gram and budget of the Dallas school system, and as such is one of only
a few institutionalized law-related education projects.

Background and Funding

The project began in 1970 when Frank Moore, the president of the
Dallas Bar Association, heard Dr. Robert Ratcliffe of the Law in Ameri-
can Society Foundation speak on law-focused education at a mid-winter
conference of the American Bar Association. On his return, Mr. Moore
established a vouth education committee which drafted a proposal for a
law studies program in Dallas schools and presented it to the Superin-
tendent of Schools. A Guidance Committee of educators, lawyers, law
enforcement officials, community representatives and others was thus es-
tablished. This Committee drew up a formal proposal, secured a three-
year grant of $278,000 from the Texas Criminal Justice Council, and
hired a full-time project director. The project director and 16 teachers
attended the Law in American Society Foundation summer institute in
1971 (sce description of LIASF in this Appendix).

The project’s current annual budget is $25,000. It is met entirely
by the Dallas school system.

Administration

Members of the Dallas Bar helped implement the project in a number
of ways. Five members of the 15-member Guidance Committee are
members of the Dallas Bar Association. (Five members are educators
appointed by the Superintendent of Schools, and the other five members
include a juvenile court judge, the local chief of police, the assistant edi-
tor of a local newspaper, the superintendent of federal probation offi-
cers in the northern district of Texas, and a past-president of the city
council of Parents-Teacher Associations.) In addition to providing guid-
ance, the Committee has helped secure support from the organized bar
and other community groups. Lawyers have assisted educators in the
development of curriculum materials, served as instructors in teacher-
training programs, and visited classrooms to explain various points of
law and legal procedure.

LCS staff consists of one educator working full-time and one part-
time. Staff implements teacher-training activities, coordinates class-
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room visits by lawyers, and assists the development of law courses in
Dallas schools. LCS presently offers law-re.ated education ir grades 5,
7, 8, 11, and 12.

The project’s offices are in an administrative building of the Dallas
Independent School District. The District does not charge the project
for rent, utilities, office furniture and equipment, and accounting serv-
ices. As a result, none of the project’s budget goes toward administra-
tive overhead.

Teacher Lraining

Four-week summer semiaars were conducted in the summers oS 1972
and 1973. Each summer, approximately 80 teachers received instruction
geared to their particular grade level from educational specialists and
professors of law and political science. The seminars were free to Dallas
teachers, who received a stipend of $300, six hours of graduate credit
from North Texas State University, and free texts and materials. A
summer seminar was not held in 1974 because of insufficient funds.

A second component of the training program is the “partner-teaching
plan,” a plan deviscd to extend the benefits of the summer seminar. Each
seminar-trained teacher selected another teacher in his school who was
instructing students in the same subject area and at the same grade level.
During the school year the seminar teacher devoted staff development
time (the District provides release time twice a month for staff develup-
ment) to train his partuer-teacher in concepts and methods learned in
the summer seminar. In this way, it was hoped that law-related studies
might be incorporated into twice as many classrooms with a minimum of
extra expense and effort. The project reports that most seminar-
trained teachers have trained at least one other teacher. In all, LCS
estimates that it has trained 273 teachers, who in turn have taught more
than 40,000 students.

Materials

LCS staff has reviewed numerous curriculum materials from com-
mercial and non-commercial sources. While it makes extensive use of
the Trailmarks of Liberty and Justice in America series, it incorporates
many other materials into its courses. LCS has also developed a text en-
titled Law in the Lone Star State which is used by seventh graders in
the Dallas schools.

The Future

As noted earlier, a summer seminar was not held in 1974 because of
insufficient funds. The project still plans, however, o train additional
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teachers through the staff development time provided by the Nallas In-
dependent School District, and cncourages previously trained teachers to
continue the partner-teacher plan, though it can offer them no financial
incentive to do so. This hiatus in the project’s ambitious teacher-train-
ing efforts is a reminder that institutionalization is not in and of itself
a panacea. Though the Dallas Independent School District employs the
project’s staff and provides monies for texts and audio-visual aids, the
project’s curvent budget dees not provide for the intensive teacher-train-
ing which may be needed to assure continued growth of law studies in
the Dallas schools.

The project has applied for grants to expand its program statewide.
At the time of this writing, the outcome of these grant requests is un-
known.

For further information about the Law in a Changing Society proj-
ect contact:

B. R. Sullivan, Director
3700 Ross Avenue
Dallas, Texas 75204
214-824-1620

Lincoln-Lancaster County Criminal Justice Education Program

This Nebraska project originated in several law enforcement agen-
cies, and has now +idened its base of funding and support to include local
school systems. It .ombines classroom participation by law enforcement
officers with a teacher-training program.

Background and Funding

The project began in June 1971 as a result of a survey of schools
conducted by the local LEAA Crime Commission in the Spring of 1970.
The survey revealed that 70 percent of students and 89 percent of educa-
tors expressed a desire for criminal justice information. Initially, two
Lincoln police officers and one Lancaster County deputy sheriff were
designated School Resource Officers and were assigned to a few schools
on a pilot basis. In January 1973 four Lincoln Police Department officers
and one Lancaster County deputy sheriff were added to the staff. A
total of 81 schools in Lancaster County are involved in the program dur-
ing the 1974-75 school year. These include rural and parochial schools
as well as the Lincoln Public Schools.

Funding has come from four sources: the Nebraska Commission on
Law Enforcement and Criminal Justice, City of Lincoln, Lancaster County,
and Lincoln Public Schools, The budget for fiscal 1974 wa3 $135,000;
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the fiscal 1975 budget is $150,000. In fiscal 1975, the City of Lincoln
Police Department contributed $85,000; Lancaster County Sheriff’s De-
partment, $32,500; the Lincoln Public Schools, $32,500.

Administration

Nine people work full-time on the project: eight School Resource
Officers and the Lancaster County Law Enforcement Educator Officer,
who is a civilian member of the Lincoln Police Department with a back-
ground in education. I'2 is responsible for coordinating the project and
works closely with principals and supervisors in ccoperating school sys-
tems to devise programs offered by School Resource Officers. The proj-
ect also has the cooperation of 18 local, state, and federal criminal jus-
tice agencies. Some of these agencies provide classroom speakers, and
some open their facilities to students on field trips. The local LEAA
Crime Commission establishes general policy for the project.

The project’s offices are located in the Police Department and
Sheriff’s Department and are provided free of charge. No part of its
budget goes towards administrative overhead.

The officers are selected by a committee consisting of Crime Com-
mission members, representatives of the participating school systems, and
representatives of the police and sheriff’s departments. All officers have
had some criminal justice courses, several have teaching certificates.
They go through a basic one-week training program, taught principally
by the project director, with the participation of some educators.

Teacher Training

School Resource Officers also participate in the project’s summer
Criminal Justice Institute. The Institute is held in a Lincoln public
school and provides approximately 40 teachers with the opportunity to
hear experts from all areas of the criminal justice system in Lincoln
and Lancaster County. Courtroom visits, a ride-along in police cars,
and field trips to prisons are offered during the Institute. The final
day of the Institute is devoted to determining how the information gained
can be incorporated into programs for the following school year. Teachers
volunteer for the Summer Institute and receive professional growth points
for attending. School districts pay for their meals, and pay for their
mileage if they live outside of Lincoln.

The project reports that, as a result of its Criminal Justice In-
stitutes, at least 21 schools offered a criminal justice unit in the 1973-
74 school vear, ranging from a four-hour mini-unit to a full semester
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course. In one school, a teacher who attended the Institute introduced
a nine-week course for 32 ninth grade students in her school. The fol-
lowing year approximately 90 percent of the ninth grade students in the
school wanted to take the course, and other teachers were sent to the
next Institute to prepare to be instructors.

School and Community Programs

Approximately 32,000 students, principally in elementary and junior
high schools, are reached Ly the project each year. In addition to stress-
ing basic legal concepts, the project attempts to impart information about
the police and law enforcement, juvenile law, and legal careers. School
Resource Officers appear before student, faculty and parent groups on
request. In formal presentations and informal meetings they discuss
specific subjects such as shoplifting, drugs, and vandalism, and more
general topics such as interpretation of laws, the role of the police, in-
dividual rights, current problems facing law enforcement, and law en-
forcement careers. Over 2,000 presentations were given in the 1973-74
school year to a total audience of over 63,000. This represents an average
audience of 29, a size conducive to informal discussions. The project
emphasizes that its officers do not make “canned” presentations, but
rather respond to the interests and concerns of each audience.

Evaluation

The project director reports that some school officials and some law
enforcement officials are occasionally apathetic about the project, and
sometimes do not provide the active commitment needed to make it work.
In addition, he thinks that some teachers and persons from the com-
munity do not fully understand the project, which requires officers to
cxplain repeatedly what they are doing and why they are doing it. Some
still feel it’s a security guard p-ogram or a public relations gimmick.

The project evaluates itseir through informal questionnaires dis-
tributed to parents, teachers, and students. The results of the question-
naires to parents and teachers indicate very strong support for the goals
and techniques of the project. The findings of the questionnaires dis-
tributed to students indicate strong support, and show that after ex-
posure to the project students report a growth in respect for law en-
forcement, a lessening of fear of law enforcement officers, and an in-
creased sense of the worth of a law enforcement career.
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The Future

The project is now working with the University of Nebraska Law
School, which conducts its own high school program, to establish a co-
ordinated effort. It will soon meet with representatives of the State De-
partment of Education, University of Nebraska School of Education, and
others who are showing interest in the program. A committee was
recently formed to develop a K-12 curriculum for law-related education
in the Lincoln Public Schools. Personnel working in the project are
members of this committee. The first meeting was held on October 14,
1974. The project hopes to hire four more School Resource Officers at
a later date to lower the present student-Officer ratio of 4,000 to 1.

For further information on the Lincoln-Lancaster County Criminal
Justice Education Program contact:

Ben Goble, Director

550 South 9th Street
Lincoln, Nebraska 68508
402-473-6214

Street Law—D. C. Project on Community Legal Assistance

The Street Law Project of the Georgetown University Law Center
provides law students with clinical course credits for teaching in the
classrooms of local schools. It has developed curricula both for inner-
city youngsters and corrections inmates, and has been successful in se-
curing seed money from a variety of private funding agencies and in
institutionalizing large portions of its program.

Street Law deals with practical legal problems which District of
Columbia residents face in the area of criminal, juvenile, family, hous-
ing, consumer, and individual rights law. Its goais are (1) developing
more favorable attitudes among students and inmates towards the roles
that the law, law enforcement officers, lawyers and the judicial system
can play in solving community and personal problems, (2) encouraging
them to feel that the laws are designed to protect them as well as other
people, (3) helping them acquire basic legal skills to assist in their daily
lives, and (4) encouraging them to continue with their education.

Background and Funding

Street Law started in the 1971-72 school year as a one-semester
course in two District of Columbia high schools. By the 1973-74 school
year it was a full-year course in nine high schools and three prisons. At
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present it is offered in 15 District of Columbia high schools and five
correctional institutions. The project is beginning to train D. C. junior
high school teachers, and is adapting its materials for national use and
for certain individual states.

The project has received funds from such private organizations as
D. C. Citizens for Better Public Education, Cummins Engine Foundation,
Eugene and Agnes E. Meyer Foundation, Field Foundation, New World
Foundation, Robert F. Kennedy Memorial Foundation, and the National
Home Library Foundation. The major part of the expenses of the local
high school program are now borne by the District of Columbia Public
Schools. Georgetown University supports the project through assisting
with rent, furniture, utilities, telephone, and providing classrooms for
teacher training.

Administration

Unlike many other projects, the Street Law Project does not have a
board of advisors. Instead, those involved in the project—staff, law
students, high school students, inmates—evaluate programs at the end
of the year and make both written and oral suggestions as to how they
may be improved. The project staff consists of a Director and a Deputy
Director who are members of the Law Center faculty, and an Assistant
Deputy Director, a recent graduate of the Law Center. In addition, a
law student is employed in the summer. Practicing attorneys who spe-
cialize in the different areas of law help train law students. The cor-
rections program employs a criminal attorney as a special consultant to
assist in law student instruction and in the writing of corrections ma-
terials.

The staff instructs law students in weekly seminars, develops ma-
terials for the project, periodically monitors classes taught by law stu-
dents, works with school and corrections administrators, helps with the
logistics of field trips, and coordinates mock trials. The staff also
writes proposals to funding agencies and handles the public relations
of the project.

School and Corrections Program

Interracial teams of two law students are assigned to each high
school and correctional institution. The Street Law class meets four
days a week, with the law students team-teaching two days a week and
individually once a week. Technigues such as role playing, case study,
the Socratic approach, and mock trials are used in the course. Law stu-
dents attend a weekly seminar at the law school where both substantive
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law and teaching techniques are discussed. Law students receive up to
six credit hours per year for their work.

High school students, 30 to 50 in a class, may take Street Law as
an elective. In addition to their class work, students are responsible for
outside projects in which they investigate legal issues of current signifi-
cance in the community. The materials used in the classes, including
student manual and teachers’ guide, are prepared by the project.

The corrections program is similar ¢ the h:gh school program, with
greater emphasis placed on criminal and correctional law, appeals and
parole, Additional materials have Leen prepared for correctional inmates.

Mock Trials

The project has conducted extensive formal mock trial competitions
over the last three years, including an annual citywide mock trial com-
petition, The staff has prepared mock trial materials and utilizes high
schoo! students and corrections inmates to act as attorneys and witnesses.
Washington, D. C. judges, including the Honorable John J. Sirica, have
presided as judges. The project has video tapes of these trials and has
conducted clinics on how to utilize mock trials.

Curricidum and Materials

The process of establishing a basic curriculum involved law stu-
dents, law school faculty, high school students and teachers, practicing at-
torneys, and community groups. The project staff reviewed existing
materials from projects around the country, and participated in part of
a summer workshop in Chicago offered by the Law in American Society
Foundation (see LIASF description in this Appendix). A list of topics
were prepared fouching on zreas of practical law, which high school
students rated on the busis of interest. Those topics receiving the high-
est rating were included in the curriculum materials which were pre-
pared by law students and practicing attorneys. These are revised every
year to take into account the changing interests and uveds of high school
students and the evaluations of law students teaching the program.

Teacher Training

The project will begin to train teachers in the second semester of the
1974 75 school year. Present plans are to offur junicr high school teach-
ers a one-scmester in-service course in approximately 10 District of Co-
lumbia schools. Teachers will ta... this course while they are teaching
a one-semester Street Law course to ninth graders. The teacher-train-
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ing program will be much like the present seminars for law students.
The project also may conduct clinics for school districts which adopt the
Street Law materials,
Project Dissemination ©
One thousand copies of the Street Law materials have been published
by West Publishing Company as a book entitled Street Law: A Course
in Practical Law for use in the D. C. schools. Plans are presently un-
derway regarding disseminating this curriculum, in a revised form which
corresponds with the laws of other jurisdictions, to other areas of the
country. An edition which could be used nationally may also be pub-
lished.

The Street Law project is interested in discussing with representa-
tives from law schools, school systems, and/or correctional institutions
the possibility of obtaining funding to replicate the Street Law model
“in other states.

For further information about the Street Law Project, contact:

Jason Newman, Director

Edward O’Brien, Deputy Director
Lenore Cameron, Asst. Deputy Director
Georgetown University Law Center
412 5th Street, N.W., Room 604
Washington, D. C. 20001

202-624-8235

Youth and the Administration of Justice

This Los Angeles-area project provides students with first-hand
experiences in the criminal justice system. Using the resources of local
justice agencies, law schools, and other groups, students have the op-
portunity to learn about the justice system by talking directly with jus-
tice agency personnel and by seeing the system in action. Students are
also actively involved in shaping the program, creating their own curric-
ulum units, and teaching them fo other students.

Background and Funding

Youth and the Administration of Justice is a project of the Con-
stitutional Rights Foundation (see description of another CRF project,
Law, Education And Participation (LEAP), in this Appendix). The
project’s director has written that “a major objective of this pilot pro-
gram is to determine whether high school students will develop positive
attitudes toward the system and the desire and capability to teach other
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students about the realities of criminal justice in their communities.”
In the 1973-74 school year, the first year of the pilot program, 90 stu-
dents in three Los Angeles-area high schools participated in the program.
Under a grant of approximately $165,000 from the Regional IX office
of LEAA, students in these classes were given field experience in the
justice system, plus classroom instruction on the administration of justice.

Administration

The project is under the direction of the Program Planning Com-
mittee of the Constitutional Rights Foundation. This seven-person group
is chaired by the President of the Foundation; all but one of its mem-
bers are lawyers. The Committee provides the project’s long-range plan-
ning. A panel of justice agency personnel, the Project Advisory Com-
mittee, advises on day-to-day activities of the project such as use of
community resource people. The project's full-time administrative staff
includes a project director, an evaluation specialist, and a media specialist
who assists students in preparing their lesson units and learning pack-
ages, many of which imvolve slides and audio tapes. The project shares
office space with the Foundation; 17 percent of its budget goes toward
administrative overhead.

Peer-Teaching

Driving the 1973 74 school year, the students developed a number
of lowsen units on various aspects of the justice system which they sub-
s ently taught to other high school students. Some were adapted from
existing materials, others were entirely new. They also made presenta-
tions before groups of teachers, adults, and justice agency personnel.
The project estimates that approximately 10,000 high school students
received one to three class periods of instruction from students in the
Youth and Administration of Justice project.

Teacher Training

The teacher-training component of the project also emphasizes fieid
experience, Project staff believes that “teachers with a grounding in
th law based on formal course work still lack the field experience need-
ed to pro-ide a realistic view of how justice is administered in American
society.” 'To fill this need, the project administers a 10-day teacher-
training workshop in the summer. In addition to attending classes,
teachers spend several days with practitioners from a number of agencies
of the justice system. These days are not devoted to formal tours, but
rather ¢ach day a teacher is assigned to one professional cmployee of
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cach of the cooperating agencies, induding among others, the Los Angeles
Police, FBI, California Highway Patrol, District Attorney’s Office, Pub-
lic Defender’s Office and the Probation Department.

The teacher and the justice representative spend a working day to-
gether, during which the teacher has the opportunity to observe and
question the representative as he goes through his normal activities.
Participants are encouraged to stay in touch with the persons with
whom they have worked, and to use their services during the school year.
In 1973, only the ‘teachers of the core classrooms were trained; in 1974,
the core teachers and vue teacher from each of the 48 schools involved
in the peer-teaching program were trained. In addition, project staff
members have met with all principals and superisors from these schools
to explain the purposes and techniques of the project and secure their
cooperation. By these means, the project hopes to insure that all those
imvolved in the program will understand it fully. Teacher-training class-
es are taught by project staff and by volunteers from the legai and law
enforcement communities. The only substantial expense for teacher
training is an honorarium of $25 a day for each teaeher.

Community Resources

The project relies heavily on the assistance of persons from the legal
and law enforcement communities. For example, justice agency person-
uel make frequent classroom appearances and arrange and conduct field
excursions to their offices and facilities. Law students from four Los
Angeles law schools received course credit for assisting the project.
Ty pically, cach law student learns about the operation of a single justice
agency, then is available on a regular basis to talk with students in the
pilot classrooms, helping them prepare lesson units and learning packets
in that area.

Fvaluation

The project reports that evaluations of its first year indicate that
the 90 students learned significantly more about law and the legal process
than students in other high school law-related courses. The project also
reports that at the beginning of the school year only about 20 percent of
the students had considered a carcer in one of the justice agencies, but
at the end of the school year nearly 60 percent were considering such
careers.

The Future

For the 1974-75 school year, the project received funding of $322,450
fiom the Los Angeles planning agency of LEAA. This will be the first
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vear of a three-year program to biing the Youth and Administration of
Justice project to all Los Angeles high schools and junior high schools.
In the 1974-75 school yuar, the project will be active in five Los Angeles
high schools, and students tiained Ly the project will peer-teach in ap-
proximately one-third of all Los Angeles high schools and junivi high
schools. This pattern will be repeated in the remaining two years of the
project, using students trained in four other high schools each year to
teach in the remaining areas of the city. This year peer-teaching will
be somewhat more structured to allow for formal evaluation.

The project believes that Youth and the Administration of Justice
programs may be carried out at minimum expense in subsequent years,
as teachers learn to sccure for themselves the cooperation of law stu-
dents and justice agency personnel, and teachers and students become
able to take over fully the administration of the project. Project officials
estimate that programs may be canied forward for 10 to 20 percent of
the cost of pilot programs. At least one of the three pilot programs of
the 1973-74 school year will continue the program without funding from
outside sources in the 1971-75 school yuear. In addition, project personnel
point out that the project has a large multiplier effect. in part because
project students are available at no wost to other high schools and junior
high schools in the school system. It is hoped that the lesson units de-
veloped by students on various aspects of the justice system will be used
to enrich many social studies, civies, and law-related courses.

For further information about the Youth and Administration of
Justice project, contact:
Richard Weintraub, Director
609 South Grand Avenue
Los Angeles, California 90017
213-627-7048

STATEWIDE PROJECTS

These projects represent a variety of approaches to implementing
statewide programs of law-related cducation. One is an outgrowth of a
successful local project; the others have attempted, fron the hegin-
ning, to develup comprehensive statewide progiams of law-related educa-
tion.

Colorado Legal Education Program

This recently-funded project is different from other statewide proj-
ects in that it is based in an organization of social scientists (the Social
Science Education Consortium) which for ycars has offered a variety of
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services to social studies educators throughout the country. It has done
extensive analyses of social studies curriculum materials in order that
local school districts may vasily locate and select materials of most use
to their programs.

Background and Funding

The Social Science Education Consortium (SSEC), founded in 1965,
is a not-for-profit corporation composed of about 130 prominent social
scientists and educators. It is designed to improve the quality of social
studies and social science education in clementary and secondary schools
With national offices in Bouldei, Colorado, it is principally supported by
the National Science Foundation and the National Institute of Education
SSEC’s specific goals are to provide a forum for the exchange of ideas
between social scientists and educators about ways of improving the
quadity and effectiveness of social studies education in the United States;
to disseminate analytical information about social studies curriculum ma-
terials, instructional methods, and trends, and to assist teachers and
school administrators in identifying, selecting, and effectively using new
ideas and methods in social studies. To meet its goals, it publishes oc-
casional papers, newsletters, books, and analyses of curriculum materials;
conducts conferences and workshops to introduce teachers and adminis-
trators to new ideas, comsults with schools and school systems; and
maintains a resource and demonstration center of new social studies
materials such as innovative textbooks, games, and simulations.

The impetus for the Colorado project came from SSEC staif mem-
bers who were already familiar with law-related curriculum materials
through the SSEC resource and demonstration center. YEFC helped
bring together representatives from the educational and legal communi-
ties to discuss possible approaches to law-related education. SSEC then
assembled an interdisciplinary group of Colovado lawyers, law enforce-
ment officials, educators, and others to work with SSEC and the Colo-
rado Bar Association, the project’s co-sponsor, to locate funding sources
and develop a program. The project was recently funded for one year by
the Division of Criminal Justice, Colorado's LEAA state planning agency
This $41,000 grant is administered through the Colorado State Depart-
ment of Education, which makes the Colorado Legal Education Program
in essence a sub-contractor on the grant.

Administration

Three professional SSEC staff persons, for a full-time equivalent of
1.15 persons, plus secretarial assistance, make up the project’s staff.

O
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The staff members arve prinupally concerned with evaluating materials,
and training and consulting with distrvict teams. The project is under the
direction of a steering committee composed of these staff members, three
lawyers appoinited by the Colorade Bar Assuociation, and three educators.
The steering committee, the chief policy-making body of the project,
meets as conditions warvant. The project is assisted by an advisory
board cumpused of 20 prisuns 1epresenting such groups as the bav, police,
law schools, schools of vducation, public schools, the Colorado Education
Association, and the State Department of Education. No member of this
board serves on the steering committee. The board meets four times a
year to discuss current projuct activities. In addition, project staff se-
lectively taps the exputise of buard members, calling them frequently
for advice and ascistance. Members of this board ave particularly useful
in identifying funding svurces and making initial contact with the officers
of funding ageneies.

Project offices are lucated in SSEC national offices in Bonlder. Fol-
lowing is the projuct’s respunse to the questions “How much of your
budget gous towand administiative vverhead? Does the fact that yon are
housed in SSEC contiibute to heeping vverhead and other expenses down ?
If so, how?”

Out of a total Colovado Legal Education Program budget of
$41,241 for the period May 1, 1974 thvough May 31, 1975, $4,942 is
allocated toward administrative overhead.  Included in this amount
are space rvental costs of $1,840, accounting services and recovds at
$2,211, auditing services of $250. and telephone equipment and office
equipment rental costs of $6+1.

Space rental cost in this instance is much below the going market
rate for comparable space. In addition, office furnituve is provided
with no depreciation charged to the grant, Larvge meciing rooms,
classrooms, and other important work space at the SSEC are also
available to the Colorado Legal Edncation Program on a scale that
could not be supported by the project alone,

SSEC staff, not paid by this grant, have selected, analyzed, and
ordered curvriculum materials, and have assisted in workshops.
Approximately 46 non-budgeted professional days have been con-
tributed. Estimated SSEC contributions exceed $5,000.

A major input into the Coloradv Legal Education Program which
could not have been supported by the grant is the extensive Resource
and Demonstration Center, which is part of the SSEC. This Center
houses one of the most uxtensive collections of new social studies ma-
tevials in the United States, The SSEC has developed close contacts
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with commercial publishers over the years in order to maintain the
Center. Thus, many of the materials which were collected for this
program were donated by publishers. We estimate that at least
$2,000 worth of materials useful to the program were donated.

The SSEC also houses the ERIC Clearinghouse for Social Stud-
ies/Social Science Education. The microfiche collection and com-
puter retrieval capability of ERIC have been used by the staff and
workshop participants at no cost to the program.

Materials

The project has identified, collected, analyzed and evaluated the
available K-12 materials which can positively affect students’ knowledge,
skills and attitudes toward the role of law in society. These include com-
mercially published curriculum materials and materials developed by
school districts and other groups throughout the United States.

The project has prepared a Legal Education Handbook which pro-
vides brief descriptions and analyses of law-related educational materials,
as well as information about cost, publisher, availability and intended
grade level. Persons trained by the project receive copies of the Hand-
book to assist them in preparing programs for their own communities.

Teacher Training

The project conducted four one-week training sessions at the SSEC
and on-site in the districts in 1974. Teams composed of teachers, school
administrators, lawyers, law enforcement officials, and laymen partici-
pated in the sessions. Participating educators could earn graduate cred-
it from the University of Colorado, as well as in-service credit. Resource
leaders included staff members of YEFC and Law in a Free Society’s
national project. (See LIFS description in this Appendix.)

These teams represented 12 school districts (from more than 40
that applied) scattered throughout the state which were committed to in-
troduce law-related education in their areas. The project believes that
intensive training is crucial because “all too often materials are de-
veloped, purchased by schools, and placed on the shelf in the school cur-
riculum center never to be used- Because of the lack of training in the
use of new materials, and because educators do not cultivate a support
base for change, new ideas are often not used. Qur view of the change
process necessitates a participation and interaction of key members in-
volved in the . . . community.”

By the end of the workshop, each team was required to develop a
“Comprehensive Plan of Action™ for initiating law-related education in
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its district, including strategies for implementation, dissemination and
evaluation.
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During the school year, participants are expected to conduct at
least one follow-up workshop, probably with the assistance of the project’s
staff.

The Future

Formal evaluations of students will be undertaken to measure the
cognitive angi affective impact of the program. The staff will assist in
these formal evaluations, as it will in informal evaluations of the proj-
ect’s impact on educators, lawyers, law enforcement representatives, and
members of the community.

The project hopes to secure funding from the LEAA state planning
agency for two more vears. In the second year, it hopes to train eight
more tcams from districts around the state, and evaluate the 20 dis-
tricts from which teams will have been trained at that point. In the
third year it hopes to train four more teams, and evaluate all 24 districts
from which teams have been trained.

For further information about the Colorado Legal Education Pro-
gram, contact:

Mary Jane Turner, Program Coordinator
Social Science Education Consortium
University of Colorado

855 Broadway

Boulder, Colorado 80302

303-492-8155

Illinois Project for Law-Focused Education )

The Illinois Project encourages local projects to set up cooperative
teacher-training programs with local school systems and private or pub-
lic universities. It makes grants for periods up to one year to local
projects from funds allocated by the Illinois Law Enforcement Commis-
sion (ILEC). Also, it trains a cadre of leaders at the local level, and pro-
vides consulting help in project structure and administration designed to
help local projects bceome self-sufficient in subsequent years,

Administration and Funding

The Illinois Project for Law-Focused Education was created by the
Law in American Society Foundation (see description of LIASF in this
Appendix) and the Illinois State Bar Association in 1970. The Project
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has been principally funded by [LEC through five grants totaling $800,-
000, but vach year approximately 25 pereent of its annual b _dget of about
$200,000 is met from other sources. These include funds from LIASF
and matching funds of several thousands of dullars which are required of
local projects currently receiving funding from the Ilinois Projeet.

The Illinois Project has o Board of Directors composed of lawyers,
law enforcement officials, educators, and corieetion and probation offi-
cers. Its staff is currently headed by the Exccutive Director of the
Fouundation. Each member of the Foundation’s professional staff of six
spends half of his time on the Hlinois Project. The Project shares office
space with the Foundation. Its administrative overhead (rent, utilities,
office furniture and cyuipment, and accounting services) amounts to
about seven percent of budget.

Aiding Local Projects

The Illinois Project attempts to locate areas in the state where there
is inturest in law-focused education and in which a regional leadership
team wan be put tugether to provide effective support for a local project.
One means of duing this is by letters to the heads of local planning units
of ILEC inforning them of the llinois Projuct and asking for their help
in locating communitivs and leaders for local projects. Project staff is
available to cume to interested wommunitics, explain the services offered
by the grojeet, a .1 help put together a regional leadership team.

Local projects are placed under the direction of a regional leader-
ship teamn which wonsists primarily of school administrators and teachers,
with professvis of edutation and law, jusenile probation officers, lawyers,
police officers, and cotrettions personnel often included as well.  Each
team chooses the director of its project. Local projeet directors include
social studies personnel, university faculty, and corrections officers.

Before the first year of active operation, teams from each project
receive training at the LIASF summes institute. Typically, teams of
cight to 12 made up of the project director and a gioup of teachers and
law enforcement personned, attend the institute, Participants pay their
own tuition. (Tuition for the 1975 institute will be $325.) Expenses
and materials costs are borne by the IHlinois Project, Participants de
not receive o stipend.  In addition to the oppurtunity tc receive intensive
cducation in vne of five arvas of law education, participants are trained
to serve as instructors of local in-service institutes on law-focused educa-
tion. The summer institutes also provide local project leaders with in-
struction in administrative matters through seminars offered by a firm
of professional management specialists.

O
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Upon returning to their communities, summer institute participants
implement law-focused education. In some areas local projects offer in-
service workshops during the school vear; in others, projects offer
warkshops during the summer. A number of local projects are affiliatd
with universities and offer both university courses and graduate creait
for in-service institutes. The local project director assists classroom
teachers in their activities and attempts to build community support for
programs of law studies. Board members provide guidance, serve as

classroom resources, and often serve as instructors in teacher training in-
stitutes.

The Hlinois Project helps fund projects for one year only, during
which time it requires local project directors to file Me......y progress re-
ports. The Illinois Project does continue to provide consulting help to
local projects after the first year, though new projects have the first pri-
ority for its corsulting resources. The Illinois Project also conducts
meetings for heads of new and existing projects two or three times a
year,

By the summer of 1974 the Hlinois Project had helped begin seven
projects in the state; by the end of 1975 it plans to have set up projects
in 11 of the 21 local planning units of the Illinois Law Enforcement Com-
mission. Some of these projects provide programs in school districts,
and others in juv-enile and adult correctional institutions. The Hlinois
Project estimates that the programs have reached approximately 1,000
teachers and 100,000 students viiroughout the state.

Evaluation

The Illinois Project reports that its evaluations show that local
projects are succeeding. Projec’, officials report that results of pre-
and post-tests indicate that, compared with control groups, students in
local law-focused programs learn significantly more about law and show
marked improvement in attitudes about law.

For further information about the Illinois Project, contact:
Dr. Robert H. Ratcliffe, Director
33 North LaSalle Street
Chicago, Mlinois 60602
312-346-0963

Institute for Political Legal Education (IPLE)

The Institute for Political/Legal Education (IPLE) is designed to
provide New Jersey high schoo! students with knowledge, skills and
practical experiences in law and government through a combination of
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classruom work and field experience in the legal and political systems.
Students’ field work may include legislative internships, lobbying at the
state legislature, election canvassing and campaigning.

' Background and Funding

The project began in 1969 when Barry Lefkowitz, presently the State
Director of IPLE, instituted a program for his high school students
which combined classroom instruction and field work in law and politics.
For two years, the program operated with funds from the city council,
the major political parties, and the New Jersey State Department of Edu-
cation. In 1971, with $80,000 in Title III funds under the Elementary
and Secondary Education Act, the program became the Multi-District
Institute for Political Education, a consortium of nine urban, rural and
suburban high schuols throughout the state. The Institute annually re-
ceived Title III grants of approximately equal size through fiscal 1974.
In the 1973-74 school year, the Institute was active in 19 high schools
in 18 New Jersey school districts. That year, with the help of extensive
consultations with YEFC staff, the Institute added a legal component.
In each school, the project reaches one or two classrooms. It plans to ex-
pand considerably in the 1974-75 school year, reaching more schools and
more classrooms within the participating schools.

The Institute’s current budget is funded by a $46,000 Title III grant
to further develop the legal component of its program, and a dissemina-
tion grant from the Office of Education. This grant will enable the
Institute to revise and professionally print its materials, as well as cre-
ate new materials. It will also provide travel funds to help implement
projects in other states.

Administration

The IPLE staff consists of four full-time educators as well as three
educators (regional coordinators), two lawyers, and eight students work-
ing part-time. Students bear many imp.:tant administrative responsi-
bilities. IPLE reports that these students have learned much about
management and provided indispensable assistance in carrying out the
program.

Its Board of Directors includes representatives of bar associations,
teachers' and administiators’ organizations, school board associations, uni-
versities, colleges, and community groups, as well as teachers and students
from participating schools and members of the state legislature. Board
members act as policy makei> and provide various types of assistance
for the program, from helping arrange for speakers in classrooms to
securing grants for the Institute.
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The Institute’s offices are located in the Educational Improvement
Center, a facility serving a number of school districts and enabling teach-
ers to conduct research, become aware of new materials, and otherwise
improve their teaching., The Institute’s administrative overhead is ap-
proximately 10 percent of its budget.

Aiding Local Projects

Schools participating in the program are chosen on the basis of ap-
plications to the Institute. Participating schools receive without cost
political education curriculum materials (such as pamphlets and film-
strips) prepared by the Institute, and receive at cost teacher-training
naterials and legal education materials. In addition, participating schools
may borrow videotapes, books, and pamphlets from the Institute’s li-
brary. Schools also receive on-site visitations from Institute staff, and
participating students and teachers attend Institute workshops. In re-
turn, schools provide release time for students to participate in field ex-
periences at least twice a month. Schools agree to underwrite costs (if
any) for such activity, offer the IPLE course and administer pre- and
post-tests to students.

In each participating high school, a teacher is designated as coordi-
nator and paid a small stipend by his school. Meetings throughout the
school year keep coordinators abreast of new developments and provide
an opportunity to share experiences. The Institute also publishes a news-

letter and distributes it to coordinators and participating teachers and
students.

Materials

An integrated mixture of innovative printed and audio-visual cur-
riculum materials, plus simulations and role-playing exercises are utilized
throughout the three major units of instruction. The voler education
unit includes the process of isoue analysis, canvassing, registration, and
campaigning. Voting reform, rights, and procedures are examined in-
tensively. The state government unit examines local, county, and state
levels in light of precisely delineated issues such as housing and trans-
portation. Included are policy-formation, lobbying, media techniques,
sociological surveying, and values orientation. The individual rights
unit stresses freedom of speech and press as part of the study of the
court system, legal procedure, and the basic foundations of law. Positive
law, legal realism, and sociological law are also discussed. The materials
for each unit include teacher and student manuals, teachers’ guides, re-
source manuals (e. g, “how to” guides), filmstrips, and simulations.
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Teacher und Student Training

Key teachers and students from participating schools receive ap-
proximately one week of intensive training each summer. They are
instructed in such areas as teaching methods, administrative structure,
the use of community resources, and public relations. Faculty at IPLE
workshops is made up of IPLE staff, students and teachers with previous
experience in the program, and persons from the community with gov-
ernmental and legal expertise. In addition to preparing classroom and
teacher-training materials, IPLE staff provides consulting services to
participating schools and conducts nearly 20 workshops during the school
year focusing on specific political and legal topics. Workshops range
from one to three days, and are attended by 30 to 400 teachers and stu-
dents. Representatives of YEFC and the Constitutional Rights Founda-
tion have helped staff many of these workshops.

Evaluation

The Institute reports that its programs are extremely effective in
increasing students’ knowledge and improving their attitudes about law
and government. IPLE staff created evaluation tests and conducted
evaluations. The Office of Education reviewed the tests and findings as
part'of the process of determining whether the IPLE program was to
receive national validation, and concluded that the evaluations accurately
measured students’ progress.

The Future

The Institute has steadily moved away from providing monies to
participating schools, teachers and stucents. As school systems pick
up these costs and coordinators become expert in administering the pro-
gram, IPLE staff can concentrate on supportive services such as cur-
riculum development, teacher-training, and consulting. In other words,
IPLE seeks to institutionalize its program in participating schools, there-
by minimizing its own operational responsibilities.

The Institute recently received national validation from the Office
of Education of .he Department of Health, Education and Welfare. (Na-
tional valid..tion attests to a program’s success and fitness to serve as a
mode] elsewher:.., The Institute also recently received an Office of Edu-
cation grant to lisseminate its program throughout New Jersey and to
other states.
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With these funds, it hopes to share its program with other school
systems desirous of providing their students with more meaningful pro-
grams in law and politics.

For further information about the Institute for Political/Legal Edu-
cation, contact:

Barry E. Lefkowitz, Director
Box 426

Glassboro-Woodbury Road
Pitman, New Jersey 08071
609-589-3410

Law in a Free Society (LIFS)—Statewide Project

California’s Law in a Free Society Project is a statewide program
of law-related education which uses the resources of the organized bar,
local school systems, a number of justice agencies, and the state uni-
versity system. LIFS concentrates its efforts on curriculum develop-
ment and teacher training. It has: (1) developed teacher materials for
all elementary and secondary grades; (2) developed in-service teacher-
training models and conducted in-service teacher-training projects in 10
areas of the state; (3) developed community support programs for local
projects; (4) prepared administrative guides for local projects; (5)
produced evaluative instruments and conducted evaluations, and (6) de-
veloped implementation and dissemination techniques to aid school sys-
tems and local bar associations throughout the state to adopt and imple-
ment the program. It is just beginning to produce student materials,

Administration and Funding

In 1970, the State Bar of California initiated the LIFS Project
through funds secured from the California Council on Criminal Justice.
LIFS is guided by an Executive Committee composed of attorneys, edu-
cators, and representatives of the justice system who are appointed by
the Board of Bar Governors of the State Bar of California, LIFS has
a full-time professional staff of seven educators, one lawyer, and a re-
search assistant, The part-time staff consists of a law professor, two

professors of social science, and one professor of English, as well as area
coordinators.

The pilot year of the project (fiscal 1971) was principaliy funded
by a grant of $40,000 from the California Council on Criminal Justice
(CCCJ). In that year, the State Bar of California and the San Diego
County Bar Association ecach made $10,000 grants to LIFS, The de-
velopment phase of the project extended from 1971 to 1974. The first
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two years of development were principally funded by grants of $400,000
and $370,000 from the CCCJ, with local bar associations making grants
to some LIFS in-service teacher-training projects.

LIFS’s budget for the 15 months ended October 31, 1974 was $496,-
195, obtained as follows: a $242,448 grant from LEAA; a $200,000
grant of discretionary funds from Region IX of LEAA; a $26,666
cash match from the California state LEAA agency; $27,081 from in-
dividual contributions to LIFS teacher-training courses. A portion of
these funds went for dissemination. (See description of LIFS's national
program in this Appendix for additional information about dissemina-
tion of the project model.)

Recent funding has included a two-year grant of $739,071 from the
National Endowment for the Humanities which will enable the project to
create student materials. The statewide project per se (i. e, coordina-
tion of LIFS teacher-training efforts throughout California) will con-
tinue with funding through a grant of approximately $30,000 from the
State Bar of California, and additional funding from local bar associa-
tions and school systems. This will enable the project to assign three
staff members part-time to work with individual teacher-training pro-
grams, but it will not enable LIFS to contribute any funds to these pro-
grams, which, as noted above, will be supported from local sources.

Curricula and Materials

The project began its development of curricula by selecting eight
concepts which are fundamental to an understanding of a constitutional
democracy. These concepts—authority, justice, freedom, participation,
diversity, privacy, property, and responsibility—served as organizational
foci for curriculum development and in-serviee teacher-training pro-
grams. Curricula were developed by LIFS staff with the assistance of
experienced teachers and professors of political science. Working through
in-service teacher-training piograms, the teachers prepared lesson plans
in each area and tested them in their classrooms. The best of these les-
son plans became part of the project’s teacher-training materials.

The curricula use subject matter from various disciplines, such as
law, economucs, philosophy, political scicnce, and anthropology. The result
is a broad, humanistic treatment of issues. For example, in consider-
ing the topic of property, courses raise such fundamental questions as
“what is ownership?’ and “what are some of the factors which affect
people’s attitudes towards property?” Teacher-training materials on
these topics feature seisctions from nuvels, poems, philosophical treatises,
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works by anthropologists, psychologists, political figures and economists,
as well as landmark legal cases.

A number of materials have heen developed so that the LIFS model
can be implemented with a minimum of expense and outside assistance.
Materials include four volumes on each of the ahoie concepts—A Guide
for Teacher Education, A Casebook (for the education of teachers), A
Curriculum (objectives on each concept for students, grades K-12) and
Lesson Plans. In addition, LIFS has prepared a policy manual contain-
ing guides to the administration of programs as well as suggestions for
planning and conducting in-service courses, organizing local advisory
panels, and budgeting. A handbook prepared by the project briefly de-
seribes ways in which bar associations might assist school systems in
conducting law-related education programs. Finally, evaluation instru-
ments have been prepared.

Teacher Training
In the 1973-74 school year, LIFS conducted in-service teacher-train-
ing programs in 10 areas of the state. Teachers from over 50 school
systems took part in the programs and received-credit from the University
of California Extension upon successful completion of the course, as

well as free materials. (The LIFS statewide project for the 1974-75
school year is discussed below.)

The in-service courses are offered throughout the year, with teachers
having the option of taking them for ome or two semesters, or more.
The content for in-service courses, based upon the eight concepts listed
above, is determined by local coordinators with the assistance of LIFS
staff. The curriculum is interdisciplinary in that it includes subject
matter from the fields of law, political science, philosophy, economics,
anthropology, and sociology. Whereser possible the instructional methods
used in teacher-training courses provide models for methods which can
be effectively used in elementary and secondary classrooms. Teachers
are instructed by professors of law, political science, philosophy, and
educaticn, as well as by experienced classroom teachers and members
of the legal and law enforcement professions.

LIFS estimates that during a representative year approximately
150 members of the legal profession and 90 members of law enforcement
agencies help train 1,200 teachers. Much of their time is donated. From
1971 to 1974, approximately 3,500 teachers enrolled in the in-service ,
courses, and each teacher devoted at least 60 classroom hours of instruc-
tion to the project. The project estimates that approximately 500,000
elementary and secondary students have received instruction in concepts
basic to our political and legal system through its efforts.
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Local Programs

LIFS reports that it uses several criteria to choose areas for its
teacher-training programs. Programs were initiated in the large urban
areas of California, so they could serve as centers for the eventual dis-
semination of the program throughout the state. In addition, LIFS
tried to include school systems with a wide range of ethnic and socio-
economic characteristics. The project sought qualifed leaders who could
take part in the experimental program, administrators who would sup-
port the program, and community and law enforcement groups, and local
bar associations which could provide active cooperation and support.

The administration of local programs is in the hands of area coor-
dinators, supervised by local advisory panels and steering committees.
These panels are composed of representatives from bar associations, law
enforcement agencies, and other interested community groups. In addi-
tion to supervising local project activities, these individuals make avail-
able to the local projects the resources of the groups they represent. Lo-
cal coordinators are generally school district social studies supervisors,
although one is a university professor and another directs a county hu-
man relations department. They meet with LIFS staff several times a
year to share experiences and discuss common problems and successes.

In the 1973-74 school year, local programs received approximately
$8,000 per year from LIFS, and some also received grants from local bar
associations. (One program, suppoited entirely by teachers’ tuitions and
volunteered servives of the local coordinator and staff, received no funds
from LIFS.) LIFS funds went toward the salaries of instructors in
teacher-training workshops, administrative expenses, and the salary
of the local coordinators. In addition to the funds granted, LIFS pro-
vided classroom sets of its materials without charge, and attempted to
help local programs locate additional funds to become self-sufficient.

In the 1974-75 school year, virtually all of the local programs are
continuing with the support of local school districts and local bar associa-
tions, with money from teachers’ tuitions, or with volunteered services
of local ccordinators and staff. -Funding from the state bar will enable
LIFS to maintain a small staff for the statewide project, consisting of
10 percent of the time of a secretary, 20 percent of the time of LIFS’s
business manager, and 50 percent of the time of its associate director.
It is<hoped that this staff will help local programs secure the funding
to offer courses again in the spring semester of this school year. The
staff will also coordinate the efforts of local programs 21d will serve as
consultants in instructional methodology, use of materials, etc.
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Evaluation

g

LIFS’s evaluations include questionnaires for teachers, students and
instructors of teachers, as well as for administrators and others con-
nected with local programs. Teachers and their students were given
hypothetical situations and asked to apply an analytical framework taught
in the instruectional period. and their responses were evaluated through
elaborate criteria to determine the adequacy of these cesponses. The re-
search design employed was of the post-test-only control group type. The
project staff is currently analyzing the data.

The Future

The 1974-75 school vear was the period scheduled, in LIFS’s long-
range plan, to extensively disseminate the project model. LIFS is grati-
fied that a number of local programs in California have been able to con-
tinue this year without funding from LIFS. As indicated above, the
project has received enough money from the state bar to maintain a
skeleton staff for this year, and hopes that all 10 programs will operate
in the spring semester. Hower er, without further funding it will be
difficult to begin new programs and meet the project's ambitious dis-
semination goals. Accordingly, LIFS is now sceking new funding for its
statewide project. A grant application is currently pending.

For further information about the Law in a Free Society statewide
project, contact:

Charles N. Quigley, Executive Director
606 Wilshire Boulevard, Suite 600
Santa Monica, California 90401
213-393-0523

Rights and Responsibilities of Citizenship in a Free Society

For the past four years, The Missouri Bar has been involved in a
number of activities designed to further law-related education through-
out the state, with principal emphasis on the training of teachers.

Background und Funding
The Missouri Bar, in cooperation with the Missouri State Depart-
ment of Education, initiated its law-related project in 1970 with the ob-
jective of increasing student understanding of the law as it relates to
eitizenship in a democratic socicty. The project obtained three grants,
totaling approximately $108,000, from the Missouri Law Enforcement
Council for the initial planning of the program and for several teacher-
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training workshops. In 1973, the College of Education at the University
of Missouri-Columbia and the University’s Extension Division joined
The Missouri Bar and Missouri State Department of Education as co-
sponsors of the project. In fiscal 1974, with a $125.000, three-year grant
from the Danforth Foundation, the project provided expanded in-service
training for teachers, and distributed law -related materials which it had
developed throughout the state.

The project’s current annual budget is $79,000 per year, met with
$67,000 from the Danforth Foundation, $10,000 from the Missouri Law
Enforcement Assistance Council, and a $1,200 cash match from The Mis-
souri Bar Foundation.

The project receives a great amount of assistance from its-co-spon-
sors, enabling it to keep its budget down while providing a wide range of
services, For example. The Missouri Bar contributed the services of
the project’s administrator, its bookkeeper and one secretary (all are
part-time). It also contributed all office space, equipment, utilities, ete.
Therefore none of the project’s budget goes toward administrative over-
hesd.

The University of MMissouri-Columbia provided 50 percent of the
services of a professor of education to serve as university project direc-
tor for the extension in-service teacher-training programs. This, with
supportive services, amounted to approximatély $20,000 per year. The
university also provided the services of 35 instructors who taught 54 lo-
cal workshops. They were paid $600 for each workshop, a total cost of
$32,400. In addition, the university contributed the services of its Ex-
tension Division personnel. Another contribution of the university was
the duplication and distribution of the project's nine half-hour television
programs through the facilities of its Academic Support Center.

The State Department of Education contributed 50 percent of the
time of the Director of Curriculum Dissemination, to assist teachers
in the development of law-focused education in the classroom. It is esti-
mated that his services, together with supportive services plus travel ex-
penses, amounted to approximately $20,000 per year.

Local har associaiions contributed more than 750 hours of lawyers’
time in service as instructors in the local workshops.

Local school districts contributed facilities for local workshops. This
included utilities and janitorial services.

Administration

The project operates under the direction of an advisory committee
on citizenship education composed of representatives of the legal and
Law=Related Educ. In Amer.—16
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educational communities. The uroject director is a staff member of
The Missouri Bar. Other staff members include a lawyer employed by
The Missouri Bar, the Director of Curriculum Dissemination of the De-
partment of Education (a new post created as a result of the Rights and
Responsibilities of Citizenship in a Free Society project), and a profes-
sor of education (a specialist in teacher-training) from the College of
Education, University of Missouri-Columbia.

Teacher Training

The project’s principal activity is teacher training. During the
1973-74 school year, over 1,300 Missouri teachers completed 25 hours
of study in law-related education. One-semester courses taught in 54
teacher-training workshcps scattered throughout the state were offered
through the Extension Division for two hours of graduate credit. The
Missouri Bar paid half of the tuition of teachers enrolled in the in-service
workshops. Frequently, the teachers’ school district paid the remain
ing tuition.

The course is administered through 30 host school districts, in co-
operation with local bar associations. The instructional burden is di-
vided between experienced classroom teachers and volunteer attorneys.
The classroom teachers who seive as instructors are veterans of at least
one of the intensive summer workshops conducted in 1971-74 (see be-
low). There are 35 such educators, each of whom is required to have at
least a Master’s degree.

The program is administered by the superintendent of the host
school district or his appointee. His role is to provide facilities for the
workshops (generally in a local high school) and publicize the wurkshops
to teachers in his and ncighboring districts. The University of Missouri-
Columbia also has area extension programmers who contact school dis-
tricts and advise them of the workshops. The state and local bar associa-
tions serve to locate lawyer-volunteers and coordinate their instructional
duties., The lawyer-volunteers receive training in special one-day work-
shops in several regions of the state. In addition, at a workshop held
immediately before the annual meeting of The Missouri Bar, many law-
yers received training in instructional methodology. A total of 276 law-
yers served as voluntecr instructors in the 1973-74 school year.

Curricula and Materials

Following the summer teacher-training workshops in 1971 and 1972,
various materials and methods were tested in the classrooms of partici-
pating teachers who then prepared reports on their successes and fail-
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ures, After the compilation of these reports, a committee of teachers
met and drafted two curriculum guides, one for the elementary level (K-6)
and one for the secondary level (7-12). Twenty-five hundred copies of
these guides were distributed in the 1973-74 school vear without cost
to teachers participating in law-related in-service courses and other in-
terested Missouri teachers. The guides center around a functional ap-
proach to the law, and include such topics as “Why the Law,” “How the
Law Develops,” “The Court System” and “Major Supreme Court Decisions
and Their Effect on United States History.”

The curriculum guides make use of many materials and methods.
Rather than being based upon any one standard text or format, they
contain original work as well as many materials and methods developed
by textbook publishers and other law-related education projects in the
United States. Teachers choose from a number of approaches in design-
ing their own curriculum to meet the specific needs of their students.
Additional assistance in curriculum development is provided by staff
members of the program, who work with classroom teachers to develop
and improve law courses in the schools. A committee has been formed
to continually up-date and revise the guides in order to keep them cur-
rent. In addition, the best of the hundreds of mini-lessons and class-
room techniques developed and submitted by teachers in the program
are now being selected. These will be published and made available to
all Missouri teachers involved in law-related education.

Other Services

In cooperation with an educational television station, the project
produced a series of nine 30-minute teleyision programs designed for use
in schoof classrooms, teacher-training workshops, and educational tele-
vision. Each program is on one of the topics that make up the project’s
curriculum. The project also maintains a library of law-related audio-
visual aids, available for use in teacher-training workshops and class-
rooms. The project has produced a reference work on Missouri laws
and the state’s judicial system, Due Process of Law. A Guide for Teach-
ers, which is available free of charge to all teachers participating in in-
service workshops. In addition, The Missouri Bar and local bar associa-
tions, in the 1973-74 school year, provided approximately 500 lawyer-
volunteers for claseroom visitations.

The Future

The project believes that law-related education must become fully
institutionalized to have a maximum long-term impact on students. For
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this reason, it is encouraging the state's colleges and universities to in-
stitute credit courses in law-related education. In the summer of 1972,
the project sponsored two college institutes in which the faculty of the
schools of law and education worked w ith teachers to dev ¢lop pre-service
and in-service law-related courses. A similar institute was conducted in
the summer of 1973. The primary purpose of these programs is to de-
velop a model curriculum which can be adopted or adapted by other schools
of education and offered for credit as part of regular course studies, The
project has alveady assisted in developing courses at several private and
public colleges in Missouri. The ultimate goal, in connection with pre-
service education, is to require basic courses in law as a requirement for
certification of Missouri teachers.

In addition, the project is secking to set up mechanisms to assure
the involvement of lawyer-volunteers on the local level. Working in con-
junction with the Public Information Committee of The Missouri Bar,
the project has appointed local chairmen in each county as contacts for
teachers seeking assistance from the local bar.

By these means, the project hopes that implementation will either
be taken over by existing institutions, or will be decentralized and be-
come the responsibility of local groups, thus reducing its implementation
role  The project will, however, continue to provide consulting services
and otherwise serve as a resource for law-related education.

For further information about the Rights and Responsibilities of
Citizenship in a Free Society project, contact:

E. A. Richter, Administrator
326 Monroe

Jefferson City, Missouri 65101
314-635-4128

Statewide Law-Related Education

The Pennsylvania Department of Education is involved in a four-
year cffort to establish and disseminate law-related education programs
on a K-12 hasis that encompass knowledge of the justive system from
the establishment of law, to ¢enforcement of rules and laws, to the judicial
system and correctional procedures. A major aspect of the program
involves working with agencies of the justice system to encourage realis-
tic attitudes and clarify values for both students and community mem-
bers.
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Background and Funding

On May 21 ard 22, 1973 in Philadelphia, YEFC conducted a Region-
al Couaference on Law-Related Education, co-sponsored by the Pennsyl-
vania Department of Education and Pennsyhania Bar Association, It
included lawyers and educators from Pennsylvania, New York, and New
Jersey. The Statewide Law-Related Education project was in part gen-
erated by the Fegional Conference, and the declaration by Pennsylvania’s
Secretary of Zducation, John Pittenger, that law-related education was
to be a curriculum priority.

The project, Justice Education and Community Action, began form-
ally in July 1974 with a $63,000 grant from the Governor's Justice Com-
mission. The Pennsyhania Department of Education provided comple-
mentary funds to cover the costs of office space, printing, postage, and
other administrative overhead, as well as 25 percent of staff salaries.
The Departmen. has made a survey of current law-related materials and
programs in the state, established competencies (expected otcomes, both
cognitive and affective; in law-related education, and offered suggestions
for the enrichment of existing curricula. They have also marshalled the
support of local resource personnel, organized teacher training sessions,
and established pilot programs in 40 elementary and secondary schools
throughout the state.

Administration

A Department Task Force on Law-Related Education, consisting of
advisors from the Department’s divisions of Arts and Humanities, Science
and Technology and Interdisciplinary Studies, and specialists in early
childhood education, safety cducation, and other fields coordinated the
activities described above. The task force was reviewed by a State Com-
mittee on Law-Related Education, composed of educators and persons
from justice agencies. The State Committee, which serves an advisory
role with no decision-making power, also identifies local resource per-
sonnel who wan assist pilot programs and promotes law-related education
in local school districts. The Sccretary of Education of Pennsylvania, a
lawyer-educator, makes all final policy decisions regarding the project.

The project staff is headed by a state social studies education ad-
vigor who devotes half of his time to the project. Other staff includes
a full-time director of ficld testing and three part-time state depart-
ment of education consultants. The project works closely with local law-
related projects and with the Law, Education And Participation (LEAP)
Project in Philadelphia (see description of LEAP in this Appendix).
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It also works in cooperation with the Pennsylhvania Bar Association and
various governmental and justice agencies throughout the state.

Teacher Training

In March 1974, the Department sponsored a three-day workshop
ror 10 teachers’and college faculty. Out of this workshop came a rough
plan for a two-week summer workshop at Bloomsbuirg State College for
35 additional teachers. The 10 original teachers and outside consultants
(e. g., representalives of the Cornell Law Project, the Law in a Free
Society Project, and justice agencies) served as instructors. The project
director asked all superintendents in the state to identify interested teach-
ers, and workshop participants were chosen from this list.  All had their
vxpenses paid, with teacher-instructors receiving an additional $30 per
day. While all grade levels were represented at the workshop, 29 of the
40 participants were high school teachers.

Aiding Local Projects

Teachers and teacher-instructors trained at the summer workshop
serve as leaders of pilot programs in 38 school districts. In each pilot

. school, the nature and scope of the program is determined by the teacher

and the principal. Some have mini-courses, some seniester courses, some
year-long courses. In some of the pilot areas, the school system con-
tribates funds to the program. This phase of the project is under the
direction of a full-time administrator of field testing from the Pennsyl-
vania Department of Education who facilitates communication between
administrators, teachers, and the community, and aids in the formation
of justice teams to work with the law programs. Pilot programs will be
evaluated on the basis of established competencivs, and at the end of the
1971-75 school year data will be analyzed and recommendations made.

The Future

Succeeding stages of the project will inelude Regional Conferences
on Law-Related Education, preparation and distribution of muiti-media
promotional materials on effective programs, and dissemination of effec-
tive models and curricula. The project also hopes to produce a bibli-
ography, revised set of competencies, a guide to community resources,
and evaluation instruments. These efforts are designed to sti nulate the
crcation and expansion of law-related courses throughuu' the state.
Through these efforts, it is hoped that cact school will be able to ustablish
its own program with minimal assistance from the Penusylvania Depart-
ment of Education.
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For further information on the Statewide Law-Related Education
projcet contact:
Robert L. Schell, Project Director
Pennsylvania Department of Education
Box 911
Harrisburg, Pennsylvania 17126
TI7-787-6743

NATIONAL PROJECTS

Each of these projects began as a state or local project, and then
secured fundiayg to disseminate its project model and to help develop
projects in other states.

Law, Education and Participation (LEAP)—A National Project of the
Constitutional Rights Foundation

LEAP attempts with its national consulting services to: (1) na-
tionally disseminate project models developed in Los Angeles, (2) create
and disseminate new pruject models, and (3) establish and sustain re-
gional LEAP offices.

Background and Funding

In 1963, the Constitutional Rights Foundation (CRF) was established
by a group of prominent Los Angeles lawyers and businessmen who were
concerned with the lack of student understanding and appreciation of our
basic freedoms, including those embodied in our Constitution and Bill
of Rights. From its earliest days, CRF has engaged in active campaigns
to raise funds from individuals, corporations, and other community
sources. It meets its basic annual budget from community fund-raising.

In the 1960s, CRF helped set up the California State Board of Edu-
cation’s Bill of Rights Advisors Commission, which was headed by Rich-
ard Maxwel, then Dean of UCLA’s law school. Under a grant from
Title V of ESEA, and with funds from CRF, this group prepared The
Bill of Rights—A Sourc. Book for Tcachers, one of the first collabora-
tions in this field by law professors and educational specialists. The
book was made availavle without charge to Caiifornia teachers and was
used in a aumber of teacher-training workshops at California state col-
leges. It is now published commercially by Benziger.

CRF’s semi-annual Bill of Rights Newsletter is intended for class-
room use. It contains articles, recent Supreme Court decisions, listings
of books and films, and classroom activities. Each issuc focuses on a
topic of contemporary significance, such as “Youth and Dissent in the
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"70s,” “Change in a Freec Society,” and “Crime, Violence, and American
Youth.” Other CRF materials include simulation games such as “Police
Patrol,” “Jury Game,” and “Kids in Crisis.”

The major focus of CRF has been the use of community resources
in activities and programs designed to improve legal education in ele-
mentary and secondary schouls. For example, CRF conducts conferences
for students and teachers at which luwyers and newsmen discuss free
press and fair trial, and corrections officers and inmates discuss the pri-
son system. Teachers use CRF's community resource activities as part
of their ongoing legal education programs.

In addition to serving as an advocate for more meaningfui and ef-
fective law-related education programs in the schools of California, CRF
has conducted conferences, workshops, and institutes for students, teach-
ers, law enforcement personnel, and other members of the cor.munity.
Its programs have enabled police, parole offivers, and other representa-
tives of the justice system to meet students and community representa-
tives and discuss how their role is perceived.

In order to dissuminate these and other activities throughout the
country, CRF received in 1973 a three-year, $451,000 grant from the
Ford and Danfurth foundations to establish Law, Education And Par-
ticipation. LEAP’s annual budget is approximately $150,000.

Administration

LEAP is guided by 2 national committee of educators, lawyers, busi-
nessmen, and public officials. The national office is in Los Angeles, and
LEAP has also established regional offices in St. Louis (which opened in
September 1973) and Philadelphia (opened June 1974). The Executive
Director of LEAP is based in Los Angeles, she also heads CRF's staff.
The St. Louis office is hcaded by an attorney with experience in both
law and education, while the Philudelphia office is staffed by an Execu-
tive Director primarily responsible for building community support and
an Education Dircctor with responsibility for program development and
implementation. Regional directors in each of the offices have organ-
ized interdisciplinary.ad\ isory committees which provide guidance to the
project and help marshal community support for the program.

The Los Angeles LEAP office shares space with CRF, and almost
all administrative overhead is met by CRF. 1In addition, project officials
believe that the fact that the Philadelphia LEAP office is located in the
Temple Law Center has helped keep administrative overhead low.
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Aiding Local Projects

LEAP attempts to maximize its resources by assigning first priority
to consulting with state departments of cducation and school sy stems and
justice agencies of major metropolitan areas. It offers consulting assist-
ance in: (1) forming community support groups from the legal, busi-
ness and government communitics, (2 developing school resource pro-
grams using voluntary services of lawyers, law students, and justice
agency personnel, (3) orgahizing student and teacher internship train-
ing programs within justice agencies on the administration of iustice,
(4 planning and/or staffing teacher pre-service and in-service training
activities, and (5) organizing school, community and city-wide conferences
and seminars involving high school students, teachers and adults from
the justice system. Project officials emphasize that LEAP has no vested
interest in particular programs, methods or materials, but is designed to
supplement all approaches.

Fa

The regional staffs are still in the process of‘\developing roles that
best suit the needs of school systems and state departments in their area.
Much depends on the law-related activities that are already taking place.
For example, the St. Louis LEAP office attempts to complement the work
of the Rights and Responsibilities of Citizenship in a Free Society project
of The Missouri Bar (see description in this Appendix). The Rights and
Responsitilities project emphasizes teacher training, while LEAP hopes
to promote student-centered activities emphasizing field experience in the
justice system. Similarly, the Philadelphia office is working in conjunc-
tion with programs at Temple University Law Center. The Law Center
is in the process of creating a series of projects intended to benefit the
inner-city community, including clinical programs which involve law
students as classroom teachers. The Law Center also pays the salaries
of six law students assigned to work with LEAP staff. These law stu-

* dents conduct research in areas of law of interest to students and teach-

ers (e. g., landlord-tenant law), and assist teachers to create curricula.
They also help conduct and monitor in-service training institutes for
teachers from Philadelphia and surrotinding cuunties. The Philadelphia
LEAP office stages the institutes under a Title II1 grant from the Penn-
sylvania State Department of Education. The Education Director of the
Philadelphia LEAP office will be working closely with the State Depart-
ment-sponsored Pennsylvania Statewide Law-Related Education project
(see description in this Appendix).
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Materials

The project has produced a “how to” guide on various law-related
programs and activities, entitled Education and Participation: A De-
velopment Guide for Secondary School Programs in Law and Public Af-
fairs. The 64-page Guide tells readers how they can develop and im-
plement such activities as conferences, field experiences, and teacher-
training and bar association programs. It also contains discussions of

several projects in the field, and refers to other materials deeloped by
CRF.

The Future

LEAP hopes to develop new curricular and teacher-training models
and to widen the range of its services to local projects. In addition, it is
exploring the possibility of encouraging projects to offer law-related
training to social workers and other non-teachers who work with children,
in order to reach youngsters before they get in trouble. LEAP also is
«xploring the possibility of encouraging projects to develop programs for
adults, drop-outs, and other persons who cannot be reached through regu-
lar school offerings.

For further information about the Law, Education And Participation
project contact:

Ms. Vivian Monroe, National Executive Director
Todd Clark, National Education Director

609 South Grand Avenue, Suite 1012

Los Angeles, California 90017

213-627-7048 :

Phillip Fishman, Midwest Regional Director
F. Tower, Suite 318

5600 Oakland Avenue

St. Louis, Missouri 63110

314-645-6370

Sharon Franz, Eastern Regional Director
Harriet Bickelman, Eastern Education Director
Temple University Law Center

1715 North Broad Street

Philadelphia, Pennsylvania 19122
215-787-7861
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Law in a Free Society (LIFS)—National Project

Law in a Free Society is a project of the State Bar of California,
conducted in cooperation with the faculty of the Schools of Law and other
departments of the University of California, Los Angeles and UCLA Ex-
tension (see description of LIFS statewide project in this Appendix).
With a portion of its funds from LEAA agencies ($242,448 from LEAA;
$200,000 from Region IX; and a $26,666 cash match from California's
Office of Criminal Justice Planning), LIFS in 1973 set the groundwork
for disseminating its model and otherwise assisting projects throughout
the country.

Administration

The national project is not structurally distinct from LIFS. It has
no separate governing body and administrative staff, nor does it have a
separate budget, Rather, LIFS curriculum developers and specialists in
teacher training and instructional technigques are available to state and
local projects as consultants. LIFS’s executive director also heads the
national project.

Materials

LIFS has developed curricula for all elementary and secondary
grades. Curricula are organized around eight concepts—freedom, di-
versity, justice, privacy, participation, responsibility, authority, and prop-
erty. The curricula utilize subject matter from various disciplines, in-
cluding law, economics, philosophy, political science, and anthropology.
Four volumes on each concept have been developed—A Guide to Teacher
Education, A Casebook, A Curricidum, and Lesson Plans.

Under a $739,071 two-year grant from the National Endowment for
the Humanities, LIFS is now developing student materials. Heretofore,
its materials were designed for use in in-service programs to train ele-
mentary and secondary teachurs, rather than for use by students.

Aiding Other Projects

In disseminating its model to state and local projects outside of Cali-
fornia, LIFS precvides various consulting services, including demonstra-
tions of instructional strategies for teacher training and classroom in-
struction, assistance in marshaling the support of the organized bar and
other community groups, and assistance in determining funding needs,
locating funding sources, and preparing funding proposals. Typically,
these services involve one or more initial visits to project sites by LIFS
staff members. Since LIFS considers that projects must have the broad-
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based support and involvement of an interdisciplinary group of educators,
lawyers, law enforcement officials and other community leaders, the first
task often involves suggestions regarding the formation and functions of
such a group. LIFS staff members also explain the philosophy and objec-
tives of LIFS, and assist in developing teacher-training programs. Sub-
sequent LIFS consultations on these and other matters are designed to
help projects become seclf-sufficient. LIFS provides materials for in-
service pilot programs in areas that cannot otherwise afford them., Addi-
tionally, the project offers its materials for sale at cost.

LIFS convened a two-day meeting in the summer of 1974 to bring
together approximately 45 persons who have experience with the LIFS
modei in California and 45 persons from projects outside of the state
assisted by LIFS, for the purpose of extensive discussions on the problems
and opportunities of law-related education. YEFC staff participated as
resource leaders at this conference.

LIFS estimates that it has-assisted approximately 25 state and local
projects. These projects differ greatly in size, objectives, and activi-
ties. For example, sume consist of informal groups of 10 to 20 teachers
while others, such as the Utah Law in a Free Society Project, offer in-
tensive in-service teacher-training programs, based directly on the LIFS
model and materials, The decision to adopt the LIFS model completely,
to adapt portions of it, or to use other models rests with a local group
responsible for project design and imiplementation.

The Fulure

LIFS is now seeking to continue its assistance to incipient and ex-
panding programs nationwide through two means. (1) an extension of its
present grant (which expired October 31) through the end of calendar
year 1974; and (2) provision of a new grant. A grant application is
currently pending.

If these means fail, LIFS will be able to offer limited assistance to
local projects. It will be available to consult on-site only with projects
which can pay travel expenses of LIFS staff members, though it wiil
continue to con§ult with projects around the country by telephone.

For further information about the Law in a Free Society national
project, contact:

Charles N. Quigley, Executive Director
606 Wilshire Boulevard, Suite 600
Santa Monica, California 90401
213-393-0523

00449



AFFENDIX 6 299

Law in American Society Foundation (LIASF)

The Law in American Society Foundation promotes the incorporation
of law-focused education courses in elementary and secondary schools.
Its major activitivs are providing assistance in the establishment of
projects, training teachers, and developing curricula.

Background and Funding

In 1963, the Chicago Bar Association assembled a group of Chicago
cducators, judges, lawyers, and law unforcement personnel to discuss
the establishment of a legal education program for elementary and sec-
ondary school teachers. Out of this group came the Law in American
Society Project, formally established in 1966 by the Chicago Board of
Education and Chicago Bar Association. Two years later, the project
received its charter from the State of Illinois and became the Law in
American Society Foundation (LIASF). From 1966 to 1971, the project
received funds from the U. S. Office of Education, the Chicago Bar
Foundation, and the American_Bar Endowment. One of the goals of
the Foundation was the cxpansion of its activities beyond the Chicago
inner-city. With funding from the Illinois Law Enforcement Commission,
it established the Hlinois Project on Law-Focused Education (see cuscrip-
tion in this Appendix) as well as the Illinois Corrections Project in Law-
Focused Education. Over the past three years, LEAA has provided
more than $840,000 of discretionary funding for the activities of the Na-
tional Center for Law-Focused Education, through which LIASF trains
teachers and assists projects from across the country. The National
Center is funded by LEAA through the end of calendar year 1975.

The National Center’s annual budget is about $400,000, of which ap-
proximately $300,000 is provided by LEAA discretionary funding. The
remainder consists of matching funds provided by currently funded
projects, funds from some state planning agencies of LEAA which pay
for the tuitions of teachers, orrections officers, and others who attend
LIASF’s summer institutes; and funds from LIASF itself. LIASF
funding, in turn, comes from several sources, the largest being the royal-
ties on LIASF materials, Other sources have included contributions from
individuals and, in previous years, small grants from the Chicago Ba.
Foundation, the Illinois Bar Foundatici. and the Clement and Jessie V.
Stone Foundation.

Administration

LIASF is under the guidance of a Board of Directors made up of at-
torneys, judges, cducators, and law ¢nforcement personnel from around
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the country. A full-time staff of six educators divides its time equally
between the Hlinois Project and LIASF. This staff includes specialists
in elementary. secondary, and corrections education, as well as an edi-
torial director and an c¢valuations specialist. LIASF maintains its own
office facilitics, which it shares with the Illinois Project. Administra-
tive overhead (rent, office furniture and equipment, utilities, and ac-
counting services) is estimated at approximately seven percent of budget.

Materials

LIASF has produced a number of curricylum and resource materials.
The Trailmarks of Liberty series focuses on constitutional concepts ap-
propriate fur the clementary, junior and senior high school grades. Their
Justice in Amcrica series, designed for use on the junior-senior high
school levels, wonsists of six paperbound volumes concentrating on such
contemporary issues as urban life, welfare, housing, criminal law, con-
sumer law, and the juvenile court system. Both of these series are dis-
tributed by Houghton-Mifflin. The project . eports they have been adopt-
ed by more than 1,000 school systems.

Other materials indude Foundations of Justice, a multi-media pro-
gram for elumentary grades, and In Scarch of Justice, a multi-media pro-
gram for sceeondary schools. Both are available from Charles E. Merrill
Publishing Conipany.

Materials available directly from the Foundation include a three-
volume T'cacher Education Handbook Series which provides detailed de-
scriptions of summey institute workshops for the elementary, junior, and
senior high school. An 18-set audio-visual series, entitled Law Focus, is
primarily intended as a self-instructional, in-service teacher-training
package. LIASF also publishes Law in American Socicty, a journal deal-
ing with law-focused education.

Teacher Training

The Foundation's summer institutes for teacher training, in opera-
tion since 1966, provide int:nsive training for participants from all parts
of the country. At the indtitutes, participants learn about areas of sub-
stantive law as well as teaching stratugies relating to those areas from a
faculty composed of law professors, pf?acticing attorneys, professors of
education and political science, and experienced classroom teachers. The
major activitics in these institutes are conducted in courtrooms, confer-
ence rooms, and office space provided by the U. S. Courts.

Five concurrent programs are held during a three-week period each
summer to accommodate the various interests of the participants, one on
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teaching law in elementary schools, two on teaching law in secondary
schools, and two on teaching law in correctional facilities. LIASF also
offers administrative seminars of three or four hours in length which
are conducted by a firm of management consultants. These sessions deal
with such matters as means of determining funding needs and ways of
locating possible funding sources. Upon successful completion of the
summer institute, participants elect to receive graduate credit from
Northwestern University, DePaul University, or the University of Illinois
at Chicago Circle. Tuition for the 1975 institute will be $325.00.

Both in its teacher-training activities and in its instructional strate-
gies for the classroom, LIASF emphasizes an open-ended, inquiry ap-
proach. As the teacher’s guide to one of the Foundation publications
states, “The pitch is not on rules, legal definitions, and legal theory.
Instead the focusison . . . issues and on the relationship between
the law and accepted judicial practices in problem . . . situations.”

Affiliated Projects

The Foundation has established formal affiliations with many of
the projects it has helped initiate. A new project begins its pilot year
by sending a team of educators to the Foundation’s summer institute.
Sometimes lawyers, parole officers, and corrections officers are also
members of local teans.

During its first year, a project receives its majcr funding support
and guidance from LIASF. Grants from LTASF to local projects average
several thousands of dollars. In this pilot phase, resource and evaluation
services are provided by the Foundation, with pilot projects self-govern-
ing in all matters of program planning and implementation. Projects are
expected fo become viable centers with self-generated funding upon the
completion of their pilot phase. LIASF reports affiliations with 17
school district, 12 university and three corrections projects throughout
the country. (These include a number of projects begun by the Illinois
Project on Law-Focused Education.)

The Foundation reports that it decides to fund projects principally
on the basis of the commitment of local school systems and community
leaders, and tLe probability of successful continuation of the project after
its initial phase. For example, LIASF seeks to determine if a school dis-
trict is interested in fully incorporating law-focused studies into the cur-
riculum, and not merely treating such projects as experiments or tempo-
rary additions to the curriculum. Also, the Foundation favors projects
with an interdisciplinary board of directors, composed of school repre-
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sentatives, lawyers, law enforcement personnel, and others who are in a
position to support long-term implementation of the project.

TASF makes a number of services available to its affiliated projects.
Thivughout the pilot year, the Foundation provides some consulting
help. In subsequent years, consulting help is available, though new proj-
ects have first claim on such assistance. Projects may borrow audio-
visual materials, simulation games, books and articles from the Founda-
tion’s resource library. Evaluation assistance is also offered to projects.

LIASF conducts an annual National Conference on Law-Focused
Education in which project directors, lawyers, educators, law enforce-
ment personnel, and other interested parties from across the country par-
ticipate. Through formal and informal neetings, the conference pro-
vides a vehicle for the personal exchange of ideas and information re-
garding law-focused education.

LIASF reports that its affiliated projects have developed very dif-
ferent approaches to in-service teacher training, use of materials, and
patterns and priorities of development.

The Future

LIASF has initiated a continuing program to develop university
courses in law-focused cducation. Approximately 12 university-based
projects assisted by LIASF now offer courses designed to prepare future
teachers to be instructors of law-focused curricula. Recognizing the im-
portance of such pre-service education, LIASF plans to direct more of its
energies towards establishing university-based programs.

LIASF has also begun several corrections-based law-focused educa-
tion projects in the past several years. It believes that these projects can
help students in correctional institutions understand the law and en-
courage them to develop behavior patterns that are both personally satis-
fying and socially acceptable. It hopes to begin more such projects.

For further information on the Law in American Society Founda-
tion, contact:

Dr. Robert II. Ratcliffe, Executive Director
33 North LaSalle Street

Chicago, Illinois 60602 -

312-346-0963

[y

. 00253




APPENDIX 7

' DISSEMINATING PROJECTS IN LAW-RELATED
EDUCATION

INTRODUCTION

We include here the names and addresses of some projects in law-
related education which are able to provide various types of assistance
(e. g., consultation, teacher training, building community support). We
have used an asterisk to indicate those projects which were described at
length in Appendix 6. For fuller descriptions of the projects included
here, as well as descriptions of approximately 225 other law-related edu-
cation projects, see YEFC's Directory of Law-Related Educational Ac-
tivities (single copies available free on requast to YEFC, 1155 E. 60th
Street, Chicago, Illinois 60637).

NATIONAL PROJECTS

ABA Special Committee on Youth Education for Citizenship

Joel F. Henning, Staff Director
American Bar Association

1155 East 60th Street

Chicago, Illinois 60637
312-493-0533

* Law, Education And Participation
A National Project of the Constitutional Rights
Foundation _

Vivian Mong?ee, Executive Director
Constitutional Rights Foundation
609 South Grand Avenue

Los Angeles. California 90017
213-627-7048

N

* Law in American Society Founcation
Robert H. Ratcliffe, Executive Director
33 North LaSalle Street
Chicago, Illinois 60602
312-346-0963

Law-Related Educ. in Amer.—17 233
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* Law in a Free Society

Charles N. Quigley, Executive Director
606 Wilshire Boulevard, Suite 600
Santa Monica, California 90401
213-393-0523

STATEWIDE PROJECTS

Alabama
Committee on Citizenship Education for Youth

Thomas G. Greaves, Jr., Chairman
Alabama State Bar

Box 123

Mobile 36601

205-432-5511

California
* Law in a Free Society

Charles N. Quigley, Executive Director
606 Wilshire Boulevard, Suite 600
Santa Monica 90401

213-393-0523

Colorado
* Colorado Legal Education Program

Mary Jane Turner, Program Coordinator
Social Science Education Consortium
University of Colorado

855 Broadway

Boulder 80302

303-492-8156

Florida
Youth and the Law
Robert Foss, Director of Public Affairs
The Florida Bar

Tallahassee 32304
904-222-5286
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Georgia
Georgia Foundation for Law-Focused Education, Inc.

R. Keegan Federal, Jr., Director
540.0ne West Court Square
Decatur 30030

404-377-1786

Hawaii
The Hawaii Committee on Legal Education for Youth
Gerald A. Sumida, Chairman
P. 0. Box 656
Honolulu 98809 *
808-524-5112

INinais
Illinois Corrections Project in Law-Focused Education

John T. Hungerford, Director
33 North LaSalle Street
Chicago 60502

312-346-0963

* INlinois Project for Lz;w-Focused Education

Robert H. Ratcliffe, Director
33 North LaSalle Street
Chicago 60602

312-346-0963

Kansas
Kansas Law in Education
Professor David L. Ryan, Coordinator
Washburn University Law School
Topeka 66621
913-235-5341

Louisiana
American Citizenship Committee

Alvin B. King, Chairman
Louisiana State Bar Associztion
301 Loyola Avenue

New Orleans 70112
504-522-9172
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Massachusetts
In Search of Justice

Steven Corin, Chairman
Massachusetts Bar Association
One Center Plaza

Boston (02203

617-523-4529

Minnesota
Citizen’s Council on Delinquency and Crime
David Whitney, Education Director .

Correctional Service of Minnesota

1427 Washington Avenue South

Minneapolis 55404 . -
612-339-7227 ‘

The Student Lawyer/Children and the Law
Gerald H. Regriier, Executive Director
Minnesota State Bar Association

100 Minnesota Federal Building
Minneapolis 55402

612-335-1183

Missonri
* Rights and Responsibilities of Citizenship in a Free Society

E. A. Richter, Administrator
Missouri Bar Association
326 Monroe

Jefferson City 65101
314-635~-4128

Nevada

Law-Related Education Demonstration Project
Jim Bean, Consultant

Office of Educational Accountability
Department of Education

Carson City 89701

702-885-4470
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New Jersey
* Institute for Political/Legal Education
Barry E. Lefkowitz, Director
Box 426
Glassboro-Woodbury Road
Pitman 08071
609-589-3410

Law-Focused Education
Joan M. Donnelly, Director
School of Education

Seton Hall University
South Orange Avenue
South Orange 07079
201-762-9000 X286"

New York
New York State Bar Association

Dan Goldstein, Director of Public Relations
1 Elk Street

Albany 12207

518-445-1211

Oklahoma
Law for Public School Use

Ira Eyster, Director
555 Constitution
Norman 73069
405-325-1711

Oregon
High School-Related Law Courses

Helen Riordan, Coordinator

Education Sub-Committee

Oregon State Bar Committee on Public Service and Information
Oregon State Bar

808 S.W. 156th Street

Portland 97205

503-229-5788
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Pennsylvania
* Statewide Law-Related Education

Robert L. Schell, Project Director
Pennsylvania Department of Education
Box 911

Harrisburg 17126

717-787-6743

Utah
Utah Law in a Free Society Project

Edward Parker, Project Director
Salt Lake City School District
440 East First South Street
Salt Lake City 84101
801-322-1471

Virginia
Youth Citizenship Education Project
James Woodson
Virginia State Bar
5th & Franklin Streets
Richmond 23219
703-776-2061

Washington
Washington State Young Lawyers Law-Focvsed Education Committee
L. L. Longfelder, Chairperson
1010 Hoge Building

Seattle 98104
206-682-8813

West Virginia
Criminal Justice Curriculum
Dr. Jack Newhouse, Coordinator
West Virginia Department of Education
1900 Washington Street East '
Charleston 25305
304-348-2718
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Laws for Young Mountaineers

Thomas Tinder, Chairman
Public Education Committee
West Virginia State Bar
Young Lawyers Section
1900 Washington Street
Charleston 25305
304-348-2400

Wisconsin
Project Inquiry

Gerald T. Conklin and Christopher J. Wilcox, State Co-Chairmen
Wisconsin Bar Foundation

402 West Wilson Street

Madison 53703

608—-257-3838

LOCAL PROJECTS

California
* Youth and the Administration of Justice

Richard Weintraub, Director
609 South Grand Avenue
Los Angeles 90017
213-627-7048

District of Columbia
* Street Law—D.C. Project on Community Legal Assistance

Jason Newman, Director

Edward O’Brien, Deputy Director
Lenore Cameron, Asst. Deputy Director
Georgetown University Law Center
412 5th Street, N.W., Room 604
Washington 20001

202-624-8235
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Nebraska
¥ Lincoln-Lancaster County Criminal Justice Education Program

Ben Goble, Director
550 South 9th Street
Lincoln 68508
402-473-6214

Ohio

* Center for Law-Related Education
David Naylor, Executive Director
635 Pharmacy Building
University of Cincinnati
Cincinnati 45221
513-475-3982

Texas

* Law in a Changing Society
B. R, Sullivan, Director
3700 Ross Avenue

Dallas 75204
214-824-1620
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